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YBOJHE HAITOMEHE

JAPOBUTOCT U KPEATUBHU NPUCTYIIN YUEBY

HarnamaBame 3Hauyaja ocnobaljama KpeaTHBHUX JbYICKHUX MOTEHIIH]a Y CABPEMEHOM
CBETY pajia 00eNeKEHO je CHHTarMama IMoIMyT: HHOBATHBHO IPYIITBO, KPEATHBHOCT
U OJPXUBH pa3BOj, OUyBame JKMBOTHOI OKPYXEHa M Cl., KOje Cy HHAMKATOPH
npaBalia KOjuMa JaHAIIbU cBeT TexH. O JapOBUTHX M OHUX KOjH HOJACTUYY FHHXOB
pa3Boj OYeKyje ce Ja MPBH pa3BUjy KpeaTHBHE IMOTCHIUjalle U CTaBe UX Y QYHKIH]Y
CTBapama HOBHX BPEAHOCTH Ca IUJbEM KOHKYPEHTHOCTH M OAPXKHBOI' pa3Boja. Y
TOM CMHCIYy, Tpara ce Ka TCOPHjCKOM pa3yMeBamy KPEaTHBHOCTH (KOTHHTHBHHM,
NICUXOJIOMIKMM W COLMOJIOIIKUM acIeKTHMa) M (akTopuMa KOjH Cy Y CYIITHHH
oBora (eHoMeHa (pIeKCHONITHOCT, OPUTHHAIHOCT, €J1a00paTUBHOCT, OCETJBHBOCT 32
npobieMe, penedunmcame...). Jlakie, o1 JApOBUTUX M OHUX KOjU MOMaXy HbHUXOB
pa3Boj ouekyje ce na (opMupajy KOMICTCHIHUje Meljy Kojuma moceOHO MecTo
npunaga CIOpeMHOCTH 3a MPOMEHE M BHCOKY (DIEKCHOMIHOCT, KpPEaTHBHO H
HEJIOrMaTCKO MUIILJBEHE, CIOCOOHOCT IPUXBaTamba IUIypaIuTeTa ujieja, ToJIeprucama
HCU3BECHOCTH Y KOIHUTHUBHOM CMHCITY, a Y KOHAaTHUBHOM — I/IHI/I]_II/IjaTI/IBHOCT,
MHOBAaTHBHOCT M CIPEMHOCT 3a Mpey3nMame pusuka. llocieamux IeneHuja
ucTpakuBaun mocBehyjy nocra maxkme OBHM NuTamuMa, 0aBehwm ce TeopwjcKkum
pacBeTJbaBamUMa CYLITHHE 3HAUCHa U MaHH(ECTOBama KPEaTHBHOCTH, a MOCEOHO
CTpaTernjamMa, TEXHHKaMa W IWAAKTHYKAM HHCTPYKLIHMjaMa IIOJNCTHLAEmA HCTHX.
[ocexe ce, y IuTepaTypy, U 3a cTpaTerijama u TeXHHKaMa Koje ce joII YBEeK camo
TEOPHjCKH eTabNIupajy, WK J0JIa3e U3 APYTHX MOJpyYja, TC UX Tpebda pacBETIUTH Y
JIoMeHy o0pa3oBama JapOBUTHX, UICTPAKHUTH HUXOBE JOMETE y MPAKCH U carieiaTu
HOBe MOTYhHHOCTH 3a NPHMEHY Y OKBUPY MOJCTHIAHka KPEaTHBHOCTH IapOBUTHUX.
Heke ox mux cy Beh nyxke mpucyTHe Ha OOpa3oOBHOj CLIEHHM, HAKO HEIOBOJHHO
HCTPaKEeHe, OJHOCHO TIPOBEPEHE, a HEKE CY y KKK TEOPHjCKHX U MPUMCHCHHUX
HCTPaXHBakba HAa OBOM I10JbY, LITO HArjallaBa 3Hauaj U aKTYSITHOCT JHUCKypca y
OKBHUPY NPEIJIOKEHE TeMe Ha 23. OKPYIJIOM CTOJTY.

mm ckyma je ma ce caryienajy ZJOMETH M OTPaHHUYeHa TEOPHjCKUX M MPAKTHIHUX
acriekaTa KpeaTUBHMX IPHUCTYIAa Y4ely W IoydaBamy AapoBuTHX. OBaj, He Jlak
3ajarak, NpuxBaheH je jep Cy ce HEroBOT OCTBapema 3IPYKEHO HNpPUXBATHIIE
MHCTHTYNHj€ Ca BHUIIECTOJWIIHBAM HCKYCTBOM Yy HCTPaKHBamby NapOBHUTOCTH, ca
AaKpEAWTOBAaHMM JIOKTOPCKMM CTyJHMjamMa W HCTpaXXMBayMMa ca 3HA4ajHUM
UCKYCTBOM Yy 00JacTH JapoBUTHX: BuHcOka mIKONa CTPYKOBHHX CTyAWja 3a
Bacnutave ,,Muxaumio [lanos” u3 Bpmua (CpOuja) y capaamu ca YHUBEP3UTETOM
»Aypen Bnajky” uz Apana (Pymynwuja), Ilenaromkum dakynrerom u3 Mapubopa
(Cnosenuja), YuusepsureroM ,,CB. Kinment Oxpuncku” u3 burone (Makenonuja)
1 YHuBep3uteToM MerponoiureH u3 Mandectepa (Enriecka).



WctpaxuBaum, ydecHWIH CKyma joia3e w3 Pycmwje, Pymynmje, [lopryrammje,
Hopsemke, [lancke, I[Tosscke, CrnoBenmje, XpBaTcke, bocHe m XepleroBuse,
Maxenonuje, Lpue I'ope, u CpOuje. A mpucnenu pesumen u pamoBu obehasajy
JUCKYpPC O MHTamhHUMa: METaTCOpPHUjCKA MHUTAkha KPEATHBHUX MPHUCTyNa yUYCHY HU
MoyJyaBawy JapOBUTHX; IUIYPAIMCTUYKU MPUCTYNH Yy JUAAKTHIM JapOBUTHUX U
OTBOpEHA NHTakha; NHTEJIEKTYyalHa ayTOHOMHUja AapOBUTUX Yy 00Pa30BHO] MOJIUTHIIN
EBponickor KBaJM(UKAIIMOHOT OKBHpA; MOUAAKTHYKE CTpPAaTerWjeé W METOJe
MOJICTHIIAFha CTBApAJAIlITBA — TCOPUJCKU U MPAKTUYHH ACIICKTH, METAKOTHHUIIM]ja U
BCH CKCIUIAHATOPHH MOTEHIIH]all KOTHUTHBHHUX W IPYTUX aKTUBHOCTH JTapOBUTHX —
JIOMETH W OTpPaHHYCHa; OCHOBHE ITPETIIOCTaBKEe MOCTMOACPHE TEOpHje O 3HAmY —
UMIUTHKAIje Ha CaBpeMeHe TPUCTYNe Yy4Yelhy H ToydaBamy JapOBUTHX;
IUIAKTHYKE CTpaTervje M JAapOBHUTH y AWUTHTANHO] €pW; KPEaTHBHU MPHUCTYNH Y
y4ely W UHTCJCKTyallHa ayTOHOMHja JapOBHUTHX; CHHIPOM YHYTpAIlikhe
IUCHHXPOHHjE MApOBHTUX M INTa Ca HHM; TEOPHjCKE OCHOBE IUAAKTHYKIX
MPUCTYIIA CUCTEMY pa3BHjarba CTBAPAJIAIITBA JAPOBUTUX U MPAKTHYHHU JOMETH.

WHTepecaHTaH TUCKYpC OYEKYje C€ M O CYIITHHCKMM JUIAKTHYKHM MUTAKBHMa, O
onHocy m3Mmely nuIaKTHKe ycMepeHe Ha y4eHHKa M JIWJAKTHKe ofHoca. J(uckyryje
ce Te3a Ja JIapOBUTH YUYCHHUIIM MMajy CHa)KaH JIMYHHU IyT y4eHa Ha KOME je BaKHO
Jla HACTaBHUK carjiesia Mpolec yuerma HBHXOBUM OYMMa, a JIa YUYEHHK y MpOLecy
ydema W ToydaBamy BHOM MoryhHocT BiacTHTOr ycrexa. Koayropke Munmnna
AnpeBckn, JacmmHa ApceHujeBuh m Mupa BunmakoBumh Bume y oBoMe Moxna
Haj3aXTeBHUjU MOMCHAT y4yeHma — Jja e y MPOLECy y4ermha CTPACTBEHO aHTaxyjy H
OHM KOjH y4€ ¥ OHH KOjU I0y4aBajy — M YYCHUIM ¥ HACTaBHUIM, KA0 M TO Ja Ce
3HayajaH edekaT ydeme OCTBapyje Kaja HACTaBHUK II0y4aBambe CXBaTH Kao
BJIACTUTO yYCHe, W KaJa OHM KOjU yd4e — MOyd4aBajy CBOje HacTaBHHKe. Tana,
cMarpajy KoayTOpKe, MOXEMO TOBOPHTH O MoryhieM ocTBapemy KeJbeHUX
KBaJWTETA  Yy4Ye€Ha —  CaMOPE(ICKCHjH, CaMOBPEIHOBAKY, CaMOYy4YCHY.
COLMOKYNTYpDHH  MNPHUCTYH  KPEaTWBHOCTH — MapajurMy  JIUCTpUOyHpaHe
KpPEaTHMBHOCTH — CMEIITa y OKBHP JpPYyraddjux IMPHUCTYNa OBOj II0jaBH, KOjU cCe
TUNMYHO (OKycHpajy Ha TOjeluHIa W yMoBe nojeanHana. Jluctpubyupana
KPEaTUBHOCT CTaBJba capaliby M MHTEPAKLH]y y CPEIOMINTE KPEaTHBHOT H3pa3a W
BHIOM caMy KpeaTMBHOCT Kao yrpaljeHy y onxHOce, yMecTo naa je BHIH Kao
»JCIMHHIE”, Ka0 IITO Cy NMPOM3BOAM WM Jbynd. B. ['maBeaHy AMCKyTyje HpHCTYI
IUCTpHOYyHpaHe KpPEeaTHBHOCTM M TIpHKasyje IHocebaH MoJeNl KPeaTUBHOCTH —
NEepPCHEeKTHBHU MOJET, KOjH Cce 3acHMBa Ha IOjMOBHMAa pasiHKe, IO3HIHje,
nepcnekTHBe M pediekcuBHOCTH. MMIUMKaIMje OBOT MoJena Yy CMHCIY Kako
MOXEMO KOHCTPYHCATH KpeaTWBHH]jE, NapTULMIIATHBHUjE M MHKIy3UBHHjE OOIMKE
oOpa3oBame Takolje fie Outu mpemoueHe. Y CBeMy OBOME HAIJIAIICHO j€ U MHUTAIHE
3HaYaja KyIType 3a oOpa3oBame M 3a KpPEaTHBHOCT, a MOCEOHO 3a 00pa3oBambe
KpPEaTHMBHOCTH TOKOM YMTABOT JKMBOTA. A O TellKkohama caBpeMEHOI HeCHalaKema
Y COLIMOKYJITYPHOM AMIAKTUYKOM IPUCTYITY 100pY OCHOBY 3a JIUCKYPC Jaje pe3ume
A. Unuke u I'. JlaBuHua, aHanu3upajyhu KpUTHYHE €JEMEHTE y OpraHHM3alMju U
¢byHKIMOHHCaRky oOpasoBHOr mponeca y Pymynuju. Kopeknuje on crpane cBakor
HOBOT MHHHCTpa MPOAyO0JbYjy Xaoc o0pa3oBama, KOH(PY3Hja 00pa3oBHE HOJIHTHKE
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CBE je NPHCYTHHja Y MHMHUKDHjH METOJOJIOIIKHX IocTynaka. TakaB cHCTEM
IIKOJICTBA, TEPOPHCAH HMPEICBAHTHUM HACTaBHUM IUIAHOM M INPOrpaMoM, CTBapa
JIPYIITBO 0€3 BPEIHOCTH KOje MOIYNUpPY, MOjEJMHIIM HEMajy Mapkepe OWUTHE 3a
JKMBOT: BpJIMHE, AEMOKPAaTCKH IyX, CJI000Iy, IOCTOjaHCTBO M BPEIHOCTH 32
oJpKaBambe HOpPMaIIHOT CykuBora. OBy rpyny nuTama 3a0KpyXyje NMHUTame Kako
01abMp  EeMUCTEMOJIONIKO-METOJOJIOIIKOT MCTPKUBAYKOT IPUCTYNA OOJIUKYje
TEOPHUjCKE OCHOBE Ha KOjUMa CE 3aCHHBAjy cTpareruje odpasoBama gapoButux (M.
Jlazapesuh u M. Manosuh) 3a Koja cy Be3aHa MUTamka ,,0HTOJIONIKE CUTYPHOCTH Y
CTPYKTypH 00pa3oBama Ha ¢uino3odcko KymyrpHIM ocHoBama (M. B. CumanTjeBa).
CunaHTjeBa onucyje HEKe OJ KapakTepucTuka (opMupama ~MeTadu3UIKor
XOpH30HTa” 0cobe Kpo3 UCKycTBO ocjehaja “oHToMomKe curypHocT . OBaj mporiec
je moBe3aH ca mpoayOspHBameM Nu(EepeHINjalije CBECTH y TOKY pa3Boja mcuxe. Y
MCTO BpeMe, TO HarjalaBa MPUCYCTBO COLMjaiHe NUMEH3HWje Mpolleca 3aTBapamba
pa3Boja JpYACKE IICUXE Yy aKTHBHOCTH CMHUCJA Y KYJITYpH M MpoOiieM Mmoapydja Koja
YKJbYUyjy aCHHXPOH JMYHHM pa3Boj. OmmcaHu cy u MoryhM Ha4MHU 1a ce OBH
npoOJIeMHu YCIISIIHO MpeBanajy y pany ca naposutuma (J. Crapir).

KpeaTuBHOCT y mapaurMu MOCTMOICPHE TIUTAMKE j€ KOje yIa3H y TlIaBHE TPEHIOBE
y MOCTMOJICPHOM OOpPa30BHOM CBETYy, jep CE KOMILUIHKYje pa3B0j CIIOCOOHOCTH
JieTeTa y paHuM (azama CBOT pas3Boja y mopoauiy u mialjoj rpynu BpTrha. 3ato ce
JCKyTyje ToTpeda 3a MPOMOIMjy CaBEeTOBamba pOAMUTEIbAa W3 PA3THYUTHX
KyITYpHHX, je3MYKHMX U BEPCKMX KOHTEKCTa y CMHCIY ycMepaBama JjeTera Ka
aKTHMBHUM WrpaMa W (QOpMHpamy CBAaKOJHEBHHUX MNPAKTHYHUX BEIITHHA, Kao
MOJPIIKE pa3Bojy crmocoOHOCTH AapoBuTHX (B. ['marones).

VY cery nutama Be3aHHX 3a pa3MunTa CXBaTama OfHoca u3Mely ydyemwa u pasBoja u
IbUXO0BE Pa3IMuUTE IMOCIEHIe Mo 00pa3oBame JapoBHTE Jele M ajojecleHaTa
HaJla3e Ce U OJIHOCH YYCH-a U pa3Boja JapOBUTHX U TCOPH)CKE OCHOBE Ha KOjUMa Ce
3acHuBajy (A. BoxwuH); 3aTHM JUCKYypC O Haja3WMa HOBHJUX HCTPAXKHUBAKHA O
nenaronkoj BpeaHocTn ctwioBa yuewa (I. Bymumup Hunkosuh), a u o Tome
KOJIMKO C€ INKOJia 3a/I0BOJbaBa AKaJEMCKH JIAPOBUTHM YUYCHHIMMA, JIOK CY
KpeaTuBHO JapoBUTH 3amnocTaBibeHn (M. [ejuh).

[TocebHy rpyny 4unHe MHTama MOJICTUIAKA JE3UUKOT CTBApaJalliTBa JapOBUTE JIEIIE
paHOT y3pacta mpuMeHOM mapagurmarckux urapa (M. Bophes u Jb. Kememen
Muojesuh), TpaHchep W CHamaxeme y HOBUM CHTyalljamMa y HCTPAKUBAUYKHM
urpama (J. Yekanosuh), a y ckiory oBora IOHCKYTYjy ce M IUTama 3Haudaja m3bopa
cTpareruja pa3Boja KpeaTHBHOCTH KOJ JApPOBUTHX M Hajla3a MCTPakKHMBama KOjuUMa
ce TocMaTtpa yJjora METaKOTHUTUBHHMX M CaMOpPETYJIHMCaHUX CTpaTervja yuema Y
e(hUKaCHOCTH JapOBUTHX, Te TMoBe3uBame oBora ca WMKT-om 3a edukacHocT
OpHMjeHTalja HAaCTaBHMKAa M JapOBUTHUX YYeHUKa y HuXxoBoM pa3Bojy (M.
Depoexep, M. Hukonuh, XK. Hukomuh u C. Cybotuh). A 0 ocamocTajbuBamy
JAapOBUTHX YYEHHKa 3@ AKTHBHO, AaHTa)XOBAHO, MOTHBHCAHO, OCMHIUBEHO W
OPTaHH30BAHO yUYCHE, KOje ce ACPUHUIIE KAa0 CAMOPETYIHNCAHO WM CaMOCTAITHO
Bo)eHO yueme, U3 yriia My3W4KOT 00pa3oBama, TOBOPU CE IOCMAaTpPameM YIore
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CaMOCTAHOT BexOama y CBHpamby HHCTPYMEHTa. TEOpPHjCKM OKBHpD OBOTra
UCTpaKMBakha YHHH BeWHEMaHOB MPHUCTYI METAKOTHUTHBHOM IUIaHHPABy Y
MOJIeTy camocTaiiHO BoljeHor BexOama y obnactu my3nuke neparoruje (H. Jouh).
Hcrom nuramy, anu Ha Apyrn HauuH npwiasu J[. Jlazapesuh, Harnamasajyhu
JyOMHCKH MPUCTYII yYekhY y KoMe ce mojia3u oj burzosor 3117 mozena moy4yaBama
U yuema, 0 KOMe TOKOM TIpolieca 00pa3oBama JapOBUTH MOTY Pa3BUTH JTyOHUHCKH
WM TIOBPIIMHCKH TPUCTYN Yyduewy. OBHMM TPHCTYIIOM YyYely MOJpKaBajy ce
CJIOKEHUJH OOJMIM MUIUbEHA Kao IITO je KPeaTHBHO MUIIJBEHE, Koje 1Mo Boaehum
TEOPHjCKUM CXBaTalkHMa NPUPOAE NTAPOBUTOCTH, YAHH HeH OUTAH KOHCTUTYTHBHHU
neo. Meron npoaykTuBHOr hyTama, Ka0 Ha4MH pa3Boja jaCHOI MHIUBCHA M Kao
npenycioBHa (asza cazHama, Takole je jeHO o MUTama Koja HacToje Ja pasjacHe
CTpaTeruje yuerma U oydaBamba JapOBUTHX M3 yIVIa OACTHIamba KpeaTuBHOCTH (P.
[erpoBul). A y wuctpaxupamy MOTryhHOCTH 3a TOICTHLAKHE KPEaTHBHOCTH
JAapoOBHTHX Ha CTyAWjaMa JHCKycHja je (GOKycHpaHa Ha yBepema Ipyle CTyleHarta
KOju Cy Bujenu Mmaie MOryhHOCTH 3a pa3BOj KpeaTuBHOCTH y TOKy cryauja (C.
Makcuh). Kao crpareruja mojacruiama KpeaTHBHOCTH Ha CTyAMjama IocMaTpa ce
MEHTOPCKU paj| ca JapOBHTUM CTYJICHTHUMA, y3 NPHUMEHY aKIHOHOI MCTPaKHUBamba
KOja MOTy OMTH y QYHKIM]jU IUIaHUpama paja ca aaposuruma (J. Makcumosuh u J.
Ocmanosuh).

W cama mpeTxogHO NOTaKHyTa NHTama, yTHCaK je, oOchaBajy MONEMHYHH TOH
JHMCKypca, OMHOCHO MoTJIo 01 ce pehu u auciyta Ha 23. OKpYyTJIOM CTOITY, 33 KOJH ce
Bepyje nma he oTBOopHTH HOBa muTama, a HeknMa ox mocrojehmx OuTm OGap Kopak
Ommke y pasjammaBamky (poKycHpaHUX MpodiemMa, mTo he OHIMa KOjH Aajbe Tparajy
3a ONroBOpHMMa Ha OBJE IIOCTABJbCHA IHTama OWUTH 01 KOpHUCTH 3a Oynyha
UCTpaXMBama, a jeAHAKO ca HWUMa 3Hauulie MyHO W OHMMA KOjH Tparajy 3a
NPaKTHYHAM pelIelhbUMa HauWHA 32 IOJCTUIAEe KPEaTHBHOCTH, TOJNHUKO TPa)KCHE
BPEIHOCTH Yy IMpoliecy 00pa3oBatba JapOBUTHUX.

I'posoanxa I'ojxos
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INTRODUCTORY REMARKS

GIFTEDNESS AND CREATIVE APPROACHES TO LEARNING

Stressing the importance of releasing the creative human potential in contemporary
work society is marked with phrases such as: innovative society, creativity and
sustainable development, environment conservation etc., which are indicators of the
direction towards which the world is headed. It is expected from the gifted and those
who encourage their development to be the first to develop creative potentials and
place them in the function of creating new values with the goal of competitiveness
and sustainable development. In this sense people are searching for a theory to
understand creativity (cognitive, psychological and sociological aspects) and factors
which are in the core of this phenomenon (flexibility, originality, elaborate, problem
sensitive, redefining...). Therefore, it is expected from the gifted and those who
work with them to form competencies among which the most important are
readiness for change and high flexibility, creative and undogmatic thinking, the
ability to accept plurality of ideas, tolerance of uncertainty in the cognitive sense,
and in the conative — initiative, to be innovative and ready to take risks. In the last
few decades researchers have devoted much attention to these questions, dealing
with the theoretical uncovering of the core meaning and manifestation of creativity,
and especially with strategies, techniques and didactic instructions for encouraging
them. In the literature, researchers are grasping for strategies and techniques which
are still only theoretically established or come from other areas, and therefore need
to be studied in the domain of education of the gifted, to study their reach in practice
and perceive new possibilities for application with the encouragement of creativity
of the gifted. Some of them have been present on the educational scene for a long
time, although insufficiently tested, some are in the center of theoretical and applied
research in this field, which stresses the importance and relevance of the discourse
within the proposed theme of the 23. round table.

The goal of the conference is to view the achievements and limitations of theoretical
and practical approaches to teaching and learning of the gifted. This difficult task
was accepted because institutions with a long experience in researching giftedness
are responsible for its realization, with accredited PhD studies and researchers with
significant experience in the area of giftedness: Preschool Teacher Training College
Mihailo Palov in Vrsac (Serbia) in cooperation with University Aurel Vlaicu in Arad
(Romania), Educational Faculty in Maribor (Slovenia), St. Clement of Ohrid
University of Bitola (Macedonia) and Manchester Metropolitan University (Great
Britain).

Researchers, conference participants come from Russia, Romania, Portugal,
Norway, Denmark, Poland, Slovenia, Croatia, Bosnia and Herzegovina, Macedonia,
Montenegro and Serbia. The gathered summaries and papers, promise a discussion
about: meta-theoretical questions of creative approaches to learning and teaching of
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the gifted; pluralistic approaches in the didactics of the gifted and open questions;
intellectual autonomy of the gifted in the educational politics of the European
Qualifications Framework; didactic strategies and methods for encouraging
creativity — theoretical and practical aspects; metacognition and its explanatory
potential for the cognitive and other activities of the gifted — achievements and
limitations; basic assumptions of postmodern theories in knowledge — implications
for contemporary approaches to learning and teaching the gifted; didactic strategies
and the gifted in the digital era; creative approaches in learning and intellectual
autonomy of the gifted; syndrome of internal weakness of the gifted and what to do
with it; theoretical basis of the didactic approach to the system of developing
creativity of the gifted and their practical reach.

An interesting discussion is expected on the core didactic questions, about the
relationship between didactics directed towards the learner and didactics of relations.
The idea is discussed that gifted learners have a strong personal road of learning on
which it is important that the teacher views the process of learning through their
eyes, and that the learners, in the learning and teaching process, see the possibility
for their own success. Coauthors Milica Andevski, Jasmina Arsenijevic and Mira
Vidakovic see in this the potentially most important moment in learning - to
passionately engage in the process of learning both those who are learning and those
who teach - learners and teachers, but also that teaching has a special effect when
the teacher considers the teachings as his/her own, and when those who are learning
also teach their teachers. Only then, as the coauthors believe, can we speak about the
possible realization of the desired quality of learning - self-reflection, self-value,
self-learning. The sociocultural approach to creativity places the paradigm of
distributed creativity within different approaches to this phenomenon, which
typically focuses on the individual and the minds of the individuals. Distributed
creativity places cooperation and interaction in the center of creative expression and
see creativity built into relationships, instead of seeing it as “units” such as products
or people. V. Glavenu discusses the approach of distributed creativity and shows a
special model of creativity - perspective model - which is based on the concepts of
difference, position, perspective and reflexiveness. Implications of this model
regarding how we can create more creative, more active and more inclusive forms of
education will also be presented. Furthermore, in all of this the question of the
influence of culture on education and creativity, and especially for lifelong
education of creativity is stressed. Basis for discussion regarding the challenges of
individuals lost in the contemporary socio cultural didactic approach can be found in
the summary of A. Ilika and G. Lavin, who analyze critical elements in the
organization and functioning of the educational process in Romania. Corrections
made by each minister deepens the chaos in education, confusion of the educational
politics is ever more present in the mimicry of methodological action. Such an
educational system, terrorized by an irrelevant plan and program, is creating a
society without founding values, individuals do not have markers important for life:
virtues, democratic spirit, freedom, dignity and values for maintaining a normal
coexistence. And this group of questions is completed by the question how the
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selection of epistemological and methodological research methods shapes the
theoretical basis on which strategies for the education of the gifted are founded (M.
Lazarevic and M. Malovic) and to which the question of “ontological security” in
the structure of education on the philosophical and cultural basis is tied (M. V.
Svilantjeva). Silantjeva describes some characteristics of forming a person’s
“metaphysical horizon” through experience and the feeling of “ontological security”.
This process is connected to the deepening of differentiation of awareness during the
development of the psyche. At the same time, this stresses the presentness of the
social dimension of the process of closing the development of the human psyche in
meaningful activities in a culture and the problem of the areas including
asynchronous personal development. Possible ways to successfully overcome these
problems with the gifted have been described (J. Starc).

Creativity in the paradigm of postmodernism is a question which is part of the main
trends in the postmodern educational world, because the development of a child’s
abilities at the early developmental stages in the family and in kindergarten is being
complicated. Because of this discussions are held on the need for promoting parent
counselling from different cultures, language and religious backgrounds for guiding
the child towards active games and the formation of everyday skills, as support in
the development of the gifted (B. I'marones).

In the set of questions connected to different understandings of the relationship
between learning and development and their various consequences on the education
of gifted children and adolescents we also include the relationship between learning
and the development of the gifted and theoretical bases on which they are founded
(A. Bozin); then the discourse on the findings of new studies regarding the
pedagogic value of learning styles (G. Budimir Ninkovic), but also regarding the
question how many schools are content with academically gifted learners while the
creatively gifted are neglected (M. Dejic).

A special group of questions are encouragement of language creativity of gifted
children at an early age (I. Djordjev and LJ. Kelemen Milojevic), transfer and
coping in new situations in explorative games (J. Cekanovic), and within this
question we discuss the importance of the selection of strategies for creativity
development in the gifted and the findings of studies which monitor the role of
metacognitive and self-regulated learning strategies in the efficiency of the gifted
and the connection with IT for an efficient orientation of teachers and gifted learners
in their development (I. Ferberzer, M. Nikolic, Z. Nikolic and S. Suzic). We discuss
helping the gifted learners become independent in active, engaged, motivated,
thought out and organized learning, which is defined as self-regulated and
independently lead learning, from the point of view of music education and by
viewing the role of independent practice in playing an instrument. The theoretical
frame of this study is Wineman’s approach to metacognitive planning in a model
where exercises are conducted independently in the area of music pedagogy. The
same question is approached in a different way by D. Lazarevic, in which he stresses
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the deep approach to learning in which the starting point is Biggs’s "3P" model of
teaching and learning, according to which during the educational process the gifted
can develop a deep or peripheral approach to learning. This learning approach
encourages complicated forms of thinking such as creative thinking, which is a
constituent part of giftedness according to leading theories on giftedness. Productive
silence method, as a way to develop clear thinking and as a precondition phase of
discovery, is also one of the questions which aims to explore learning and teaching
strategies of the gifted from the angle of creativity encouragement (R. Petrovic). In
studying the possibility for encouraging creativity of the gifted at university, the
discussion is focused on the beliefs of a group of students who saw small
possibilities for the development of creativity during their studies (S. Maksic). One
strategy of encouraging creativity in the gifted is mentor work with gifted learners,
with the application of action research which can be in the function of planning
work with the gifted (J. Maksimovic and J. Osmanovic).

The aforementioned questions alone promise a polemic tone of the discussion or it
could be said of dispute at the 23. round table, which is believed to have the
potential to open new questions, and bring the already existing questions just a step
closer to solving the problems in focus. This will be useful for further research to
those who are still searching for answers to the questions posed but also to those
who search for practical solutions for encouraging creativity, which is such a
precious value in the process of educating the gifted.

Grozdanka Gojkov
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IGRA KAO OSNOV UCENJA I RAZVOJA KREATIVNOSTI KOD
DAROVITE DECE

Igra se definiSe kao svaka slobodno izabrana aktivnost, koja je instrinzicki
motivisana i licno usmeravana. Ona nije deo ,,0bi¢nog zivota” i nije ozbiljna, ali u
isto vreme intenzivno zaokuplja igraca. Igra je sustinska aktivnost ranog detinjstva, s
obzirom na to da doprinosti kognitivnom, socijalnom i emocionalnom razvoju dece.
Kroz igru, deca mogu da stvore i istrazuju svet kojim mogu da ovladaju. Stavise, u
kontekstu igre, deca uce, razvijaju se i vezbaju nove tipove ponasanja i socijalne
vestine. Istrazivanja su pokazala da igra pojacava razvoj i rast mozga, uspostavlja
nove neuronske veze, na neki nadin ¢ini igraca ,inteligentnijim”; unapreduje
sposobnost uo¢avanja emocionalnih stanja drugih i prilagodavanja na okolnosti koje
se stalno menjaju. Igra se ¢esce javlja tokom perioda najbrzeg rasta i razvoja mozga,
u ranom detinjstvu. Ona je so¢ivo kroz koje deca dozivljavaju sopstveni svet, ali i
svet drugih. Ako bi se liSila igre, deca bi trpela negativne posledice i u sadasnjosti i
dugoro¢no. Sve tipovi igre, od igre maste do fizickog kosSkanja, igraju krucijalnu
ulogu u ucenju i razvoju dece. Sve viSe istrazivanja nalazi vezu izmedu igre i
kreativnosti. Igra pruza arenu za kreativne aktivnosti i procese, stvarajuéi prilike za
inovaciju, mastu i divergentno misljenje. Kroz igru moguée je podrzati razvoj
kreativnosti kod darovite dece, imati dobru sliku o sebi i samopostovanje i izbeci
neke socijalne i emocionalne poteskoce u skoli.

Kljuéne reéi: igra, razvoj, kreativnost, obrazovanje u ranom detinjstvu, darovita
deca.

Prof. Dr Dalila Lino

Institute Polytechnic of Lisbon,
Higher School of Education, CIED,
Portugal

PLAY AS THE BASIS OF LEARNING AND CREATIVITY
DEVELOPMENT IN GIFTED CHILDREN

Play has been defined as any activity freely chosen, intrinsically motivated, and
personally directed. It stands outside ‘ordinary’ life, and is non-serious but at the
same time absorbing the player intensely. Play is an essential activity of early
childhood as it contributes to the cognitive, social, and emotional development of
children. Through play, children are able to create and explore a world they can
master. Moreover, within the context of play children learn, develop, and practice
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innovative behaviors and social competencies. Research has shown that play
increases brain development and growth, establishes new neural connections, and in
a sense makes the player more “intelligent”; it improves the ability to perceive
others’ emotional state and to adapt to ever-changing circumstances. Play is more
frequent during the periods of most rapid brain growth, in early childhood. Play is
the lens through which children experience their world, and the world of others. If
deprived of play, children will suffer both in the present and in the long-term. All
types of play, from fantasy to rough-and-tumble, have a crucial role in children’s
learning and development. A growing body of research has found a relation between
play and creativity. Play provides an arena for creative activities and processes,
creating opportunities for innovation, fantasy, and divergent thinking. Through play
is possible to support gifted children creativity development, have a good self-
esteem and avoid some social and emotional difficulties at school.

Keywords: play, development, creativity, early childhood education, gifted
children.

Ipo¢. np Jdean Uianes

dean.iviev@uklo.edu.mk

[emaromxu ¢axynret, YHUBEp3uTeT ,,CB. Kimmment Oxpunckn”,
Burona, MakenoHuja

AKIIMOHA NCTPAKUBAIbA KAO CTPATEI'NJA YUEIBA
JAPOBUTHUX YYEHHKA

VYV 0BOM TEKCTy je MpPE3CHTHPAHO MCKYCTBO ayTopa y Be3H Ca aKIHOHUM
HCTPOKHMBABLUM Kao METOJOM Yyuema JapoBUTHX yueHunka. Dokyc paga je Ha
TEOPHUjCKOj enabopalnuju HalapeHUX U TaJleHTHPAHUX, IPETIOCTaBKaMa 3a HaJlapeHe
U TAJICHTHPaHE YYCHUKE Ka0 UCTPAKMBAUC/aKI[MOHE UCTPAKUBAUC U MPEIOPYUCHUM
OpPaKTHYHUM aCMEKTUMa peajn3aliije aKIHOHUX HCTPAKHBamkha Ka0 METOJ yderha
HaJapeHHX U TaJCHTHPAaHHUX y4eHHKa.TokoM emabopamnyje IpBor Jeina, Harjalasajy
ce pas3iiKe y NMepUeNnyji U TyMadehy HalapeHUX U TaJeHTHPAHHUX, Koje ce Kpehy
OJ] CTaBOBa KOJ KOjHX CE€ OHM TOTAIHO MPEKNANajy U Noaynapajy kKao HOMMH H Kao
CYIUTHHA, 10 TAKBUX KOJH TBPJE JIa Cy HaJapeHU U TAJICHTUPAHU CACBUM OJBOjCHH H
pa3IMYUTE KaTeropuje y4eHUKa. Y BEe3H € THM MNpPEIaXeMO Jla UCTPAXKUBAYHM U
HACTAaBHHIM HE y3UMajy y oO3Mp OBakBa IJICIMINTA, HErO Ja ce MoTpyle W Hahy
OpHUTHHANHE M jEJMHCTBEHE AacleKTe paja ca HaJapeHHM W TaJeHTHPaHUM
yueHHIMMa, ¥ (QyHKIMjU 3a70BoJbaBama BUXOBHUX norpeda. Kama mpeseHTHpamo
Hallle HMCKYCTBO y MPOMOIMjH HAEje 3a YYCHHKE Kao aKIMOHEe HCTpaKHBaye,
OJHOCHO 3a HaJapeHe M TAJICHTUpPAHE YYCHHUKE Ka0 aKI[HOHE HCTPAXKUBAUE,
HATJIANIaBaMoO YCarfalieHOCT KapaKTePUCTHKA aKIIHOHOT MCTPaKHBa4Ya ca HUBOMMA
U TUIIOM HAaJIapeHOCTH W TaJCHTHUPAHOCTH y4eHHKa. Mzieja je ma ce mueanusmpa
NOBE3aHOCT M ONHOCH HU3Mely CIOCOOHOCTH HagapeHHX M TAJCHTHPAaHUX ca
TEOPHjOM M IIPAaKCOM aKUMOHHMX HCTpaxkuBama. CmaTtpamo na he Hac Taxo,
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CIIOCOOHOCTH HAJApEHUX W TAJCHTHPAHMX YyYeHWKa 3a 00Jby | yHampeheny
UIeHTHUKAIM]Y MpoblieMa, WHUXOBA WHTEpIEpalMja W KPUTHYKO TIE/ame,
CIOCOOHOCT Kpeupama XUIoTe3a W MOTYHHX pellieha U CIIPEMHOCT 33 TeCTHPAE,
NpoBepe W BalWAalMjy TOr pellerkha NPUMEHOM akiuje, YOeAUTH y HaMmepu Ja
NPOMOBHPAaMO WJEjy 3a MNPUMEHOM aKIUOHMX MWCTPaKUBama Kao METOA U
cTpareruja 3a Moy4yaBame U yUele HaJapeHux U TajJeHTupanux. Ha kpajy oBor paaa
mpe/yIakeMo TpaBIle M MMITYJICE 3a pa3MEHE HJeja U OTBOPCHH Iujayior usmeljy
HACTaBHHKA, HCTPAKHUBAYa, Kpeatopa 0Opa3oBHE MOJUTHKE 3a €TabIupame HOBE, Ha
TeMeJbY UCTPaKMBAEha, CTPATETHjE YUCHA U ITOyJaBarba.

KbyyHe peud: HagapeHH YYEHHIHM, TaJCHTUPAHW YUYCHUIW, YYCHUK Kao
UCTpaXXMBad, HAlAPEHH M TAICHTHPAHN KaKO aKIMOHHU HCTPAXMBAdM, METOJ| yUCHa
U IIoy4YaBama.

Prof. Dr Dean lliev
Faculty of Education, University "St. Kliment Ohridski",
Bitola, Macedonia

ACTION RESEARCH AS STRATEGY FOR LEARNING OF GIFTED AND
TALENTED PUPILS

The paper presents the experience of the author about the usage of the action
research as learning methods of gifted and talented pupils. Focus is on the
theoretical elaboration of the giftedness and talent, the assumptions of gifted and
talented pupil as a researcher/ action researcher and the proposed practical aspect of
the realization action research by the gifted and talented pupil as learning method.

In the elaboration of the first part, it is stressed that the perception of giftedness and
talent is very divergent, and it goes from the attitudes about their total overlapping in
the meaning and the essence, to that one in which gifted and talented are separated
and different categories of pupil. We propose to a researcher and a teacher not to
take care about those perceptions, but to try to find original and unique aspect of
dealing with the gifted and talented, in function of satisfying their needs. When we
express our experience in promotion of the idea of pupils as action researchers, i.e
gifted and talented pupils as action researchers, we stress the convenience of the
characteristics of the action researcher to the level and type of giftedness and talent
of the pupil. The idea is to idealize the connection and relationship between the
abilities of the gifted and talented and the theoretical and practical settings of action
researches.Thus, the ability of gifted and talented pupil for better and improved
identification of the problems, their interpretative and critical perception, ability to
create possible hypotheses and solutions and preparation to test, check and validate
that decision through action, will convince us about the purpose of promotion of the
idea of action research as appropriate strategy for teaching and learning of gifted and
talented pupils. At the end of the paper directions for thinking about this idea are
proposed and the dialogue among teachers, researchers, institutions and

23



policymakers is opened for establishment of new, research based teaching and
learning strategy.

Keywords: gifted pupil, talented pupil, pupil as researcher, gifted and talented as
action researchers, method of learning and teaching.
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natasasturza@gmail.com

Visoka $kola strukovnih studija za vaspitace ,,Mihailo Palov”,
Vrsac, Srbija

KREATIVNI PRISTUPI UCENJU- PARADIGME I PERSPEKTIVE

Drustva Sirom sveta se menjaju zato $to to ljudi Zele, dok se kreativnost sve vise vidi
kao pokretacka forma tih promena. Buduci da, sve vise, stvaranje “ckonomije
znanja” postaje klise (Florida, 2003), obrazovni sistemi trebalo bi da odustanu od
koncepta razvijanja pametnih, ve¢ da neguju proces stvaranja kreativnih pojedinaca.
Zato se nove definicije ufenja ne mogu samo oslanjati na programe i sadrzaje u
kojima se najveéa paznja posvecuje nauci, tehnologiji, matematici, jeziku, dok su
umetnost, izrazavanje pokretom, pa i moralnost, skrajnuti. Kreativnost se posmatra
kao sposobnost koja je imanentna svakoj osobi, sposobnost koja se moze podsticati,
ali, isto tako i inhibirati. Kreativnost i inovacija imaju snazne veze sa darovitoscu,
ucenjem i znanjem. Osnovni princip razvijanja darovitosti temelji se na
konstruktivnoj i kreativnoj upotrebi i produbljivanju baze znanja, u atmosferi
sigurnosti, prihvacenosti i oseéaja neprestanog licnog napretka. Znanje (uenje)
treba da proizvodi “neznanje” i daje odgovor na pitanje: zasto i kako koristimo ovo
znanje? Kod dece treba stvarati stav da je ono §to se zna samo privremeno i
nezavr$eno. Sredinom proslog veka dominiralo je mi§ljenje da kvalitet poducavanja
objasnjava priblizno 10% razlika u postignuéu ucenika. Danas brojna empirijska
istrazivanja pokazuju da je kvalitet poducavanja i ucenja vazan faktor koji utice na
ostvarenja darovitih pojedinaca. Prvi korak ka kreativnom ucenju i inovativhom
pristupu nastavi zahteva razumevanje znacenja kreativnosti za obrazovanje darovite
dece. To podrazumeva viSestruku usmerenost na: (1) razgradnju pogresnih shvatanja
i mitova o darovitosti i kreativnosti, uklju¢ujuéi i njihov medusoban odnos, (2)
razumevanje odnosa izmedu inovacije i vrednosti, (3) naglasak na proces umesto na
proizvod, (4) pomeranje teziSta sa ocenjivanja koncepta na holisticki pristup pomocu
kojeg ucenici stvaraju i razvijaju ideje i (5) ulogu novih tehnologija i licnog
okruzenja u gradenju znanja (personal learning environments). Kreativni pristup
uéenju zahteva inovativnu nastavu u kojoj se favorizuje razumevanje u odnosu na
memorisanje, u atmosferi koja promovise ravnotezu originalnosti i vrednosti,
produkovanje velikog broja ideja, pronalaZzenje neuobiéajenih, originalnih i ne tako
Cestih reSenja, fleksibilnost u misljenju, tolerantnost za protivrecnosti, smisao za
paradoks i sl. (Ivi¢, 2008: 19). Nastavnici su kljuéne komponente i graditelji
kreativne klime koja pogoduje kreativnom ucenju i aktiviranju darovite dece u svim
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fazama procesa ucenja. Kreativno ucenje je kontekstualno i kolaborativno (Berns i
Erickson, 2001; De Corte, 2013; Fleming et al., 2007), razvijajuée (podrzava i
podstie razvoj) i samo-razvijajuée (kontrolisano od samih ucenika), otvoreno i
slobodno (Majer, 2009), koegzistentno sa drugim vrstama ucenja. Istrazivaci
smatraju da su kljuéni elementi kreativhog potencijala i kreativnog ucenja:
motivacija (Rou, 2008; Sternberg i Lubart, 2005) i divergentno misljenje (Runco i
Acar, 2012; Rensulli, 2017), izvor stvaralastva Gilford (1960) i Bono (2007) vide u
radoznalosti i otkrivaCkom porivu, dok je za Marjanovi¢a (1987) okosnica
kreativnog pristupa ucenju kultivisanje kompleksa fleksibilnosti. U radu ¢e biti
prikazane razliCite tehnike kreativnog ucCenja sa naglaskom na proSirenu tehniku
oluja u mozgu — brainstorming (Rensulli, 2017) i samo-razvijaju¢e ucenje
primenom mapa uma (Mind/Concept Mapping). Rezultati istrazivanja u oblasti
motorickog kreativnog ucenja do kojih se doslo primenom navedenih tehnika mogu
doprineti razvoju kreativne klime medu decom, izgradnji kreativnog mosta i §irenju
znanja izmedu razli¢itih domena koji vode u holisti¢ki pristup znanju.

Kljucéne reci: kreativni pristup ucenju, kreativne tehnike, motoricki domen,
holisti¢ki pristup znanju.

Dr Natasa Sturza Milic
Preschool Teacher Training College "Mihailo Palov",
Vrsac, Serbia

CREATIVE APPROACHES TO LEARNING - PARADIGMS AND
PERSPECTIVES

Society around the globe is changing because people wish for change, while
creativity is increasingly seen as an initiating force of this change. Since the creation
of the knowledge economy is increasingly becoming a cliche (Florida, 2003),
educational systems should give up on the concept of developing smart and focus on
the development of creative individuals. Because of this, new definitions of learning
cannot only depend on programs and content in which the main focus is placed on
science, technology, mathematics and language while art, learning through
movement, and even morality are placed to the side. Creativity is viewed as an
ability inherent to every individual, ability which can be encouraged, but also
inhibited. Creativity and innovation have a strong relationship with giftedness,
learning and knowledge. The basic principle of giftedness development is based on a
constructive and creative use and widening of the knowledge base, in a safe
atmosphere of acceptance and continuous self-development. Knowledge (learning)
should produce “lack of knowledge” and give answers to the question: why and how
do we use this knowledge? In children we should develop the belief that what we
know is temporary and incomplete. In the 1950’s it was believed that the quality of
teaching explained approximately 10% of difference in the achievement of learners.
Today many empirical studies have show that the quality of teaching is an
important factor which influences on the achievement of gifted individuals. The first
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step towards creative learning and the innovative approach to teaching demands an
understanding of the importance of creativity for the education of gifted children.
This presupposes a multiple focus on: (1) the destruction of incorrect beliefs and
myths about giftedness and creativity, including their relationship, (2) the
understanding of the relation between innovation and value, (3) putting emphasis on
the process instead of the results, (4) moving the focus from the grading of concepts
to a holistic approach through which learners form and develop ideas and (5) the
role of new technologies and personal surroundings in the formation of knowledge
(personal learning events). The creative approach to learning demands innovative
classes in which understanding is favoured instead of memorising, in an atmosphere
which promotes a balance between originality and value, production of many ideas,
reaching unconventional, original and not so common solutions, flexibility in
thinking, tolerance of conflicts of opinion, a sense for paradox etc. (Ivi¢, 2008, 19).
Teachers are key components and the formers of the creative climate which
encourages creative learning and activation of gifted children in phases of the
learning process. Creative learning is contextual and collaborative (Berns i Erickson,
2001, De Corte, 2013, Fleming et al., 2007), developmental (supports and
encourages development) and self-developmental (controlled by the learners
themselves), open and free (Majer, 2009), consistent with other types of learning.
Researchers consider that the key elements of creative potential and creative
learning are: motivation (Rou, 2008, Sternberg & Lubart, 2005) and divergent
thinking (Runco & Acar, 2012, Rensulli, 2017). The source of creativity is seen by
Gilford (1960) and Bono (2007) in curiosity and the wish for discovery, while
Marijanovic (1987) considered the center of the creative approach to learning to be
the cultivation of the complex of flexibility. The paper will present various
techniques of creative learning with an emphasis on the extended brainstorming
technique (Rensulli, 2017) and the self-developmental learning through
mind/concept mapping. Research results in the area of motoric creative learning
which were reached through the application of the aforementioned techniques can
contribute to the development of a creative climate among the children, the
formation of a creative bridge and the sharing of knowledge between different
domains which lead to a holistic approach to knowledge.

Keywords: creative approach to learning, creative techniques, motoric domain,
holistic approach to knowledge.
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STA U UCENJU STVARNO DELUJE?

Pedagoski poslenici, najpre nastavnici, mogu naci u literaturi, mnogo poruka i pouka
o tome kako da ucenje i poucavanje postanu efikasniji, efektivniji, uspesniji,
jednostavniji. Ponekada se ¢ini da je u u€enju sve eksplicitno i jasno i da ¢e ono
postati delotvorno kada se ostvare odredeni uslovi — kada samo postane eksplicitan
cilj, kada postane dovoljno izazovno, kada i onaj koji uci i onaj koji poucava moze
da proveri da 1i su postigli Zeljene ciljeve, kada postoji ucenje sa namerom da se
»ukroti” cilj kome tezimo, kada postoji povratna informacija o rezultatima ucenja,
kada uéenje postane aktivno, kada postoje razne prilike i alternative za sticanje
konceptualnog znanja u procesu uéenja, kada se otkriju odgovarajuce strategije
uéenja... Daroviti u€enici imaju snazan li¢ni put ucenja na kome je vazno da
nastavnik sagleda proces u¢enja njihovim o¢ima, a da uéenik u procesu uéenja i
poucavanju vidi moguénost vlastitog uspeha. To je moZda i najzahtevniji momenat
ucenja — da se u procesu ucenja strastveno angazuju i oni koji uce i oni koji
poucavaju — i u€enici i nastavnici. Znacajan efekat ucenje ostvaruje kada nastavnik
poucavanje shvati kao vlastito ucenje, i kada oni koji uce — poucavaju svoje
nastavnike. Tada mozemo govoriti 0 moguéem ostvarenju Zeljenih kvaliteta ucenja —
samorefleksiji, samovrednovanju, samoucenju...

Kljuéne redi: nastavnik, u¢enik, poucavanje, ucenje.
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WHAT REALLY WORKS IN LEARNING?

Pedagogical workers, primarily teachers, can find in the literature, many messages
and lessons on how to make learning and teaching more efficient, more effective,
more successful and easier. Sometimes it seems that in learning all is explicit and
clear and that it would become effective when certain conditions are achieved -
when only becomes the explicit goal, it becomes challenging enough when the one
who learns and the one who teaches can check to see if they have achieved desired
goals, when there is a study with the intention to "tame" the goal to which we aspire,
when there is a feedback on the results of learning, where learning becomes active
when there are a variety of opportunities and alternatives for the acquisition of
conceptual knowledge in the learning process when you discover the appropriate
learning strategies ... Gifted students have a strong personal learning path on which
it is important that teachers perceive the learning process by their own, and that the
student which is in the process of learning and teaching sees the possibility of its
own success. This is perhaps the most challenging moment of learning - that in the
process of learning are passionately engaged and those who learn and those who
teach - students and teachers. A significant effect of learning is achieved when the
teacher perceives teaching as their own learning, and when those who learn - teach
their teachers. Then we can talk about a possible achievement of the desired quality
of learning - self-reflection, self-evaluation, self-learning...

Keywords: teacher, student, teaching, learning.
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RITMICKE VESTINE KAO PODSTICAJ RAZVOJA MUZICKE
DAROVITOSTI

U nastavi solfeda reprodukcija ritma predstavlja osnovnu vestinu, koja se sti¢e u
okviru muzi¢ko teorijskih disciplina. Procenjujuéi sposobnost izvodenja ritma kod
ucenika, nastavnici solfeda procenjuju spremnost za muzicko opismenjavanje i
razvoj auditivnog dozivljaja. Na osnovu ovih pokazatelja indirektno se procenjuje
stepen talentovanosti ucenika. Ucenici treba sa podjednakom uspeSnoséu da
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savladaju auditivni i vizuelni didakticki model u prvom razredu, kako bi stekli
osnovnu muzicku pismenost, koja predstavlja temelj za nastavak muzickog
obrazovanja. Cilj istrazivanja je bio da prati postignuéa ucenika u savladavanju
ritma i metra tokom Sestogodi$njeg muzickog obrazovanja. Poslo se od pretpostavke
da ¢e daroviti uéenici u prvom razredu uspesno savladati zadatke iz ritma i metra, i u
nastavku Skolovanja pokazivati visoka postignuéa. Druga hipoteza koja je
postavljena u istrazivanju odnosila se na rezultate postignute tokom instrumentalne
nastave. Pretpostavili smo da ¢e daroviti ucenici sa podjednakom uspe$noséu
savladati didakticke zadatke iz ritma i metra, kao i program iz instrumentalne
nastave.

Istrazivanje je vrSeno u Muzickoj skoli ,,Josif Marinkovi¢” u Vrscu, od 2010. godine
do 2016. godine. U tom periodu je praceno 60 ucenika, koji su Skolske 2010/11.
godine upisali prvi razred, a Sesti razred zavrSili Skolske 2015/16. godine.
Procenjivana su postignuca ucenika u savladavanju ritma i metra i postignuca u
oblasti instrumentalne nastave, na kraju svake Skolske godine, sa Cetiri parametra
(veoma uspes$no, uspesno, dobro i zadovoljavajuce). Procena postignuéa je vrSena
sumiranjem rezultata dobijenim na svim didaktickim vezbama iz solfeda i
komparacijom sa rezultatima ostvarenim u instrumentalnoj nastavi. Rezultati su
predstavljeni deskriptivnom metodom i prikazani procentualno. Istrazivanje je
izvrSeno sa ciljem da medu u¢enicima nize muzicke $kole detektuju daroviti ucenici,
kako bi njihovo muzi¢ko obrazovanje bilo sprovedeno po principima koji bi im
omogucili da svoje potencijale koriste svrsishodno i racionalno i da steknu
neophodna znanja i iskustva za nastavak muzickog obrazovanja.

Kljuéne reci: didakticki model, metar, ritam, obrazovanje muzic¢ki darovitih,
solfedo.
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RHYTHMIC SKILLS AS ENCOURAGING THE DEVELOPMENT OF
MUSICAL GIFTEDNESS

In the solfeggio teaching, reproduction of rhythm represents a basic skill, which is
acquired in the musical and the theoretical disciplines. Solfeggio teachers estimate
the readiness of students for musical literacy and the development of auditory
experience through the ability to perform rhythm. The level of student’s talent is
assessed through these indicators. In the first grade, students should learn the
auditory and the visual didactic model successfully, to acquire basic music literacy,
which is the basis for the continuation of music education. The aim of the research
was to follow the achievement of students in the mastering of rhythm and meter,
during their education in elementary music school. It was presumed that the gifted
students will overcome the tasks of rhythm and meter successfully in first grade, and
will show high achievement in the continuation of studies. Another hypothesis, was
related to achievement in instrumental teaching. We assumed that gifted students
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will be equally successful in solving problems of rhythm and meter and a program
of instrumental teaching. The research was conducted at Music School “Josif
Marinkovic” in Vrsac, from 2010. to 2016. During this period 60 students, who
entered the first grade in 2010/11 and finished the sixth grade in 2015/16, were
followed. At the end of each school year, the achievements of students in mastering
rhythm and meter was evaluated, as well as the achievements of instrumental
teaching. Four parameters were used in the assessment (very successful, successful,
good and satisfactory). The assessment of achievements was done by summing the
results in all didactic solfeggio exercises and comparing with instrumental teaching
results. The results have been presented using the descriptive method and are shown
in percentages. The aim of this research was to detect especially gifted students,
among all students. Early discovery of giftedness is very important, because the
teachers and the students are able to establish a cooperation the results of which will
help students continue their musical education at a higher level.

Keywords: didactic model, meter, rhythm, music education of the gifted, solfeggio.
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SINDROM UNUTRASNJE DISINHRONIJE DAROVITIH, POSLEDICE I
IMPLIKACIJE NA OBRAZOVANJE DAROVITIH

Veliki broj darovite dece odlikuje neravnomeran razvoj pa tako postoji nesklad
izmedu intelektualnog i razvoja u ostalim domenima kao S$to su socijalni,
emocionalni i sliéno. Nerazumevanje specificnosti darovitog deteta a posebno
unutras$nje disinhronije stvara osnovu za niz negativnih posledica koje mogu da
dovedu do toga da darovito dete ne iskoristi svoj potencijal i da darovitost postane
ogranic¢avajuci faktor njegovog razvoja. Sem socijalne izolacije, darovita deca sa
disinhronijom su pod veéim rizikom i za pogres$no dijagnostikovanje poremecaja u
ucenju ili ¢ak psiholoskih poremecaja. Razumevanje neravnomernog razvoja ima
bitne implikacije na odabir konkretnog programa obrazovanja darovitih koji treba
biti uskladen sa specificnim potrebama svakog darovitog pojedinca posebno.
Pruzanje podrske, uz istovremeno postovanje detetove licnosti, pomaze detetu da
prihvati svoju razli¢itost i da neutraliSe negativne posledice neravnomernog razvoja.

Klju¢ne recéi: unutrasnja disinhronija, darovitost, obrazovanje darovitih.
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SYNDROME OF INTERNAL DYSSYNCHRONY, CONSEQUENCES AND
EDUCATIONAL IMPLICATIONS

A large number of gifted children are characterized by uneven development. There
is a discrepancy between the intellectual and development in other domains such as
social, emotional, etc. Lack of understanding of the specific needs of gifted and the
internal dyssynchrony can result in a child's failure to reach full potential. Apart
from a social isolation, gifted children with internal dyssynchrony are at greater risk
for misdiagnosing (both learning disabilities and psychological disorders).
Understanding the uneven development has important implications for the selection
of educational programs for gifted that should be aligned with the specific needs of
each gifted individual in particular. Providing support while respecting the child's
personality helps the child to accept own uniqueness and to neutralize the negative
effects of uneven development.

Keywords: internal dyssynchrony, giftedness, gifted education.
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Bucoxka mrkona cTpykOBHHX CTyIHja 3a BacmuTade ,,Muxammo [1anos”,
Bpuang

YUYEBE, PA3BOJ U JAPOBUTOCT

W3 mepcriekTuBe 00pa3oBama, y4uCHE je¢ Haj3HAYAjHHMjH acleKaT pas3Boja U, Kao
TaKaB, jelaH OJf OCHOBHUX IMOjMOBA pa3BojHE mcuxoioruje. To 3Ha4YM Ja ce pas3Boj
HE CBOIM HAa y4CHe, OJHOCHO Jia j¢ MojaM pa3Boja IIMPH Of mojMma ,yueme”. O
onHocy m3Mmely yuema 1M pa3Boja Mocroje pazauyuTa MHUIIJbEHA, a HAjI0O3HATH]a CY
oHa Koja cy m3Henn [Tujaxke (pa3Boj je IpeAyclioB yuema Tj. pa3Boj Tpeda ma miue
ucnpen ydema) u Burorckn (oOywuaBame/ydeme Tpeba Ia IMOACTHYE DPas3Boj Tj.
yueme Tpeba ma mme ucnpen paspoja). [lo P. Eprepy (R. Oerter, 1973), omHoc
n3Mel)y yuema U pa3Boja je IBOCTPYK: IPBO, aKO C€ Ha pa3Boj Iiiefa Kao Ha OOJIHK
ydema KOjH je OyroTpajaH, HpeBep3nOmiIaH U J0BoaHU 10 cBe Behe nudepennujamnmje
U CTPYKTypaluje, T¢ 3aKOHUTOCTH Y4Yerha KOHIHMINPAjy Kao ,,ONIITH HNPHHIMIH
JbYJICKOT TOHAIIaka”, OHJA je YYCHe IIMPH I0jaM OJ Pa3Boja; JAPYyro, pasBoj je
HIMPH TI0jaM OJ1 yuerha He CaMO aKo Ce CXBaTa BeoMa LIMPOKO Beh U ycien Tora mTo
yKJbydyje M ca3peBame M pacT. Pa3nmuuura cxBaramba oJHOCa M3Mel)y ydyema H
pa3Boja MOTY UMAaTH pa3InuuTe MOCIEANIIE IO 00pa30Bamkbe CBUX JbY/H, a HAPOUHUTO
no oOpa3oBame JapoBuTe Jele U ajofecieHara. O TUM TMocleAWllaMa U HEKUM
CXBaTambUMa O YYCHhY JapOBUTUX pa3MaTpa ce y OCTaTKy OBOT paja.

KibyuHe peun: yueme, pa3Boj, JapOBUTOCT, 00pa30Bake JAPOBUTHX.
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LEARNING, DEVELOPMENT, AND GIFTEDNESS

From an educational perspective, learning is the most important aspect of
development and, as such, one of the basic concepts of developmental psychology.
This means that the development does not reduce to learning, i.e. that the concept of
development is broader than that of learning. Different views of the relation between
learning and development were advanced, the two best known being those of Piaget
(development is a precondition for learning, i.e. the development should precede
learning) and Vygotsky ( instruction/learning should stimulate developmet, i.e.
learning should precede development). According to R. Oerter (1973), the relation
between learning and develeopment is twofold: primo, if the development is to be
considered as a kind of long-term, irreversible learning bringing about increasing
differentiations and structurations, and the laws of learning are conceived as ,,the
general principles of human behavior®, then the concept of learning is broader than
that of development; second, the concept of development is broader than that of
learning not solely if very widely conceived but because it includes maturation and
growth too. Different conceptions of the relation between learning and development
may have different educational consequences for all people and especially for gifred
children and adolescents. In the remaining part of this paper those posssible
consequences as well as some conceptions of learning in the gifted are discussed.

Keywords: learning, development, giftedness, education of the gifted.

Dr. Tomaz Bratina
tomaz.bratina@um.si
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DAROVITOST I KREATIVNOST U PROBLEMSKIM SITUACIJAMA

Darovitost kao slozen proces i kombinacija faktora uz odredene pristupe moze biti i
podsticaj kreativnosti. Zbog strukture darovitost je u jednom ili vise faktora prisutna
kod svakog pojedinca, ali ju je moguce vrlo lako potisnuti ili je ostaviti
neiskori$¢enu. Ta je opasnost stalno prisutna specijalno na polju vaspitanja, gde su
latentno prisutni moguéi pogresni didakticki ili osobni pristupi vaspitaca ka
pojedincu. Kao bitan faktor treba u pomenutom kontekstu shvatiti i interes
pojedinaca. Zbog tesne veze izmedu darovitosti i kreativnosti, postavljanje
pojedinaca u odredenu problemsku situaciju, reSenje ¢e biti rezultat sinergije
pomenutih faktora. U projektnom radu ,,Sistem potpore ucenju za vaspitni rad
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ucitelja sa stranim ucenicima”, kojeg sufinanciraju Republika Slovenija i Evropska
unija iz Evropskog socijalnog fonda, razvija se ideja podupiranja efikasnog
ukljuéivanju dece stranaca u redovno obrazovanje. Kasnije se razvija i aplikacija
saznanja u proces ukljucivanja odraslih stranaca u radni Zivot. Primarno je rad
usmeren u pripremu nacrta priru¢nika koji obuhvaca upute i primere metoda
nastavnog rada sa stranom decom na pojedinom polju. Predstavljeni ¢e biti primeri
odredenih redovnih nastavnih sadrzaja adaptiranih za stranu decu, u svrhu $to
efikasnijeg savladivanja sadrzaja. Primeri adaptiranih nastavnih jedinica ¢e biti
distribuirani nastavnicima pomocu trening sistema partnera u privredi, koji u
pocetku nije bio predviden u tu svrhu. Za nastavne jedinice predvidena su polja
prirodnih znanosti i vaspitanja na predskolskom i razrednom nivou, pa su u rad
ukljuceni studenti, buduéi ucitelji i vaspitaci. Ukljuceni studenti nisu imali iskustva
ni sa radom sa stranom decom, niti sa trening sistemom, ali imaju stru¢no
poznavanje odredene tematike. Bitan faktor je i interes pojedinaca. Inicijalno,
studenti su time stavljeni u problemsku situaciju sa viSe varijabli. Situacija trazi
kreativno reSenje za pojedinu nastavnu situaciju, jer primer treba biti relativno
kratkog obima ali dovoljno efikasan, Ujedno, treba odgovarati i zahtevima
distribucije u trening sistemu. Na temelju pomenutih aspekta, izradeni primeri
nastavnih jedinica za strance biti ¢e rezultat sinergije specificnih elemenata
darovitosti, kreativnosti i interesa. Pojedini primeri su ve¢ pripremljeni i testiraju se
izravno u nastavi sa stranim osobama. Rezultati su u odredenim situacijama povoljni
a neki su se u tom trenutku pokazali i preoptimistickim.

Kljuéne redi: kreativnost, problemske situacije, deca stranci, prilagodene nastavne
jedinice, studenti.

Tomaz Bratina, PhD
Pedagogical Faculty
University in Maribor, Slovenia

GIFTEDNESS AND CREATIVITY IN PROBLEM SITUATIONS

As a complex process and a combination of a variety of factors, along with certain
approaches, giftedness can be encouragement to creativity. Due to giftedness
structure, it is present in each individual in one or more factor, but it is all too easy
to suppress it, or leave it unemployed. Such a threat is always present, especially in
the field of upbringing and education, where it is always latently possible to make a
mistake in way of didactic approach or personal approach of an educator towards
individual. Interests of individuals should also be mentioned as a crucial factor in the
context in question. Due to a close link between giftedness and creativity, placing an
individual into certain problem situations, a result to be expected is a synergy of the
mentioned factors. An idea has been developed in the project work titled “The
system of support to learning within upbringing work of teachers with foreign
pupils” co-financed by the Republic of Slovenia and European Union from the
European Social Fund, to support more efficient involvement of children of
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foreigners into regular education, followed by the development of application of
gaining insights into the process of involvement of adults in life of work. The efforts
within the project were primarily directed towards preparation of a handbook
comprising guidelines and examples of teaching methods suitable for children from
abroad within certain fields. Examples will be outlined of certain regular teaching
contents adapted for children foreigners, so that they can master certain contents as
efficiently as possible. The examples of these adapted teaching units will be
distributed to teachers through a training system of economic partners, which was
not initially designed for this purpose. The teaching units are within the field of
science at preschool and lower primary school grades, so that the project involved
students future preschool and primary school teachers. Even though involved
students had no prior experience either with work with foreign children or with the
training system, they had professional knowledge of certain problem fields taught at
kindergarten and primary school. Initially, students were placed in a problem
situation with a number of variables. The situation demands creative solution for
individual teaching situation, having in mind that the examples should be relatively
short, but sufficiently effective. At the same time, the requirements of distribution
within the training system should also be addressed. According to the mentioned
aspects, the developed examples of teaching units for foreign children will be the
results of synergy of specific elements of giftedness, creativity and interests. Certain
examples have already been prepared and tested directly in the teaching process with
foreigners. In some cases the results could be assessed as positive, while in others,
expectations seem to be over-optimistic.

Keywords: creativity, problem situations, foreign pupils, adopted teaching units,
students.
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VLOGA STARSEV PRI PREPOZNAVANJU MOTORICNO NADARJENIH
OTROK

V prispevku je predstavljena raziskava o vlogi star§ev pri prepoznavanje motori¢no
nadarjenih otrok. Kot instrument je v raziskavi uporabljen intervju, predstavljen v
priroéniku Odkrijmo in razvijmo otrokovo nadarjenost (Kraft in Semke, 2008).
Uporabljena je kavzalna neeksperimentalna metoda raziskovanja. Neslucajnostni
vzorec predstavlja 225 otrok obeh spolov (108 deklic, 48,0%; 117 deckov, 52,0 %) v
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starosti pet do Sest let in 225 njihovih starSev. 94 anketirancev (41,8%) Zivi v mestne
okolju, 131 anketirancev (58,2%) Zzivi v podeZelskem okolju. Standardizirani
intervju je sestavljen iz vprasanj zaprtega tipa je bil izveden posebej z otroki (pet
vprasanj) in posebej s star$i (dvanajst vprasanj). Motori¢na nadarjenost otrok je bila
ovrednotena po metodologiji Kraft in Semke (2008). Na osnovi t-testa (p<0,05) med
neodvisnima spremenljivkama (spol otroka, kraj bivanja) in odvisno spremenljivko
vrednotenje motoricne nadarjenosti otrok je ugotovljeno, da obstaja statistiCno
znalilna razlika v vrednotenju motori¢ne nadarjenosti otrok po spolu (p=0,39). V
vrednotenju motori¢ne nadarjenosti otrok po kraju bivanja razlika ni statisticno
znacilna (p=0,643).

Kljuéne besede: motori¢na nadarjenost, prepoznavanje nadarjenosti, starsi, otrok.

Ksenija Breg

Assistant kindergarten teacher, student
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THE ROLE OF PARENTS IN IDENTIFYING MOTORIC TALENTED
CHILDREN

This paper presents a study on the role of parents in the identification of motor
talented children. As the instrument is used in the survey interview, presented in the
handbook Let's discover and Develop the child's talent (Kraft & Semke, 2008). As
research method is used causal non-experimental method. Not-random sample
represents 225 children of both sexes (108 girls, 48.0%; 117 boys, 52.0%) at the age
of five to six years, and 225 their parents. 94 respondents (41.8%) live in urban
areas, 131 respondents (58.2%) live in rural areas. Standardized interview consists
of questions of closed type was conducted specifically with children (five questions)
and especially with parents (twelve questions). Motor talents of children were
evaluated according to the methodology Kraft & Semke (2008). The t-test (p<0.05)
shows the dependence between the independent variables (gender, place of
residence) and a dependent variable evaluation of motor talent of a child. Between
the variables evaluation of motor talent of a child and gender is a statistically
significant difference (p=0.039). Between the variables evaluation of motor talent of
a child and place of residence was not statistically significant difference (p=0.643).

Keywords: motor talent, talent identification, parents, children.
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@DaxyJTeT NeJarouKux HayKa
Yuusepsurera y Kparyjesiry

CTHJIOBHU YUYEBA JAPOBUTHUX - TEJAT'OIIKA YNIBEHUIIA NJIN
MHUT?

Pag ce 0aBu KPUTHYKOM aHAIU30M MEAArONIKUX TEOPHja KOje MCTUYY BaKHOCT
pa3TUUUTHX CTUJIOBA yuera. OBe TeopHje mojase o/ MPETIHOCTaBKe Ja 3aXBasbyjyhu
UHIUBHIYATHUM crenupuIHOCTHMA CBaka ocoba uma mpedepupaHd ONTUMATHU
ctun yuema. [Ipema muma, Moryhie je KiacH(pUKOBATH YYCHHKE y OJHOCY Ha
CTHWJIOBE YueHha U OCMHCIIUTH ojroBapajyhe nunaktuuke nmocrymnke. /IBa cy ocHOBHa
pasnora 3a KPUTHYKO IPEUCIHUTHBAKE OBUX TEOpPHja Ca CTAHOBMIUTA HHUXOBE
MeJaronike yreMeJbeHOCTU. [IpBH pasiior JIeKH Yy YHECHUIM Ja Cy TeopHuje O
Pa3IMuUTHM CTUIIOBUMA y4era M Ha HBhUMa 0a3upaHuM JWAAKTHYKUM MPUCTYIHMa
mmpoko mnpuxBaliene y gomahoj u cTpaHoj cTpyduHO] jaBHOCTH. HoBHja
UCTpaXXMBama CTPAHHUX ayTopa IMOKa3yjy na Buie o 75% HacTaBHHKA M BaclUTaya
Bepyje y CTUJIOBE yuera M OClama Ce Ha HHX Y CBOM pajay. AHalu3e HAYYHUX
CTy/IWja Ha OBy TeMy YKa3yjy Ha TO Jia Ce y IOCIEeIHHX JBE JCICHUje jaBHIIO
HEKOJINKO JIECEeTHHA pPajJioBa KOjH TOBOPE O CTHJIOBHMA Yy4ekha, MPH YeMy CY
UCTpaXXMBAa4YU YCTAHOBWIIM Jla Ce y JIMTEpaTypd MOXe HU3ABOjuUTH mpeko 70
Pa3MUUUTUX CTHUJIOBA yuera. J[pyrd pasnor Jexu y TOME Ja je y jeAHOM Opojy
HOBUjUX HCTpPaKMBama OCIIOPEHA IeIarolika BPEeIHOCT CTWIOBAa y4ewa, na u
yKa3aHoO Ja ce pagd O IOTeHLHUjaJlHO INTETHOM CXBaTamy 0a3MpaHoM Ha
NICUXOJIOIIKMM ¥ TEJaroulkuM MHTOBHUMAa. Y OBOM pany Ouhe ananmusupanu
OCHOBHH TIOCTYJIaTH TEOpHja O CTHJIOBHUMA Yy4Yeiha, IbUXOBa HAay4YHA yTEMEJbEHOCT,
Kao M apryMeHTH ,,3a U MPOTHB” TeJlarolike npakce 0a3upaHe Ha CTUIOBHMA YueHa.

K.Tby‘-l]-[e pe4u: CTUWIOBU YUCHA, THAUBUIAYAIHOCT, YICHC NapOBUTUX, IIE€AArOIIIKA
eq)eKTHBHOCT, HacCTaBa.
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GIFTED LEARNING STYLES - TEACHING FACT OR MYTH?
The paper presents an analysis of pedagogical theories that emphasize the
importance of different learning styles. These theories assume that due to the

specifics of each individual person has a preferred optimal learning style. According
to them it is possible to classify the students in relation to learning styles and
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develop appropriate teaching methods. There are two main reasons for the critical
examination of these theories based on their educational merits. The first reason lies
in the fact that the theory of different learning styles and didactic approaches based
on them is widely accepted among domestic and foreign professionals. Recent
studies by foreign authors show that more than 75% of teachers and educators
believe in learning styles and relies on them in their work. Analysis of scientific
studies on the subject indicate that in the last two decades occurred several dozens of
works that speak of learning styles, and the researchers found that in the literature
can be extracted over 70 different styles of learning. Another reason is that a number
of recent research challenged the pedagogical value of learning styles, and even
indicated that it is potentially harmful ideas based on psychological and pedagogical
myths. This paper analyzes the basic postulates of the theory of learning styles, their
scientific merits and deals with arguments "for and against" of teaching practice
based on learning styles.

Keywords: learning styles, individuality, gifted learning, teaching effectiveness,
teaching.
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HCTPAKUBAYKE UT'PE Y MPOLHECY HOACTUHAIBA
CTBAPAJIAIITBA 1 JAPOBUTOCTH HA NPEAIIIKOJICKOM
Y3PACTY - [IPAKTUYHU JOMETH

VY pany ce neduHuITy ¥ aHATH3UPA]y UCTPAKUBAYKE UTPE KOje capire mpodieMcke
CHUTYyalyje NpeCTaBbajyhu HHTENeKTyalH! U3a30B Ha KOjU JieTe 0JroBapa Ha CBOj
cneuduuan Tparanauku HaduH. [IpoGiemcke curtyanuje nokpehy nere aa MHCIH,
CaMHM THM IITO MOCTOju MOTYRHOCT OTKpUBama Be3a u3Mel)y y3poka u mocieuna.
AHaNM30M CHTyalHdje M3 CMHULECHTpa BAaCIHTHO-O0pPa30BHE Mpakce H0Jia3H ce J0
3aKJbydKa Jla JApOBHUTY JACIy CHA)KHO MOTHBHILIE OTKPHBAHE, CKCIICPUMEHTHCAHE,
n3Boheme ormena. MoTmBampja KpoO3 HCTpaXMBayke WIPE Kao HAJTPajHUJU THUI
Kay3aJlHe Be3e NIPUMapHO yTHYE Ha yHanpehuBame U pa3Bujame Jedrje KOTHUTHBHE
CTPYKType KOja TO3WUTHBHO yTHYEe Ha pa3Boj CBE Jele, NOCEOHO JapOoBHTE.
3aHMMJBUBH OTJIC/IH, TTOPE] PAJO3HANIOCTH KOjy M3a3UBajy KOA Jele, NPEACTaBIbajy
Y KpeaTWBHH IPHUCTYI y4Yemy, HajOOJbM HAuWMH pasyMmMeBama (U3MYKHX TI0jaBa U
yIO3HABamke CBETa KOjU JeTe OKpyxkyje. Oriead cy Tako CTPYKTYHpaHH [1a
MOACTHYY JETe Ja CaMOCTaJIHOM aKIMjOM OTKpPHBa CBOjCTBAa II0jaBe, pa3BHja U
3aJJ0BOJbaBa CBOjY Pa/I03HAJIOCT U JI0JIa3H JO HOBUX HUCKYCTaBa M Ca3Hama, U CTBapa
HOBe (hopMe KOMOWHOBameM. BuiecTpyka H00MT OmHOCH ce Ha TpaHchep u
CHalla)keHke Y HOBUM CHUTYyallMjaMa ImoMohy Kojux ce ocTBapyjy Beha mocturayha y
pelmaBamy mpoOiieMa yBHBameM, TparambeM 3a y3poluMa I10jaBa, IPHXBATambEM
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XHIOTEe32a M 3aKJby4aka KOjH y MHOTOME IIOMaXy JApOBUTOj NELH Aa OCTBape CBOj
YKyTIaH MMOTSHIHjall y KacHHjeM 100y.

KibyuHe peuM: ucTpakuBauke UTpe, JApOBUTOCT, Kay3adHHM OJHOCH, KPEaTHBHU
IPUCTYII YUEHY.

Jelena Cekanovic
Preschool "Kids Days", Belgrade

RESEARCH GAMES IN THE PROCESS OF INSTIGATING CREATIVITY
AND GIFTEDNESS IN THE PRESCHOOL AGE - PRACTICAL SCOPE

This paper defines and analyzes the research games that include problem situations
posing an intellectual challenge to which the child responds to your specific
situation triggered an inquiring way.Problem situation child to think, therefore, that
there is the possibility of discovering the link between cause and effect. Analysis
situation from the epicenter educational practice leads to the conclusion that gifted
children strongly motivates discovery, science experimentation, performance
reflected. Motivation research through the game as the most durable type of causal
relationships primarily affect the promotion and development of children's cognitive
structures that will promote the development of all children, particularly gifted.
Interesting tours in addition curiosity caused in children, represent a creative
approach to learning, the best way of understanding natural phenomena and seeing
the world that surrounds the child. Views are also structured to encourage the child
to independent action reveals the characteristics of the phenomena, develop and
satisfy their curiosity and come up with new experiences and knowledge, and
creates new forms of combining. Multiple income refers to the transfer and
managing new situations with which to achieve greater achievements in addressing
the problem by seeing, searching for the causes of the phenomenon, the acceptance
of hypotheses and conclusions that greatly help gifted children to reach their fullest
potential in the latter days.

Keywords: research games, talent, causal relations, creative approach to learning.
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KAKO DO KREATIVNO DAROVITIH UCENIKA U MATEMATICI

Iako je matematicka nauka na vrhu u hijerarhiji oblasti u kojima je prisutna
kreativnost, Skolska matematika je Cesto na dnu Skolskih predmeta koji su povezani
sa kreativno$éu. Skolski programi najéesée su koncipirani na ono $ta udenici rade, a
manje na to §ta misle. Skola se zadovoljava akademski darovitim uGenicima, dok su
kreativno daroviti zapostavljeni. Ta¢nost i brzina dolazenja do reSenja omogucéavaju
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da ucenici dobiju visoke ocene, ali retko omogucavaju uocavanje skrivenih talenata.
Cilj rada jeste da odredimo i ponudimo mere koje se mogu koristiti za razvijanje
matematicke kreativnosti u $kolskim uslovima.

Kljuéne redi: kreativnost, matematic¢ka kreativnost, reSavanje problema, fluentnost,
darovitost.

Mirko Dejic, PhD
Full professor
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HOW TO REACH CREATIVELY GIFTED PUPILS IN MATHEMATICS

Although mathematics is a science at the top of hierarchy of areas in which
creativity is present, mathematics in schools is often at the bottom of schooling
subjects connected with creativity. Curricula are most often outlined of what the
pupils do, and less of what they think. The school is satisfied with academically
gifted pupils, while creatively gifted ones are neglected. The accuracy and speed in
reaching the result enable the pupils to get top grades, but rarcly make fasible
noticing hidden talents. The aim of the work is to determine and offer the measures
that could be used for development of mathematical creativity in school conditions.

Keywords: creativity, mathematic creativity, solving problems, fluency, giftedness.
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SCALE DE OBSERVARE A COMPORTAMENTELOR COGNITIVE SI
SOCIALE IN JOCUL COPIILOR

Observatia este elementul-cheie n aceastd propunere pentru a intelege
comportamentele sociale §i cognitive exprimate in jocul copiilor. Intentia acestei
propuneri didactice este de a avea instrumente sigure si rapide care sd ne permita sa
aratam nivelul sau nivelurile jocului social §i cognitiv la care se gasesc copiii
observati si derivand din acestea strategii de interventie pentru stimularea
caractersiticilor creative ale copiilor...Prin urmare, pe baza teoriei psihogenetice si a
celei cultural-istorice, am elaborat doud scale de observare, care permit profesorilor
si parintilor sa inregistreze intr-un mod mai obiectiv comportamentul ludic al
copiilor. Aceste scale de observare precizeazd exact care sunt comportamentele
cautate in joc si se oferd o formd mai sistematica de a inregistra aceste situatii.
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Astfel, scalele propuse sunt urmatoarele: Scala de observare a jocului social si Scala
de observare si evaluare a potentialului jocului de rol.

Cuvinte cheie: scala de observare, joc, comportamente cognitive si sociale.

Tiberiu Dughi, PhD, associate professor
"Aurel Vlaicu" University of Arad

Rodeanu (Mihalache) Simona, master student
"Aurel Vlaicu" University of Arad

OBSERVING SCALE FOR COGNITIVE AND SOCIAL BEHAVIORS IN
CHILDREN’S PLAY

Observation is the key element in this proposal to understand the social and
cognitive behaviors expressed in children's play. The intention of this proposal is to
have fast and safe tools that allow us to show the level or levels of social and
cognitive play observed on children and guide them, with intervention strategies, to
improve theirs creative characteristics. Therefore, based on the psychogenetic and
cultural-historical theory, we have developed tow observation scales that allow
teachers and parents to more accurately record children's play behavior. These
observation scales specify exactly what behaviors are sought in plays, and a more
systematic form of recording these situations is provided. Thus, the proposed scales
are the following: The social game observation scale and the Role Playing
Observation and Assessment Scale.

Keywords: observing scale, children’s play, cognitive and social behavior.
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Bucoxka mkona cTpyKOBHHX CTyIHja 3a BacruTade ,,Muxamio [Tamos”, Bpmarg

HOACTHHAIBE JESUYKOI' CTBAPAJTAIITBA JEIE
HOPEJIIKOJICKOTI Y3PACTA U YYEHUKA ITIPUMEHOM
HAPAIUTI'MATCKHUX UTAPA

Jenan on HajBehnx MOTHBa 4YOBEKOBOT JKMBJbEHa M TEeMeJbHO ojapeheme doBeka
npemMa CBeTy M camoMe ceOu jecte morpeba 3a crBapameM. Omrydyjyhy yiory y
HEroBamy CTBapalaliTBa MMa HAacTaBa, Koja Tpeba Ja je Tako OpraHM30BaHa a
00e30emu cn000ay ca3HaBama M CTBapama CBAKOM MOjeAMHIYY. Y OBOM paay
pa3MarpamMo MOryhHOCTH MOACTHLaKkA je3HYKOT CTBAapaIallITBa JeLe MPEAIKOICKOT
y3pacTa, Kao M y4eHHKa OCHOBHE M CpPEJIHbC IIKOJEC MPUMEHOM IMapaJurMaTCKHX
urapa. TeMu npuIasuMo ca METOANYKOT aclekra, JoHocehH mpobpaHe aruiuKalyje
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ynoTpeO/bHBE y CBAaKOJHEBHOM BaCIHTHO-OOPAa30BHOM pajay, a Koja 3a CBoOje
MOJTA3UIITE UMAjy OBE UTPe rpaMaTHukuM popmama u npaBuinma. [loceOHa maxma
nocBehieHa je MPUMEHM W3a0paHHMX Wrapa y paay ca JapOBHTHUMA, Pa3MaTpamy
noTpede 3a MOJENOBaKEM HCTHUX, Ka0 W IPOMYKTUMa jEe3UYKOT CTBapajallTBa
JApOBUTHX — Pa3HOPOAHUM M CJIOjEBUTHM jE€3WYKHM TBOPEBHHaMa Koje HOCe
Buljere U ocehame cBeTa BUXOBUX TBOpAIla M MMajy KapaKTep HOBHHE U €JICMECHTE
KpEaTHBHOT.

KbyyHe peuu: 1apoBHTH, jE3WYKO CTBapallalliTBO, METOAMYKE AaIUTHKanuje,
napagurMaTcKe Urpe, CPICKU je3HK.
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ENCOURAGING LINGUISTIC CREATIVITY OF PRESCHOOL
CHILDREN AND STUDENTS THROUGH PARADIGMATIC GAMES

One of the biggest motivations of man's life and the fundamental determination of
man to the world and himself is the human need to create. Decisive role in man's
creation has classes, which is so organized as to ensure the freedom of learning and
the creation of each individual. This paper considers the possibility of encouraging
their preschool children and pupils of primary and secondary schools applying
paradigmatic games. Methodical approach to these aspects, bringing exquisite
applications usable in everyday educational work, which have their starting point
this game grammatical forms and rules. Special attention was paid to the
implementation of selected games in working with gifted, considering the needs of
modeling them as well as products linguistic creativity of talented, diverse and
coating linguistic creations worn by seeing and feeling the world of their creators
and have the character of new and items of creativity.

Keywords: gifted, linguistic creativity, methodical applications, paradigmatic
games, Serbian language.

JAp Musomx M. Bophesuh
milosdjordj@yahoo.com

Bucoxa 1mkosa cTpyKOBHUX CTyIHja 32 BacIIUTaye
,Muxamuno [Tanos”, Bpiarg

KIbUXEBHOCT KAO CUCTEM 3HAIA U YUEIA
[IpuxBatajyhu mnpumapHu nuJb CKyna — carjieiaTH AOMETe W OrpaHuueHa
TEOPHjCKUX W MPAKTHYHUX acClieKaTa KPEeaTUBHUX NPHUCTYNA y4YeHhy H IOYydYaBarmby

JApoOBUTHX — paj yKadyje Ha HOBe MoryhHOCTH ymoTpebe KIMKEBHOCTH Kao
cHCTeMa 3Hama M MeTofa yuema. CTHICKM NPUMEpH aHaJIHN3€ y3€TH Cy U3 CPIICKE
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KEbHDKEBHOCTH M KIbIDKEBHE KPHTHKE Kao Kyarype. CamopazymeBajyhe cTaHOBHIITE
ayTopa jecTe Jia je je3uK CaOMpHO MECTO CBHX 3Hama M Ja je KEbIDKEBHOCT je3MdKa
YMETHOCT KO0jOj je MMaHeHTHa Jioruka. Mcxoauiire aHanuse je y ca3Hamy Ja ce CBa
3Haba MOpajy (YHKIMOHAIW30BAaTH W TPOBEPUTH W TOTBPAUTH Yy BIACTUTOM
UCKYCTBY. MeToauKa HacTaBe KIbMKEBHOCTH €r3MCTHpa Kao MpHMEmeHa U
npoeCHOHATTHO YCMepeHa TeopHja.

KibyuHne peum: KmIKCBHOCT, JapOBUTH, HACTaBa, YUYCHE, KYITYypa, jE3UK,
METOJHKa HACTaBe.

Milos M. Djordjevic, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac

LITERATURE AS A SYSTEM OF KNOWLEDGE AND LEARNING

Accepting the primary goal of the conference — to view the reach and limitations of
theoretical and practical aspects of the creative approach to learning and teaching of
the gifted - the paper indicates a possible usage of literature as a system of
knowledge and method of learning. The stylistic examples of analysis have been
taken from Serbian literature and literary criticism as a culture. A self-explanatory
view of the author is that language is an accumulative place for all knowledge and
that literature is a language art to which logic is imminent. The result of the analysis
is the realisation that all knowledge has to be functionalized and checked and
confirmed in personal experience. Literature teaching methodics exists as an applied
and professionally guided theory.

Keywords: literature, the gifted, classes, learning, culture, language, teaching
methodology.

Jp Mupocasa Bypummnh-bojanosuh
mdjurisic@rcub.bg.ac.rs

Ounoszodcku pakynrer, YHUBep3uteT y beorpany,
Cpbuja

3HAIBE, PYTUHE 1 HHOBALIMJE

OBaj pan aHanM3upa 1 pa3MaTpa MCUXOJIOIKE MEXaHU3ME TMHAMUYKE CIOCOOHOCTH
KOMIIaHuje. Y CKJIaJy ca KOTHUTUBHOM IapaJirMOM, OJIPJKUBHU Pa3BOj OpraHU3aiuje
j€ 3HAuYajHO MOBE3aH Ca KOMIICTCHI[MjamMa 3arlOCICHUX W HUXOBUM CTpaTerdjama
yuema. YCIex ce MepH OICeroM Y KOMe OpraHH3aluja yuu U3 UCKYCTBa 3aIll0CIeHUX
Y MaKCHMU3Mpa CBOje moTeHnujane. Heke o1 akTMBHOCTH YNpaBibalba 3HAHBEM Kao
IITO Cy CTBapame, MHTETpallkja U eKCIUIoaTalrja 3Hamba oMoryhiaBajy mpoToK 3Hama
y KOMIIAHUjU, Ka0 U NPOMEHE CTama pecypca 3acHOBaHHMX Ha 3Hamy. OBaj pan
enabopupa XMIOTE3y MpeMa KO0joj je OpraHM3alMOHa, CTpaTeliKa M KOTHUTHBHA
(hIeKCHOMITHOCT KJBYYHHU IICHXOJIOIIKA MEXaHW3aM KOjH IIOBe3yje TOjeAWHIa U
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OpTaHM3aIOHO 3HAWkE, PyTHHE M WHOBamuje. AIHM, pa3IWdUTHM CTpaTeTrHjama ce
Memba peKyp3MBHA AMHAMUKA PYTHHA M JUHAMHKa WHOBauuja. Pazmarpajy ce Heke
NpaKkTHYHE UMIUIMKAIMje pe3yiTara IpuKa3aHe aHajIu3e.

KibyuHe peum: MHAMBHIyalHa ¥ OpraHM3allMOHA 3HAWHAa, JUHAMHUKA pPYTHHA,
JMHAMMKa MHOBAlWja, CTPATETHje yUeHa.

Mirosava Djurisic-Bojanovic, PhD
Faculty of Philosophy, University of Belgrade,
Serbia

KNOWLEDGE, ROUTINE AND INNOVATIONS

This paper analyzes and discusses the psychological mechanisms of the dynamic
capabilities of the firm. According to the cognitive paradigm, sustainable
development of an organization is significantly connected to the employees’
competences and to their learning strategies. Success is measured by the extent to
which the organization learns from the employees experience and maximizes its
potentials. Some knowledge management activities as knowledge creation,
integration, and exploitation are enabling flows of the knowledge in the firm as well
as changing the state of knowledge-based resources. This paper elaborates on the
hypothesis that organizational, strategic and cognitive flexibility are the key
psychological mechanisms which connect individual and organizational knowledge,
routine and innovations. But, different strategies are used in order to change
recursive routine dynamics and innovation dynamics as well. Some practical
implications of the results of the presented analysis are discussed.

Keywords: individual and organizational knowledge, routine dynamics, innovation
dynamics, learning strategy.

Dr. Ivan FerbeZer, izr. prof. v pokoju
ivan.febezer@siol.net
Slovenija

ALI SI TALENTI ZELIJO SVOJE LASTNE UCNE IZBIRE

Na osnovi strokovne literature bomo osvetlili, v okviru izobraZevanja nadarjenih in
talentiranih ucencev, pomen njihove ucne izbire. Nadarjeni ucenci si zelijo svojih
samostojnih lastnih uénih odlocitev. Raziskave v vecini porocajo, da nadarjeni
uéenci uporabljajo metakognitivne in samousmerjevalne uéne strategije uspesneje
kakor obicajni ucenci. Prav tako bomo v kratkem opredelili samousmerjevalno
ucenje nadarjenih ucencev. Pogosto racunalniska tehnologija pomaga nadarjenim
uc¢encem pri ucni izbiri. Kvalitetni ucitelji ponavadi inkorporirajo elemente izbire v
njihovo pedagogiko.

Kljuéne besede: ucenje nadarjenih ucencev.
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Ivan Ferbezer, PhD
Slovenia

DO GIFTED STUDENTS WANTS TO MAKE THEIR OWN LEARNING
DECISIONS

We made some highlights from the literature in the field of gifted education
concerning the importance of choice for gifted students. Gifted students want to
make their own learning decision. For most part of research studies reported that
gifted students employ metacognitive and self regulated learning strategies more
successfuly than non gifted students. We define also self regulated learning.
Computer technology provide some advanteges for gifted students who thrive on
choice. Studies of outstanding teachers of the gifted show that outstanding teachers
incorporate the element of choice into their pedagogy.

Key words: learning of gifted students.

I'naroaes B. C.
silvari@mail.ru
MI'UIMO MU Poccun, Mocksa

TBOPYECTBO B TAPAJUT'ME ITOCTMOJEPHA

B craTbe BbIIe/ICHBI OCHOBHBIE TEH/ICHIINH, CBSI3aHHBIE C CUTyallleil IOCTMOIEpHA U
OCJIOXKHSIIOIME PeaIn3alMi0 CHOCOOHOCTe pebeHKa Ha HavyalbHBIX JTalax ero
pa3BUTHSI B CeMbe M B MIAJIIMX TIpyHmax jgerckoro canga. lloguepkHyTta
HEOOXOUMOCTh TOMYJISIPU3AIMH TE€HETUKO-TICUXOJOIMYECKUX KOHCYNbTalUi st
CYIpPYKECKHX Map, COCTABICHHBIX U3 MPEJICTABUTENEH U MPeICTaBUTEIBHUI] Pa3HBIX
KyJIbTYyp W TUCTAHIMPOBAHHBIX JPYr OT Jpyra IO S3bIKOBBIM U KYJIbTYypHO-
penmuruo3HeIM - mpu3HakaM. [IpoaHanmusupoBaHa ONACHOCTb — KJIMIMHPOBAHHBIX
obpazos IIK um maccuBHOro mnpeObBaHMA peOCHKAa y BKpaHa TeleBu3opa 0e3
NPUOOLICHUSI €ro K JCSATENbHOCTHBIM HWIpaM W (OPMHUPOBAHUIO HABBIKOB
BBITIOJTHEHHS TIOBCEJHEBHBIX OBITOBBIX 00S3aHHOCTEH.

KioueBble cjI0Ba: TOCTMOJEPH, TeHETHUYECKUH (OHA, OMIMHIB, MAaTCPHHCKUH

A3BIK, KIMINHUPOBAaHHAA O6pa3HOCTI), COOTHOLICHHC q)aHTaSI/II/I n pCajbHOCTU B
CO3HAaHUU peOeHKa.
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Vladimir Glagolev
/MGIMO/
Moscow

CREATIVITY IN THE POSTMODERN PARADIGM

The article outlines the main trends associated with the postmodern situation and
complicates the realization of the child's abilities at the initial stages of his
development in the family and in the younger groups of the kindergarten. The need
to popularize genetic and psychological counseling for couples composed of
representatives and representatives of different cultures and distanced from one
another on cultural and religious grounds is underlined. The danger of the clipped
images of the PC and the passive stay of the child at the TV screen without attaching
it to the activity games and the formation of the skills of performing everyday
household duties are analyzed.

Keywords: postmodern, genetic fund, bilingual, maternal language, cliched
imagery, the ratio of fantasy and reality in the mind of the child.

Dr Vlad Glaveanu
vlad@hum.aau.dk

Univerzitet u Alborgu, Danska
Univerzitet u Bergenu, Norveska

PARADIGMA DISTRIBUIRANE KREATIVNOSTI I NJENE IMPLIKACIJE
ZA OBRAZOVANJE

Izlaganje ¢e uvesti sociokulturni pristup kreativnosti — paradigmu distribuirane
kreativnosti — i smesti¢e je u okvir drugih pristupa ovoj pojavi, koji se tipi¢no
fokusiraju na pojedinca i umove pojedinaca. Distribuirana kreativnost stavlja
saradnju 1 interakciju u srediSe kreativnog izraza i vidi samu kreativnost kao
ugradenu u odnose, umesto da je vidi kao ,,jedinice”, kao §to su proizvodi ili ljudi. U
prezentaciji ¢e biti detaljno razraden pristup distribuirane kreativnosti i bi¢e prikazan
poseban model kreativnosti — perspektivni model — koji se zasniva na pojmovima
razlike, pozicije, perspektive i refleksivnosti. Implikacije ovog modela u smislu
kako mozemo konstruisati kreativnije, participativnije i inkluzivnije oblike
obrazovanja ¢e takode biti predoCene. Na kraju, otvori¢e se rasprava koja se bavi
znacajem kulture i za obrazovanje i za kreativnost, a posebno za obrazovanje
kreativnosti tokom ¢itavog zivota.

Kljuéne redi: distribuirana kreativnosti, perspektivni model, obrazovne implikacije.
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Vlad Glaveanu, PhD
Aalborg University, Denmark
Bergen University, Norway

THE PARADIGM OF DISTRIBUTED CREATIVITY AND ITS
EDUCATIONAL IMPLICATIONS

This talk will introduce a sociocultural approach to creativity - the paradigm of
distributed creativity - and locate it within the landscape of other approaches to this
phenomenon, typically focused on the individual and individual minds. Distributed
creativity places collaboration and interaction at the core of creative expression and
sees creativity itself as embedded within relationships rather than ‘units’ such as
products or people. This presentation will elaborate the distributed approach and
outline a particular model of creativity - the perspectival model - based on notions of
difference, position, perspective, and reflexivity. Its implications for how we can
construct a more creative, participative and inclusive form of education will be
outlined. In the end, an argument will be put forward concerning the importance of
culture for both education and creativity and especially for educating creativity
across the lifespan.

Keywords: distributed creativity, perspectival model, educational implications.

Grozdanka Gojkov
g gojkov@mts.rs
Srpska akademija obrazovanja, Beograd

STRATEGIJE UCENJA KAO SPONA IZMEDPU SKLOPA NASTAVNOG
STILA I STRUKTURE KOGNITIVNOG STILA DAROVITIH
— SPOJ TEORIJA UCENJA I TEORIJA INSTRUKCIJE —

U radu se teorijskom analizom diskutuju interdisciplinarni pristupi formiranju
naucnih teorija ucenja u nastavi, tzv. teorije instrukcije kao osnove didaktickih
strategija za koje se smatra da mogu podsticati modele ucenja kojima se odvija
obrazovno iskustvo, ili strategije uCenja kojima se podstie kreativnost kod
darovitih, a razmatra se i1 odnos didaktickih strategija i strategija ucenja u
podsticanju kreativnih reakcija darovitih studenata. Objektivistickim pristupom,
sistematskim neeksperimentalnim posmatranjem fokusira se odnos didakti¢kih
instrukcija iz Ozbornove stretagije kontrolnog lista (Istrazi i isprobaj, adaptiraj,
modifikuj, povecaj, smanji, zameni, izmeni, kombinuj), strategija ucenja i kognitivog
stila. Cilj istrazivanja je da se sagleda u kakvom su odnosu posmatrane didakticke
instrukcije, strategije ucenja i kognitivni stil. Poslo se od pretpostavke da kognitivni
stil vr$i uticaj na strategije ucenja putem izbora pristupa odredenom sadrzaju, a da, s
druge strane, na usvajanje strategije ucenja i na njeno manifestovanje znacajno utice
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nastavni stil, odnosno nastavne metode i didakticke instrukcije kojima se podstice
proces ucenja darovitih. Proverava se u kojoj meri se mogu strategije u¢enja smatrati
logickom sponom izmedu sklopa nastavnog stila, s jedne strane, i strukture
kognitivnog stila, s druge strane, koja bi se u teorijskom smilu mogla prihvatiti kao
pogodno sredstvo buduceg spoja teorija ucenja i teorija instrukcija. Didakticke
instrkcije, kognitivni i stil ucenja utvrdivani su testom KSIDI, radenim za ovo
istrazivanje. Uzorak je hotimicni, a ¢ine ga studenti sa prosekom iznad 9,00, $to se
smatra indikatorom akademske ostvarenosti (72 studenta Univerziteta u Beogradu,
Novom Sadu i Nisu).

Osnovni nalazi odnose se na:

1. posmatrane didakticke instrukcije uticu na formiranje strategije ucenja
darovitih studenata, podsticu kreativne misaone aktivnosti, asocijativne
mehanizme kreativnog procesa; transpoziciju na osnovu medijacije;

2. kognitivni stil darovitih vr$i uticaj na strategije ucenja putem izbora
pristupa odredenom sadrzaju;

3. na usvajanje strategija uCenja darovitih i na njihovo manifestovanje
znacajno utiCe nastavni stil, odnosno posmatrane didakticke instrukcije
kojima se podstice proces kreativnog ucenja darovitih studenata.

Kljuéne reci: daroviti, strategije ucenja, kognitivni stil, nastavni stil.

Grozdanka Gojkov
Serbian Academy of Education, Belgrade

LEARNING STRATEGIES AS A LINK BETWEEN TEACHING STYLE
AND STRUCTURE OF COGNITIVE STRUCTURE OF THE GIFTED
— A link between theory of learning and theory of instruction —

According to theoretical analysis, the paper discusses interdisciplinary approaches to
formation of scientific theories of learning in teaching, the so called theories of
instruction as a ground for didactic strategies considered to encourage models of
learning involved in educational experience, or strategies of learning encouraging
creativity of the gifted; the paper also considers the relation between didactic
strategies and learning strategies in encouragement of creative reactions of gifted
students. According to objectivist approach and systematic non-experimental
observation, the focus is on the relation between didactic instructions taken from
Osborn’s control list strategy (examine and try, adapt, modify, increase, reduce,
replace, change, combine), learning strategies and cognitive style. The aim of the
research is to consider what is the relation between the observed didactic
instructions, learning strategies and cognitive style. The starting assumption was that
cognitive style has influence on learning strategies through the choice of approach to
certain contents, while, one the other hand, adoption of learning strategy and its
manifestation is significantly influenced by the teaching style, i.e. teaching methods
and didactic instructions encouraging the learning process of the gifted. It was
checked to what an extent learning strategies can be considered a logical link
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between the complex of a teaching style, on the one hand, and the structure of
cognitive style, on the other, which could be in theoretical sense be accepted as a
suitable means of the future combination of theory of learning and theory of
instruction. Didactic instructions, cognitive style and learning style were determined
according to KSIDI test, designed for the purpose of the research. The sample is
purposive, consisting of students with average mark above 9,00, considered to be an
indicator of academic achievement (72 students of University in Belgrade, Novi Sad
and Nis).

The basic findings refer to the following:

1. the observed didactic instructions influence on forming of strategies of
learning of gifted students, encourage -creative thinking activities,
associative mechanisms of creative process, transposition according to
mediation;

2. cognitive style of the gifted has influence on learning strategies through the
choice of approach to certain contents;

3. adoption of learning strategies of the gifted and their manifestation is
significantly influenced by a teaching style, i.e. the observed didactic
instructions encouraging the process of creative learning of gifted students.

Keywords: the gifted, learning strategies, cognitive style, teaching style.

Msr Ljiljana Gruji¢
grujic.lj@gmail.com
Osnovna skola ,,Momcilo Nastasijevi¢”, Gornji Milanovac

PLURALISTICKI PRISTUPI DRUSTVA, NASTAVNIKA I DAROVITIH
PREMA DAROVITOSTI

Fenomen darovitosti se javlja u svim vremenima i razli¢itim socijalnim,
ekonomskim, kulturnim, obrazovnim uslovima. Podsticanje obrazovanja darovitih
predstavlja izazov savremenom svetu jer je ono vazno i znacajno za njegov buducdi
razvoj. Umesto da pruza moguénosti ucenja shodno potrebama ucenika, Skola i
obrazovni sistem su dizajnirani tako da odgovaraju proseku, ne postavljajuci
dovoljno izazova, ne priznajuéi izuzetnost i zahtevajuci poslusnost. Nastavnici koji
obrazuju darovite ucenike moraju posedovati potrebna znanja, vestine i vrednosne
stavove za rad sa decom koja imaju ovu vrstu posebnih potreba. Cilj rada je da
otvori pitanja i skrene paznju kreatora obrazovnih politika na pluralisticke pristupe
obrazovanja darovitih i dru$tva, nastavnika i obrazovanja darovitih, darovitog
ucenika u odsustvu obrazovanja darovitih. Moze se zakljuciti da postoji nedovoljna
osetljivost prema razvoju, podsticaju sposobnosti i realizaciji potencijala darovitih
ucenika u odnosu na njihov udeo u ucenickoj populaciji.

Kljuéne reéi: drustvo, nastavnik, daroviti, daroviti podbacivac.
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Ljiljana Grujic, MA
Primary school "Momcilo Nastasijevic", Gornji Milanovac

PLURALISTIC APPROACHES OF SOCIETY, TEACHERS AND GIFTED
TOWARD GIFTEDNESS

The phenomenon of giftedness occurs in all ages and different social, economic,
cultural, educational conditions. Encouraging gifted education presents a challenge
to the modern world because what is important and significant for its future
development. Instead of providing learning opportunities according to the needs of
students, schools and education systems are designed to suit the average, not scoring
enough of challenges, not recognizing excellence and demanding obedience.
Teachers who educate gifted students must possess the necessary knowledge, skills
and value attitudes to work with children who have this type of special need. The
aim of paper is to answer the questions and draw the attention of educational policy
makers at pluralistic approaches of the education of gifted and society, teachers and
gifted education, gifted students in the absence of gifted education. It can be
concluded that there is insufficient sensitivity to development, stimulating abilities
and potential realization of gifted students in relation to their share of the student
population.

Keywords: society, teacher, gifted, gifted underachievement.

Dr. Jerneja Herzog
jerneja.herzog@um.si

Dr. Matjaz Duh

matjaz.duh@um.si

Pedagoski fakultet, SveuciliSte u Mariboru
Slovenija

UCENJE KREATIVNOSTI ZA KREATIVNO PODUCAVANJE

U procesu suvremene visokoskolske didaktike studenti se uz klasi¢na predavanja,
seminare i vezbe susreéu i s drugim formalnim i neformalnim oblicima stjecanja
znanja. Sadrzaji sa kojima se studenti obi¢no susreéu su vezani sa podrucjem
njihovim studijskog pravca. Tim sadrzajima se bave u sigurnom okruzenju
predavaonica i laboratorija. Druk¢ije je iskustvo, kada se studenti razli¢itih
studijskih pravaca, koji se medusobno ne poznaju, nadu u situaciji u kojoj se od njih
ocekuju rezultati, za koje nije nuzno i povezani sa njihovim interesima. Takvu smo
grupu studenata spojili u projektu Ucenje kreativnosti za kreativno poducavanje.
SrediSnji sadrzaj tog projekta bio je WASO (Write a Science Opera), koji se temelji
na razli¢itim podrucjima vaspitanja i obrazovanja i spaja znanost i umjetnost. Kod
studenata razli¢itih pedagoskih smjerova (likovna pedagogija, glazbena pedagogija,
razredna nastava, predskolsko obrazovanje), iz razli¢itih godina studija koji su bili
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ukljuceni u projekat, proucavali smo njihov odaziv na rad u tom kreativnom
projektu. Sa nestandarizovanim narativnim grupnim intervjuom pratili smo reakcije
studenata koje su bile dosta razlicite. Pocetne kreativne radionice bile su popracene
sa dosta nelagode i straha od océekivanih rezultata. Svaki sledeéi korak, svaka
sledeca radionica je intenzivirala samopouzdanje studenata. Na kraju projekta
odazivi studenata bili su, uz ste¢ene mnoge nove kompetencije, odusevljavajuci.

Kljuéne reci: kreativnost, nau¢na opera, studentske reakcije.

Jerneja Herzog, PhD

Matjaz Duh, PhD

Pedagogical Faculty, University in Maribor
Slovenia

CREATIVITY LEARNING FOR CREATIVE TEACHING

In the process of contemporary higher education didactics, along with traditional
lectures, seminars and exercise, student meet other formal and informal forms of
knowledge acquisition. Contents they deal with are typically related to the field of
their studies. They learn about them in the safe environment of classrooms and
laboratories. It is a completely different experience, when students of various study
fields, who do not know each one another, get together and find themselves in the
situation in which they are expected to produce certain results, not necessarily
related to their field of interests. Such a group of students was formed within the
project Creativity Learning for Creative Teaching. The central content of the project
was to Write a Science Opera, based on a variety of fields of education and
upbringing, linking science and arts. Students of different pedagogical orientations
(art pedagogy, music pedagogy, class teaching, preschool education), attending
different years of study were included in the project and their response to work in
this creative project was studied. Students’ reactions were followed according to
non-standardized narrative group interviews and it was found that they are rather
versatile. Initiative creative workshops were followed by the sense of discomfort and
fear from expected results. Each next step, each next workshop has led to more
intensified self-confidence of students. Finally, at the end of project implementation,
responses of students were, along with numerous newly acquired competencies,
delighting.

Keywords: creativity, science opera, students’ reactions.
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SUFERINTELE SCOLII ROMANESTI — SUGESTII PENTRU
INSANATOSIRE

Adoptand limbajul eseistic, autorii analizeazd critic elementele deficitare in
organizarea si functionarea procesului de invatdmant din Roméania. Corectarile
efectuate de fiecare nou ministru adancesc si mai mult haosul din educatie, de la
confuzii de politici educationale la mimetismul unor proceduri metodologice,
trecand printr-un limbaj pedagogic importat. Un asemenea sistem scolar, terorizant
prin suprasolicitare si nerelevantd curriculara, genereaza o societate fara valori
asumate si explicite, in care indivizii nu dispun de reperele de viata tihnita esentiale:
virtute, spirit democratic, asumarea libertatii, demnitate extinsd, respectarea
umanitatii si a principiilor care mentin o convietuire normala.

Cuvinte cheie: scoala romaneasca, dificultdti curriculare.

Prof Anton Ilica, PhD

Aurel Vlaicu University of Arad

Teacher Geanina Lavinia

RUS-MERCEA, Secondary School Chisindia, Arad County

THE SUFFERINGS OF ROMANIAN SCHOOL - SUGGESTION FOR A
REMEDY

Using a register specific for essay writing, the authors of the study analyse critically
the problematic elements fund in the organization and functioning of the Romanian
educational process. The corrections conducted by each new minister have only
deepened the chaos in education, generating confusions in terms of educational
policies, mimetics of methodological procedures and important pedagogical register.
Such educational system, terrorized by overload and curricular irrelevance generate
a society without explicit and assumed values, where individuals lack essential
guidelines such as: virtue, democratic spirit, freedom, extended dignity, respect for
humanity and the principles that maintain a normal survival.

Keywords: Romanian school, difficulties.
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ORGANIZACIJA DODATNE NASTAVE — PODRSKA RAZVOJU
DAROVITIH UCENIKA

Savremena $kola je usmjerena na organizovanje nastave po mjeri djeteta. Sve manje
je prisutna nastava prilagodena prosjecnim ucenicima, ve¢ je njen cilj da u Sto vecoj
mjeri pruzi u¢enicima onoliko informacija koliko im dopusta njihovo interesovanje,
uslovljeno individualnim sposobnostima i moguénostima. Osim toga, moderna Skola
podstice ucenike na samostalno istrazivanje, proucavanje i uc¢enje. Daroviti ucenici
naroCito imaju potrebu za dodatnim informacijama, stvaralastvom i drugim
aktivnostima kojima razvijaju svoje potencijale. Skola je iz tog razloga usmjerena ka
prepoznavanju, ranom otkrivanju i obezbjedivanju takvog ambijenta kojim bi
uocene potencijale darovitih ucenika dalje razvijala i usavrSavala, primjenjujuci
raznovrsne nacine rada, metode, sredstva i modele rada. Jedan od njih je
organizacija dodatne nastave kojom se na kvalitetan naéin diferencira i
individualizuje rad sa darovitim ucenicima. Na taj nacin daroviti ucenici uz
odgovarajuéu podrsku, imaju moguénost da razviju svoje moguénosti ili izuzetne
sposobnosti u punoj mjeri. Organizacija dodatne nastave tako dobija novu dimenziju
i znacaj u Skolskom radu, a nastavnik preuzima na sebe odgovornost, da svojim
angazovanjem doprinese razvoju darovitih ucenika.

Klju¢ne rijefi: skola, nastava, daroviti ucenici, dodatna nastava, nastavnik.

Biljana Joksimovic, MA
Elementary School "Vukasin Radunovic",
Berane, Montenegro

ORGANIZATION OF SUPPLY TEACHING - SUPPORT TO
DEVELOPMENT GIFTED STUDENTS

Modern school is focused on organizing classes with a child. Anything less is
present lessons adapted to average students, but its aim is as far as possible provide
students with as much information as they allow their interest, conditioned by
individual abilities and capabilities. In addition, modern school encourages students
to independent research, study and learning. Gifted students in particular are in need
of additional information, creativity and other activities that develop their
potential. School is therefore focused on identifying, early detection and providing
such an environment that would be perceived potential of gifted students further
developed and improved, using a variety of modes, methods, resources and models
of work. One of them is the organization of additional classes which differentiate the
quality mode and individualized work with gifted students. In this way gifted
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students with appropriate support, have the opportunity to develop their ability or
exceptional abilities in full measure. Organization of additional teaching both a new
dimension and importance of the work in the school, a teacher assumes the
responsibility that their engagement contribute to the development of gifted
children.

Keywords: school, education, gifted students, additional classes, the teacher.
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CAMOCTAJIHO BOBEHO BEXBABE - IIYT KA KBAJIMTETHHAJOJ
HUHTEPIIPETALINJA

um pana je mpeacTaBibambe MOJEIa 32 cCaMOCTaIHO BoljeHo Bexbame (CBB) unju
he ucxomu mprMeHe OMTH NPOBEPEHH Y OKBHPY MENArolIKOI HCTPaKUBama Kao
Jiena JTOKTOpcKe aucepranuje Ha KaTempu 3a My3uuky memarorujy u coideho
dakynrtera My3udke yMeTHOCTH y beorpany. Tema npousuiasu 13 YnibCHUIIE 13 Ce
Ka0 HajBOKHM)U 3a/1aTaK HACTABE MOCTAB/bA OCAMOCTAJbUBAE YUCHHKA 32 AKTHUBHO,
AHraKOBAHO, MOTHBHUCAHO, OCMUIIJBEHO M OPTaHU30BaHO YUCHe Koje ce AehuHuIIe
Ka0 CaMOperyjucaHO WM CaMOCTalHO BOjeHO yueme. M3 yrma My3uukor
00pa3oBama, CaMOCTallHO BeXOambe MPEICTaB/ba KIbYYHY AKTUBHOCT Yy IPOLECY
CTHLaa 3Hama M BEHITHHA HEONXOAHUX 3a CBHpame MHCTpyMeHTa. Ham Teopujckn
OKBHDP rpaBUTHpa Bennemanosom pany ‘II/IjI/I CMO aKIIMOHMH IIJIaH MCTAaKOIHUTHUBHOI'
IAHUPaka MPEy3eTd U MPUPEIHIN Y MOJICT CAMOCTAIHO BOeHOT BexkOarmba KOjH 10
caja Huje kopuinheH y oOnactu Mysuuke mnemaroruje. EexTe merose mprMeHe
eMrnupujcku  heMo  NpOBEPUTH Ha  NpUMepy  BexOama  HHCTPYKTHUBHE
JIUTEepaType/eTHaa THCaHe 3a JAPBEHE JyBauke HHCTPYMEHTE KpO3 aHAIH3y
JHEBHUKA BeX0ama MOCeOHO OCMUIIJBEHOT 32 OBO HCTpaxuBame. OUeKHBaHH
JONPUHOC HCTpaxkuBama orjieaahe ce y <¢dopmupamy MIHPOKO, MPAKTUYHO
NPUMEHBOT ,,anaTa” KOji OM yHANpeauo METOIUYKY O00JIacT MeJaroiikor pajaa
KOjH ce OJJHOCH Ha CTpaTeruje Be)kOama HHCTPYMEHTA.

Kbyune peun: camocramHO BoleHO BexOame, BexOame HHCTPYKTHUBHE

JaUTepaType/eTraa,  caMoperyianuja, ~— MCTaKOTHHUIIMja,  JPBCHH  JyBadyKd
UHCTPYMEHTH, THEBHUK BeXOama.
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SELF-GUIDED PRACTICING - PATH TO HIGHER QUALITY OF
INTERPRETATIONS

The aim of this aricle is to present a model for self-guided practice whose outcomes
of the implementation will be tested in the context of educational research as part of
a doctoral thesis at the Department of Music Pedagogy and solfegio, Faculty of
Music in Belgrade. The subject of inetrest comes from the fact that pedagogical
circles increasingly emphasizes the importance of the development active, engaged,
motivated, deliberated and organized learning which can be defined as self-regulated
learning. From the standpoint of music education, self-training is a key activity in
the process of acquiring knowledge and skills necessary for playing the instrument.
Our theoretical framework gravitates to Veenmans' work. We took his action plan
for metacognitive planning and adjusted into a model for self-guided practicing
musical instrument. Empirical verification of the effects of its application we will
research in the case of practicing instructive literature written for woodwind
instruments and through analizing practice diary protocol specialy adjusted for this
study. The expected contribution of the research will be reflected in the formation of
a broad, practically applicable "tool" which would enhance methodical aspect of
pedagogical work on the field of strategic planning during practicing musical
instrument.

Keywords: self-guided practice, practicing instuctional literature, self-regulation
learning, metacognition, woodwind players, practice diary.
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DIDAKTICKE STRATEGIJE U RADU S DAROVITIM UCENICIMA —
ANALIZA NASTAVNOG PROCESA

Ova je rad unutar pedagogije darovitih usmjeren u podrucje didaktike darovitih
uéenika. Cilj rada bio je promatrati nastavu koja je usmjerena na rad s grupom
darovitih u¢enika nakon procesa identifikacije koji su grupirani na temelju razliite
dobi i na temelju postignuc¢a ucenika. Pri odabiru didakti¢kih strategija u radu s
darovitim ucenicima uvazavani su Georgovi ciljevi pri planiranju obogacivanja koji
ukljucuje sadrzaj Siri od kurikuluma, izloZenost nizu razlicitih tema, sudjelovanje
ucenika u odabiru sadrzaja, visok stupanj slozenosti sadrzaja, kreativno misljenje i
sposobnost rjeSavanja problema te motiviranost. Promatranje nastave u odabranom
uzorku osnovne $kole i razrednog odjela s grupiranim darovitim u€enicima vodeno
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je trima istrazivackim pitanjima. Prvo istrazivacko pitanje analize nastavnog procesa
bilo je usmjereno na model diferencijacije obrazovnih zadataka s pomocu
kategorizacije misaonih procesa dubine, sloZenosti i novosti (Kaplan model). Drugo
istrazivacko pitanje odnosi se na analizu misaonih i osjecajnih procesa u nastavnom
procesu. Promatrani misaoni procesi u razvoju kreativnosti u nastavnom procesu
usmjereni su na fluentnost, fleksibilnost, originalnost i elaboraciju, a osjecajni
procesi na radoznalost, preuzimanje rizika, sloZzenost i1 mastovitost. Trece
istrazivacko pitanje usmjereno je na proucavanje odnosa ucitelja i ucenika kroz
aspekt simetricnosti, odnosno asimetri¢nosti nastavne komunikacije, te
pozicioniranje darovitog ucenika u promatranom odnosu.

Kljuéne rijefi: didaktika darovitih, didakticke strategije, pedagoski odnos,
simetri¢nost nastavne komunikacije.

Ante Kolak, PhD
University in Zagreb
Philosophical Faculty, Pedagogy Department

DIDACTIC STRATEGIES IN WORK WITH GIFTED PUPILS - TEACHING
PROCESS ANALYSIS

The paper dealing with pedagogy of the gifted is oriented towards the field of
didactics of the gifted. The aim was to observe the teaching oriented towards the
work with the group of gifted students, after identification process grouped
according to age and pupils’ achievements. Selection of didactic strategies in the
work with gifted students relied on George’s aims in enrichment planning including
contents broader the curriculum, exposure to a whole range of various topics,
participation of pupils in the selection of contents, high level of content complexity,
creative thinking, as well as problem solving ability and motivation. Observation of
teaching in the chosen sample of students attending primary school and a class with
grouped gifted students was carried out according to three research question. The
first question related to the analysis of the teaching process was focused on the
model of differentiation of educational tasks, according to categorization of thinking
processes according to depth, complexity and inventiveness (Kaplan’s model). The
second research question refers to the analysis of thinking processes and emotional
processes in the teaching process. The observed thinking processes in development
of creativity in the teaching process were oriented towards fluency, flexibility,
originality, elaboration, while emotional processes were directed towards risk
taking, complexity and imagination. The third research question referred to
examination of the relationship between a teacher and a pupil through the aspect of
symmetry, i.e. asymmetry of teaching communication, as well as positioning of the
gifted pupil in the observed relationship.

Keywords: didactics of the gifted, didactic strategies, pedagogic relation, teaching
communication symmetry.
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Bucoka mkoia CTpyKOBHHX CTyIHja 3a BacruTaue ,,Muxauno [lanos”,
Bpman

PA3BUJAIBE JAPOBUTOCTHU KPO3 KPEATUBHO YYEIHE O
APYHITBY

Kako je sbyncka JapoBUTOCT pacKoIlHA Y CBOjUM oOnHMIMMa U MaHH(ecTandjama, y
paxy cMo (OKyCHpaHH Ha IapOBHTE CTYICHTE KOjH HMMajy NOCeOHO H3paxeH
CCH3UOMIIMTET M CIOCOOHOCT 3a pa3yMeBame IPYLITBEHE pPEATHOCTH. MHore
KpPUTHKE Hamer oOpa3oBHOT cucTeMa ymyhyjy Ha HealeKBaTHY, HEIOBOJbHY HIIH
HHMKAaKBY IOJPIIKY KOjy y MPOCBETHO] IPAaKCH MMajy JapoBHTa Jela, YIPKOC TOME
IITO Cy Yy CHCTEMy HHKIYy3HMBHOI o0Opa3oBama Mpero3HaTa Kao Jena ca
cnenupuuauM morpebama. Bynyhu na je comnmjanmsanuja CcloxkeH, Oorat u
cBeoOyXBaTaH IICJIOKUTOBHH TpPOIEC pa3Boja APYIITBEHE W WHIUBHAYyajHE
JIMYHOCTH, JTAPOBHUTOCT C€ pa3BHja W Ha JPYTMM MECTHMa W Ha JIpyre Ha4yuHe, 11a
TaKo Off CTHMYJIaHCa U3 LIEJNIOKYIIHE COIMjallHe CpeAMHE 3aBUCH Yy K0joj MepH he
TOKOM JKMBOTa TmojeauHar] noctuhu cBoje myHe mnoreHnujane. Crora u ca
CTYJICHTCKOM IIOIYJIallijoM yBeK Tpeba OuTu OynaH 3a ycliaBaHe MM HEJAOBOJHHO
pa3BHjeHe TAJEHTE M NPY)KUTH UM IIAHCY 3a HalpexoBawe. Y paay Cy NpeaoYeHH
WHIMKATOPH 32 TMPENO3HABamke KPEATHBHOCTH, HAYMHM IOJPIIKE U METOJIE
ycMepaBarba KPeaTHBHHUX aKTHBHOCTH CTy/CHaTa 00IapeHHX 3a COIMOJIOLIKE TeMe,
y IPBOM pely 3a CIIOCOOHOCT IIEIOBUTOT M CBEOOYXBAaTHOT CarjiefiaBarma IPYIITBCHE
PEATHOCTH W apTHKYyJalWje aKTyeIHHX M CYLNITUHCKHX IPYIITBEHHX mpobiieMa y
CBETY KOjH HAaC OKPYKYyje.

K.rby!me peuun: 1apoBUTOCT, COOHUOJIOIIKE TEMEC, CTY/ICHTCKa nonynam/lja.

Slavica Komatina, PhD
Preschool Teacher Training College "Mihailo Palov",
Vrsac

GIFTEDNESS DEVELOPMENT THROUGH CREATIVE LEARNING
ABOUT SOCIETY

Having in mind that human giftedness is magnificent in its forms and
manifestations, the paper focuses on gifted students who have emphasized
sensibility and ability to understand social reality. Numerous criticisms on
educational system in Serbia point to inadequate, insufficient or complete lack of
support gifted children are provided with in educational practice, in spite of the fact
that they are acknowledged as children with specific needs within the system of
inclusive education. Having in mind that socialization is a complex, abundant and
comprehensive life-long process of development of social and individual
personality, giftedness is also developed in places other than school and in ways

56



different from those typical for formal education. As a consequence, the extent to
which an individual will reach his/her full potentials depends on the stimuli from
social environment as a whole. Therefore, it is necessary to posses certain level of
vigilance when student population or insufficiently developed talents are in
questions and provide them with a chance to advance. The paper outlines indicators
for creativity identification, the ways of support, as well as the methods of guidance
of creative activities of students with high abilities for sociological issues, in the first
place ability to comprehensively consider social reality and articulate current and
essential social problems in the world surrounding us.

Keywords: giftedness, sociological issues, student population.
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3aBoj 3a yHamnpehuBame 00pa3oBama U BaCIUTaba

HPOJEKTHU NPUCTYIIN YYEBY Y ©YHKIIUIJU IOACTULHAIBA
PA3BOJA JAPOBUTOCTHU AELIE NPEJIIKOJICKOI' Y3PACTA

IMonazehu ox cTaBa ja yuewe 1 00pa30Bame UMajy KIbYUHY YJIOTY Y aKTyaau3aliiju
JApOBHTE Jelle, Ka0 M Jla OHA HMMajy CHCHU(DUYHOCTH KOje CE MPECIHKaBajy y
00pa3oBHE MOTpede, y pajay ce cariie/iaBajy KapaKTePUCTHKE MPOjEKTHOT MPUCTYIIA
y4ely Kao jemHOr BHOa 00pa30BHE MOAPIIKE IaPOBUTOCTH HA TMPEIIIKOICKOM
y3pacty. [loceOHO ce pa3MaTpajy JUMEH3H]je MPOjJEKTHOT y4ema Koje peachuHuITy
yJlore BacmlmTaua, ACle U POANTEIha, MCHAjy CPEIUHY 3a yueme U oMoryhamajy
MHTETpalM]y pa3IMuUTHX CTpaTeruja ydemwa napoBure xaene. OBakaB HpHUCTYI
yuemy omoryhaBa napoBHWTOj aemu OpojHe MOTYNHOCTH 3a HCTpaXWBame U
OTKPHBAhE CBETA KOjU HX OKPYXKYje ca IIMJbeM 33/I0BOJbCHa MOTHBA HHTEJICKTYaTHE
pamo3HAIOCTH M pa3Boja KpeaTUBHUX MoOTeHIHjana. Kpo3 MpojeKTHO yueme
MHTETPHUIILY CE UTPa U y4YCHE y MPAKTUYHHM KXHBOTHUM CUTYyalldjama, MpOBOLUPA
KPEaTHBHOCT M CTBAapaJiauyko pelliaBame mpodiemMa u jada capaima. Y 3aKbydyHHM
pa3matparmuMa O0TBapa ce MHuTambe MOryhux moTekoha y npuMEeHH OBOT MPUCTYIIa
y4ely, HCTHYE BAXHOCT pPEJICBATHOCTH Mpo0iieMa TMPOjeKTHOT — y4erha,
KOHTHHYHPAHE capajiibe MPEAIIKOICKE YCTaHOBE M JIOKAHE CpEeIMHe, Kao H
obe30ehuBama ajeKBaTHOT Marepujajia KOjU MOJCTHYE Jely Ha HCTPaXuBame U
CTBapaja4yky 4YMH.

Kiby4He pedn: 1apoBUTOCT, IIPOjEKTHH MPUCTYT yUEHY, MPEIIIKOICKH y3pacT.
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THE PROJECT BASED LEARNING IN THE FUNCTION OF IMPROVING
THE DEVELOPMENT OF THE GIFTED PRE-SCHOOL CHILDREN

Starting with the statement that learning and education have crucial role in
actualization of gifted children, and realizing that these children have characteristics
which make base of their educational needs in this work we are focusing on the
project based learning, as one way of supporting learning of the gifted children on
preschool level. Special consideration is given to those dimensions of project based
learning which redefine roles of preschool teachers, children and parents, change the
learning environment and provide integration of different strategies necessary for
process of learning of gifted children. This kind of learning approach allows gifted
children numerous possibilities to explore and discover the world around them and
to satisfy their intellectual curiosity and development of creative potential. Through
project-based learning one can integrate play and learning in practical life situations,
provoke creativity and problem solving methods as well as strengthen cooperation.
In concluding remarks questions of possible difficulties in the application of this
approach to learning are opened, importance of relevance of chosen problem and
continuous cooperation between preschools and local communities, as well as
providing adequate material that encourages children to explore and be creative are
emphasized.

Keywords: giftedness, project based learning, pre-school age.
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PSIHOLOSKA PRIRODA MOTIVACIJE U OSNOVI NOVE PARADIGME
UCENJA

Savremeno doba implicira mnostvo teorijskih i prakti¢nih postulata s ciljem
potpunijeg sagledavanja fenomena kreativnosti. Neodvojivi su i brojni putevi u¢enja
i poucavanja darovitih. Iako se naglagava znacaj podsticanja kreativnih potencijala,
stvaranja kompetencija 1 novih vrijednosti — cilj je odgovoriti promjenama u
kvalitetu obrazovanja. Pristupi kreativnom ucenju utiru puteve kritickom
preispitivanju saznajnog, socio-emocionalnog , motivacionog i uticaja faktora uze i
Sre socijalne sredine. lako su snazni uticaji psiholoske prirode motivacije, emocija i
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kognicije u podsticanju kreativnosti, nova paradigma ucenja se oslanja na socio-
kulturni milje. Rezultati empirijskih istrazivanja Krneta, Lj. (2010, 2013, 2014) u
Bosni i Hercegovini i Hrvatskoj, upucuju na sagledavanje uticaja psiholoskih
osobina i socio-iskustvenih obiljezja i relacija uspjes$nosti nastavnika u savremenoj i
kvalitetnoj $koli.

Kljuéne rije¢i: nova paradigma ucenja, motivacija, emocije.

Ljiljana Krneta, PhD
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PSYCHOLOGICAL NATURE OF MOTIVATION BASED IN NEW
PARADIGM LEARNING

Modern age implies a multitude of theoretical and practical postulates, with the aim
of deeper insight into the phenomenon of creativity. Inseparable are many ways of
learning and teaching gifted. Although it emphasizes the importance of encouraging
creative potential, creating new competencies and worth- goal is to respond to
changes in the quality of education. Creative approaches to learning pave roads
critical examination of cognitive, socio-emotional, and motivational factors
influence immediate and happy social environment. Although the powerful
influences of psychological motivation, emotion and cognition in fostering
creativity, new paradigm relies on the socio-cultural milieu. The results of empirical
research Krnjeta, Lj. (2010, 2013, 2014) in Bosnia and Herzegovina and Croatia,
pointing to assess the influence of psychological characteristics and socio-
experience characteristics and performance of teachers in relation to modern and
quality school.

Keywords: a new paradigm of learning, motivation, emotion.
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POZITIVAN RAZVOJ MLADIH: PODSTICAJ RAZVOJU KREATIVNOSTI

U savremenom, globalnom drustvu od pojedinaca, naroito darovitih, o¢ekuje se
kreativan pristup problemima, pronalazenje dobrih, pravih problema, njihovo
uocavanje i definisanje i njihovo reSavanje. Da bi odgovorili na ova oéekivanja,
potrebno je da pojedinci pokazu inicijativu i da budu inovativni. Potrebno je da se
aktivno odnose prema svetu u kome zive, da pokrecu smislene i svrsishodne
aktivnosti i da budu u stanju da prakti¢no primene ideje u vidu novih produkata,
procesa ili usluga. S druge strane, podaci ukazuju da deca i mladi nemaju dovoljno
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mogucénosti i podstreka za ucenje i ispoljavanje inicijative i inovativnosti u skoli (u
nastavi i Skolskom kontekstu) i da su te aktivnosti slabo zastupljenje i u njihovom
svakodnevnom zivotu i slobodnom vremenu. Stoga je neophodno omoguciti
mladima da razvijaju inicijativu i da se oprobaju u inovativnim aktivnostima kako bi
mogli da ostvare darovitost i budu inovativni u odraslom dobu.

Kljuéne reéi: pozitivan razvoj mladih, darovitost, inicijativa, inovacija, kreativnost.

Zora Krnjaic, PhD
Institute of Psychology
Faculty of Philosophy, University of Belgrade

POSITIVE YOUTH DEVELOPMENT: ENCOURAGEMENT OF
CREATIVITY DEVELOPMENT

In modern, global society it is expected that individual, particullary gifted one, has
creative problem approach, capacity for finding good problems and capacity to
recognize, formulate and solve problems. To meet these expectations individual
initiative and inovation are required. It is necessary that individuals are actively
involved in their community, that they initiate meaningful activities and that they are
able to put ideas into practice in the form of new products, processes, or services. On
the other side, data show that children and young people are not encouraged to learn
initiative and implemetnt ideas into practice in school (in schoolwork and school
context) and that such activities are rarely represented in their everyday life and
leisure activities. So, it is necessary to enable young people to develop initiative and
test themselves in innovative activities in order to realize and develop giftedness
into adult innovation.

Keywords: positive youth development, giftedness, initiative, inovation, creativity.
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PODRZAVANJE KREATIVNOG MISLJENJA DAROVITIH RAZVOJEM
DUBINSKOG PRISTUPA UCENJU

Cilj ovog rada je da se ukaze na mogucnosti podrZavanja i podsticanja kreativnog
misljenja kod darovitih ucenika i studenata stvaranjem uslova u nastavi za razvoj
dubinskog pristupa uenju. Polazi se od Bigzovog “3P” modela poducavanja i
uéenja, po kome tokom procesa obrazovanja ucenici i studenati mogu razviti
dubinski ili povrSinski pristup ucenju, kao rezultat interakcije njihovih li¢nih
karakteristika i kvaliteta nastave. Svaki od pristupa karakteriSe se razli¢itom
motivacijom za ucenje, kao i strategijama ucenja. U dubinskom pristupu ucenici i
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studenti su motivisani instrinzickim interesovanjem i posveéenoséu zadatku, Sto je
podrzano strategijama ucenja koje se baziraju na povezivanju ideja i razumevanju
sadrzaja kojima se ucenik ili student bavi u procesu ucenja. Istrazivanja su pokazala
da je dubinski pristup uéenju pozitivno povezan sa kvalitetom ukljuc¢ivanja ucenika i
studenata u proces ucenja, kao i sa ishodima ucenja. Ovim pristupom ucenju
podrzavaju se sloZeniji oblici misljenja kao S§to je kreativno misljenje, koje po
vodecim teorijskim shvatanjima prirode darovitosti ¢ini njen bitan konstitutivni deo.

Kljuéne reéi: dubinski pristup ucenju, kreativho misljenje, daroviti ucenici i
studenti, nastava.

Dusanka Lazarevic, PhD
Faculty of Sport and Physical Education, University of Belgrade

SUPPORTING CREATIVE THINKING OF GIFTED STUDENTS
BY DEVELOPING THE DEEP APPROACH TO LEARNING

The aim of this paper is to show the possibilities of supporting and encouraging
creative thinking among gifted students by creating conditions in the teaching
process aimed to developdeep approach to learning.The starting viewpoint is
Biggs’“3P” model of teaching and learning, according to which the students can
develop deep or surface approach to learning as a result of the interaction of their
personal characteristics and the quality of teaching.Approaches to learning are
characterized by a different motivation for learning, as well as, the learning
strategies.In the deep approach students are motivated by intrinsic interest and
commitment to the task, which is supported by strategies of learning in which
students are engaged in relating ideas and understanding the subject area.Studies
have shown that deep approach to learning is positively linked with the quality of
student involvement in the learning process, and learning outcomes.This approach to
learning supports more complex forms of thinking such as creative thinking, which,
by the leading theoretical conceptions of giftedness, makes an essential constituent
of it.

Keywords: deep approach to learning, creative thinking, gifted students, instruction.
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UTICAJ RAZLICITIH EPISTEMOLOSKO-METODOLOSKIH
ISTRAZIVACKIH PRISTUPA NA OBLIKOVANJE TEORIJSKIH OSNOVA
OBRAZOVANJA DAROVITIH

Teorijske osnove didaktickih pristupa u radu sa darovitima uglavnom nastaju na
temeljima naucnih istrazivanja. Medutim, iako se darovitost nau¢no proucava
poslednjih 150 godina, i danas je veoma teSko univerzalno je odrediti. Mnostvo
razli¢itih tumacenja darovitosti i pristupa u radu sa darovitim uc¢enicima mogu biti
posledica razli¢itih polaznih osnova u istrazivanjima ovih pitanja. Kako iza svakog
istrazivanja stoji odredeno epistemolsko-metodolosko opredeljenje istrazivaca, koje
u velikoj meri odreduje put kojim se doslo do odredenih rezultata, ali uti¢e i1 na
karakter samih nalaza, u ovom radu bavimo se pitanjem kako odabir epistemolosko-
metodoloskog istrazivackog pristupa oblikuje teorijske osnove na kojima se
zasnivaju strategije obrazovanja darovitih. Cilj ovog rada je povlacenja paralele
izmedu razvoja razli€itih istrazivackih pristupa i razvoja teorija o darovitosti. U tu
svrhu, u radu ¢emo prikazati kako su nastajale najznacajnije teorije o darovitosti i
istrazivacke pristupe koji su u periodu nastajanja tih teorija bili dominantni.

Kljuéne redi: epistemolosko-metodoloski pristup, istrazivacki pristup, darovitost,
teorije darovitosti, obrazovanje darovitih.

Milijana Lazarevic, MA
Marija Malovic, MA
Preschool Teacher Training College "Mihailo Palov", Vrsac

THE INFLUENCE OF DIFFERENT EPISTEMOLOGICAL AND
METHODOLOGICAL RESEARCH APPROACHES TO THE MODELLING
OF THEORETICAL FOUNDATIONS OF GIFTED EDUCATION

Theoretical foundations of didactic approaches to working with gifted students are
mainly based on scientific research. However, even though the term giftedness has
been scientifically researched during the last 150 years, it is very difficult to define it
in general terms. Numerous different interpretations of the term giftedness and
approaches to working with gifted students may be a consequence of different initial
foundations of researches regarding these issues. Due to the fact that behind every
research there is a researcher’s particular epistemological and methodological
approach, highly responsible for the direction of the path used to discover particular
results, but also influencing the character of the findings, in this work we are
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considering the question of the influence of the selection of the epistemological and
methodological research approach on modeling of theoretical foundation which
represent the basis of gifted education strategy. The aim of this work is to draw a
parallel between development of different research approaches and development of
theories about giftedness. To accomplish that, in our work we will represent the
evolvement of the most influential theories about giftedness, as well as research
approaches which were most dominant during the period of the evolvement of those
theories.

Keywords: epistemological and methodological approach, research approach,
talent, theories about giftedness, gifted education.
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UVERENJA STUDENATA O PODSTICANJU KREATIVNOSTI U TOKU
STUDIJA

Od univerzitetskog obrazovanja se ocekuje da podrzi kreativnost studenata koji su
visoko selekcionirani i motivisani za ucenje koje ih priprema za obavljanje poslova
stru¢njaka. Sprovedeno je ispitivanje uverenja studenata o moguénostima za razvoj
kreativnosti u toku studija ¢iji je cilj bio da se dode do saznanja koja mogu doprineti
dizajniranju podsticajnijeg okruzenja za kreativnost. U ispitivanju su ucestvovali
studenti pedagogije sa beogradskog, niskog i novosadskog univerziteta (N=88) koji
su odgovorili na upitnik. Dobijeni rezultati ukazuju da je ne$to vise od polovine
studenata uvereno da se kreativnost moze razvijati u velikoj meri na univerzitetu i
to, pre svega, pomocu podsticajnih nastavnih aktivnosti koje ukljucuju problemsku,
projektnu i istrazivacku nastavu, diskusiju i podsticanje kritickog misljenja,
samostalni i timski rad. Diskusija je fokusirana na uverenja ostalih studenata koji su
videli male moguénosti za razvoj kreativnosti u toku studija. Izvedene su implikacije
za obrazovnu praksu i dalja istrazivanja.

Kljuéne reci: univerzitet, kreativnost, studentska uverenja, podsticanje kreativnosti,
kreativna nastava.
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STUDENTS’ BELIEFS ABOUT SUPPORTING CREATIVITY IN HIGHER
EDUCATION

University education is expected to nurture students’ creativity who are highly
selected and motivated learners preparing for professional jobs. Students’ beliefs
about supporting creativity during university studies were investigated in order to
gain insight into ways of creating more supporting learning environments. Students
of pedagogy (N=88) from the universities of Belgrade, Ni§ and Novi Sad completed
a questionnaire. Findings suggest that more than half of the participants expressed
beliefs that creativity could be developed to a great extent through supportive
teaching activities, which included problem-, project- and inquiry-based learning,
discussion and promoting critical thinking, autonomous and team work. Further
analyses focused on students’ beliefs in which weak possibilities for the
development of creativity during university studies were expressed. The
implications of students’ beliefs for educational practice and for future research are
discussed.

Keywords: university, creativity, students’ beliefs, creativity support, creative
teaching.
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AKCIONA ISTRAZIVANJA I METATEORIJSKA PITANJA KREATIVNIH
PRISTUPA UCENJU I POUCAVANJU DAROVITIH STUDENATA

U radu se autorke bave metateorijskim pitanjima kreativnih pristupa ucenju
darovitih pojedinaca medu studentskom populacijom putem akcionih istrazivanja.
Ukoliko daroviti studenti ostanu u svetu proseénih studenata, postavlja se pitanje
kolike su to stete za drustvo i pojedinca ukoliko se darovitost ne podstice ili ne
podrzava. Takode, autorke postavljaju pitanje: da li se daroviti studenti podsticu i
inkorporiraju u svet elite i doprinose drustvu znanja, i Sta se deSava sa darovitim
studentima nakon zavrSenih osnovnih akademskih, master i doktorskih studija? Rad
ima posebne aplikativne ciljeve koji se mogu realizovati posredstvom mentorskog
rada sa darovitim studentima uz primenu akcionih istrazivanja koja mogu biti u
funkciji planiranja rada sa darovitima. U radu su postavljeni slede¢i zadaci: 1.
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Analizirati fenomen darovitih studenata; 2. Analizirati metode i oblike rada i ucenja
sa darovitim studentima; 3. Analizirati moguénosti kvalitativnih i kvantitativnih
istrazivackih metoda u proucavanju razvoja darovitih studenata; 4. Analizirati
moguénosti akcionih istrazivanja u funkciji planiranja rada i ucenja sa darovitim
studentima. U radu ¢e biti koris¢ena metoda teorijske analize uz primenu tehnike
analize sadrzaja.

Kljuéne reci: darovitost, akciona istrazivanja, studenti, mentorstvo, metode rada.
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ACTION RESEARCH AND METATHEORETICAL QUESTIONS OF
CREATIVE APPROACHES IN LEARNING AND TEACHING BY GIFTED
STUDENTS

In this paper the authors deal with meta-theoretical issues of creative approaches to
teaching gifted individuals among the students population through action research. If
gifted students remain in the world of average students, the question is what are the
damages to the society and the individual if the talent does not encourage or support.
Also, the authors ask, whether gifted students encourage and incorporates the elite in
the world and contribute to the knowledge society, and what happens with gifted
students after completion of basic academic, master and doctoral studies? The work
has special application objectives that can be realized through mentoring work with
talented students with the use of action research which may be a function of the
planning and work with gifted children. The paper set the following tasks: 1.
Analyze the phenomenon of gifted students; 2. Analyze the methods and forms of
work and learning with gifted students; 3. Analyze the possibility of qualitative and
quantitative research methods in the study of the development of gifted students; 4.
Analyze the possibilities of action research in terms of planning work and learning
with gifted students. The paper will be used in a method of theoretical analysis with
the use of techniques of analysis of the contents.

Keywords: giftedness, action research, students, mentoring, working methods.
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BACIIMTHO-OBPA30BHA VJIOT'A 3ABUYAJHUX 35UPKH,
JJOKAJIHUX MY3EJA H TAJIEPHUJA Y PALY CA JEIIOM
HPEJIIKOJICKOT 1 IKOJICKOI' Y3PACTA

V pany je npukazaHa ACNATHOCT JIOKAJIHUAX My3eja M 30MPKH y MOjeAMHUM MECTHMA
jyxsor banata w MoryhHOCT BUXOBE capalme ca O0Opa3OBHHM yCTaHOBaMa ca
IUJbEM TI000JbIIIakha KBAUTETa HACTABHUX CaJpiKaja y paxy ca NPEAIIKOJICKOM U
HIKOJICKOM JenoM. TakBa BpcTa akTUBHOCTM oMoryhaBa W JieUM W3 PYpaJHHUX
CpeIHa Jla UCKaXy CBOjy NapOBUTOCT, Y CHUTYyalldju y Ko0joj ce BehmHa ycraHoBa
TakBOr THma (My3eju, 30UpKe, Trajepuje, IO030PHINTA, KYJITYPHO-UCTOPH]CKH
CIIOMEHMIIN), Y KOjUMa CE¢ YyBa W HETyje MaTepHjaiHa U HeMaTepHjajaHa OalTHHA,
Halla3u y Tpajckoj cpeauHu. Behnna ceocke nerie, 300r reorpad)cke yaabeHOCTH,
HUje y MoryhHoctn nma wemhe mocehyje rpamcke ycraHoBe TOT THma, MehyTum, y
MOjeJMHAM CeliMa TIOCTOje JIOKATHH My3eju H 30upKke Koju omoryhaBajy
NPOCBETHUM paJHHIMMA Ja Jely Ha JIMIY MeCTa, MyTeM NpelaBamba U paJHoOHULA,
YIO3HAajy ca UBMIIM3ALIjCKIM BPEAHOCTUMA 3aBHYaja M J1a TaKo KOJ BUX Hpolyne
MHTEPECOBaKkE 3a HCTOPHjY, YMETHOCT, eTHOJOTHjy. Ha ocHOBy cmpoBeneHor
YIIUTHUKA Y JIBa MECTa Y KOjUMa MOCTOje TakBe 30MpKe, KOHCTATYje ce Jia TPOCBETHH
PaJHUIM WMAK He NMOCBehyjy JOBOJBHO MaXKELE TAKBUM CaApXkKajuMa M J1a CE jaBJba
noTpeda Aa ce y caMoM pajy ca cTyAeHTHMa — Oyayhum Bacruraunma, yuutesbiuMa
U npodecopuma, yHece BUILE HACTaBHUX Cajpikaja M aKTUBHOCTH KOjuma OH ce
noBehasic ’bUXOBE KOMIICTCHIIM]E Y OBUM 00JlacTUMA.

Kibyune peum: 3aBuuajHe 30mpKe, My3eju, KyATypHa OaliThHa, capaama ca
IIKOJIOM.
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THE EDUCATIONAL ROLE OF HOMELAND COLLECTIONS, LOCAL
MUSEUMS AND GALLERIES IN THE WORK WITH PRESCHOOL AND
SCHOOL AGED CHILDREN

The paper presents the work of local museums and collections in certain parts of
South Banat and the possibility of their cooperation with educational institutions
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with the goal of increasing the quality of educational materials in the work with
preschool and school aged children. Such activity enables children form rural areas
to express their creativity, despite the fact that most institutions of this type
(museums, collections, galleries, theatres, cultural-historical monuments), in which
the material and non-material cultural heritage is kept, are located in urban areas.
Most children who live in villages, because of geographical distance, do not have
the opportunity to visit such institutions often. However, in certain villages exist
museums and collections which enable educational workers to familiarize children
with civilizational values of their homeland through lectures and practical sessions,
and by doing so awaken their curiosity for history, art and etymology. On the basis
of a conducted questionnaire in two villages in which such collections exist, it was
concluded that educational workers do not pay enough attention to such content.
Therefore, there is a need to introduce more educational content and activities which
would strengthen the competencies of future preschool and school teachers in this
area.

Keywords: homeland collections, museums, cultural heritage, cooperation with
schools.
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TEORIJSKO ODREDENJE, OTKRIVANJE I IDENTIFIKOVANJE
DAROVITIH UCENIKA

Teziste ovog rada fokusirano je na analizu i kritiku nauéno afirmisanih teorija koje
izuCavaju fenomen darovitosti. Rije¢ je o veoma kompleksnoj, a istovremeno za
razvoj pojedinca i drustva izuzetno znacajnoj problematici. Bez obzira na ovo
saznanje, ona ozbiljnije pocCinje da animira paznju psihologa, pedagoga i drugih
naucnika tek pocetkom sedamdesetih godina devetnaestog vijeka. Od tada do danas
sprovedena su brojna istrazivanja, koja su rezultirala dragocjenim, a katkad i
medusobno protivurjeCnim saznanjima i teorijama o darovitim. Sve njih uslovno
bismo svrstali u jednostrane teorije starijeg datuma, s jedne, odnosno nau¢no
savremenije i sveobuhvatnije teorije, s druge strane. Za razliku od starijih shvatanja,
koja visoki koeficijent inteligencije apostrofiraju kao kljuéni i gotovo jedini
preduslov darovitost, savremenije teorije uz taj nuzan, ali ne i sasvim dovoljan,
uslov ukljuuju neizostavnu participaciju adekvatnog socijalnog okruzenja i
kontinuiranu aktivnost pojedinca, neophodne da bi se njegov urodeni potencijal
razvio 1 transformisao u nadprosje¢no postignuée. U vezi s tim, postoje relativno
komplementarni stavovi R. Sternberga, J. Renzulina, F. Ganjea i D. Georgija. Prema
misljenju ovog posljednjeg autora, daroviti ucenici su oni pojedinci koji pokazuju
potencijal za izuzetnu uspjeSnost u mnogim, medusobno razli¢itim podrucjima
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djelovanja, za razliku od talentovanih koji pokazuju potencijal za nadprosje¢nu
uspjesnost u jednom podrucju djelovanja (D. George, 2005: 14). Uvazavajuéi ovaj i
sliéne stavove, osnovano je zakljuditi da je darovitost sinergetski proizvod
nasljednog (nativistickog) 1 socijalnog (empiristickog) uticaja, pri ¢emu se
kontinuirana stvaralacka aktivnost pojedinca podrazumijeva. Iz ovako shvaenog
pojmovnog i suStinskog odredenja darovitosti u izvjesnoj mjeri proisti¢e neposredan
problem otkrivanja i identifikovanja darovitosti. U ovom sloZenom procesu,
otkrivanje predstavlja prvi korak koji nuzno prethodi primjeni posebno delikatne
epistemolosko-metodoloske paradigme neophodne za objektivniju i pouzdaniju
identifikaciju darovitosti.

Kljuéne rije€i: teorije darovitosti, otkrivanje, identifikovanje darovitih ucenika.
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THEORETICAL DETERMINATION, DETECTION AND
IDENTIFICATION OF GIFTED STUDENTS

The focus of this work is based on the analysis and critique of established scientific
theories that consider the phenomenon of giftedness. This is a very complex, but at
the same time for the development of individuals and society an extremely important
issue. Notwithstanding this knowledge, this issue seriously began to attract the
attention of psychologists, educators and other scientists in the early seventies of the
nineteenth century. Since then, numerous studies have been done, which have
resulted in valuable and sometimes contradictory findings and theories about the
gifted. All of them can be classified conditionally as one-sided and older-dated
theories on the one hand, or more sophisticated and comprehensive scientific
theories on the other hand. Unlike the older understandings that high 1Q emphasizes
a key, and almost the only, precondition for giftedness, contemporary theories with
the necessary, but not entirely sufficient, conditions include the obligational
participation of an adequate social environment and continual activity of the
individual, which are necessary to develop his or her innate potentials and transform
them into the above average achievements. Concerning this, there are the relatively
complementary attitudes of several authors such as R. Sternberg, D. George, J.
Renzulli and F. Gagné. According to George's opinion, gifted students are those
individuals that demonstrate the potential for exceptional performance in many
equally different areas of activity, in contrast to the talented that demonstrate the
potential for the above-average success just in one area of action (D. George, 2005;
14). Taking into consideration these and similar views, the conclusion can be that
the giftedness is a synergic product of the hereditary (nativist) and social (empiric)
influences, where it is necessary to include the continuous creative activities of the
individuals. From this conceptual and substantive definition of giftedness to some
extent stems the immediate problem of detecting and identifying the giftedness. In
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this complex process detection is the first step, which necessarily precedes the
application of a particularly delicate epistemological and methodological paradigm,
which in turn are necessary for an objective and reliable identification of the
giftedness.

Keywords: theories of giftedness, detection, identification of gifted students.
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HNOACTHHABE CBECTH JAPOBUTHUX O OAP KHUBOM PA3BOJY ¥
HACTABH JIMKOBHE KYJITYPE

[IpeaMeT nMKOBHAa KyiTypa HYIM MHOTO MOTYNHOCTH 3a pa3ujame CBECTH O
)KI/IBOTHOj OKOJIMHU KOJ JapOBUTUX W HBHUXOBO AKTHBHO yqemhe Y OJApKHUBOM
pa3Bojy, YMME C€ OCUTYpaBa IyrOPOYHO MOCTOjale JbYJCKOT APYIITBA W HETOBOT
OKpyxema. [lyTeM KpeaTHBHUX MpoIeca KOjU Ce OJBHjajy MPUIMKOM peaju3aiuje
HACTaBHUX jEAMHHIA JIMKOBHE KYJIType, a Koje Cy aJanTHpaHe Tako Ja HMajy
KOpeJalrjy ca ONPKUBHM DPa3BOjeM, JAPOBUTH YUCHHIM NMpOHAaJa3e MOTCHLUjal y
YMETHHYKOM OOJIMKOBamy, Tj. NMPEOOJIHKOBAWKY 3a OUYBame JKHBOTHE CPEAUHE.
Jeman on KJBYYHHMX acmekata y OdYyBamy JKHBOTHE CpPEAMHE je peLHKIIaxa.
Penmknaxa je mporec npersapama MOTPOIICHUX M 010aUYCHUX MaTepHjajia y HOBe U
ynotpebspuBe. majyhn oBy nepuHUIMjY y BHIY, Y HCTOPHjH YMETHOCTH TOCTOjH
npakca Kkopuiihema o0a0avYeHHX MpeaMeTa Kao MaTepujajia 3a CTBaparbe
YMETHUYKHX JieNa. JelaH oJf YMETHHKA KOjU je KOPUCTHO OfbadeHe MpeaMeTe je
PobGepr Paymienbepr, koju je 3a CTBapame CBOjUX Jiela KOPUCTHO TEXHUKY
acamOnax. OBa TexHHKa IMOJpa3yMeBa ynorpedy npoHaljeHHX npenMera U BUXOBO
npeobnuKoBame. Y pajy ce pasmartpa ynorpeba TexHHKe acamMOiiax y HacTaBH
JIMKOBHE KYJITYype ca JapOBHUTHMA, MOMONY KOje ce MOXKe MPEeIOYUTH Be3a u3Mely
OJPKUBOT pa3Boja W YMETHHYKOT NPEOOJHKOBamba ONOAYCHUX NpeaMeTa, JhMe
JApOBHUTH pa3BHjajy CBECT O CBOjOj JKUBOTHO] OKOJWHHU ITyTeM KPEaTHBHOT
JeIOBamba.

Kbyuyne peum: acamOnax, OapoOBHTH, JMKOBHAa KYyJTypa, OJPXKHBH pa3Boj,
pELHUKIaxa.

69



Blagoje Milojevic, MA
Elementary School "Jovan Sterija Popovic", Vrsac

ENCOURAGING THE AWARENESS OF THE GIFTED ABOUT THE
SUSTAINABLE DEVELOPMENT OF VISUAL ARTS

The subject visual arts offers many possibilities for the development of awareness
about the gifted child's environment and their active participation in sustained
development, through which long term encouragement of the human race and its
environment is insured. Through creative processes, which are an essential part of
visual arts classes and which are adapted to be in correlation with sustained
development, gifted learners find potential in artistic shaping, i.e. reshaping for
protecting the environment. One of the key elements in conserving the environment
is recycling. Recycling is the process of turning used and discarded materials into
something new and usable. Taking this definition into consideration, we can see that
there is a long history of using discarded materials for the creation of art. One of the
artists who used discarded materials was Robert Rauschenberg, who used the
assemblage in the creation of his work. This technique presupposes the usage of
found items and their reshaping. This paper explores the usage of assemblage
technique with the gifted in the visual arts class, so that a connection could be
fostered between sustained development and the artistic reshaping of discarded
objects, through which the gifted learners gain awareness about their environment
through creativity.

Keywords: assemblage, gifted, visual arts, sustained development, recycling.
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KREATIVNI PRISTUPI UCENJU U ISTRAZIVACKOJ STANICI PETNICA

Istrazivacka stanica Petnica (ISP) je osnovana 1982. godine i od tada je kroz nju
proslo vise od 50.000 selekcionisanih i visoko motivisanih polaznika koji su
ucestvovali u seminarima iz razli¢itih nau¢nih disciplina. Seminari se odrzavaju vise
puta tokom godine u kompleksu koji sadrzi najmodernije laboratorije i nastavne
centre u na$oj drzavi. Ulesnici ocenjuju programe kao veoma kvalitetne i posebno
prilagodene specificnim interesovanjima i potrebama polaznika. Mentori su veoma
vazni za ostvarivanje ovakvog nacina rada — oni predstavljaju ,starijeg” u modelu
zone narednog razvoja, te omogucavaju polaznicima da ostvare ono §to oni sami ne
bi mogli. Nista manje vazna su predavanja koja drZe stru¢ni saradnici (profesori na
fakultetima), na kojima polaznici sticu bitna teorijska znanja i slusaju o zanimljivim
primerima iz prakse. Na kraju godi$njeg ciklusa, ISP organizuje konferenciju
»Korak u nauku”, na kojoj polaznici imaju priliku da prikazu rezultate svojih
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projekata i podele svoja iskustva o samom procesu ucenja i druzenja tokom boravka
u Stanici. U radu ¢e detaljnije biti prikazani kreativni pristupi ucenju polaznika.

Kljuéne reci: ucenje, kreativnost, darovitost, motivisanost.

Predrag Nedimovic
Preschool Teacher Training College "Mihailo Palov", Vrsac

CREATIVE APPROACHES TO STUDENTS LEARNING AT PETNICA
SCIENCE CENTER

Petnica science center (PSC) was founded in 1982, and from then until now, more
than 50000 selected and highly motivated students participated in seminars from
various scientific fields. Seminars are being held several times throughout the year
in a building complex that contain the most modern laboratories and classrooms in
our country. Students evaluate programs as of very good quality and as specially
adjusted to their specific interests and needs. Mentors are very important for
achieving this kind of work — they represent “the older one” in the model of the zone
of proximal development, and they allow students to achieve things that they could
not achieve on their own. Nothing less important are the lectures held by senior
associates (faculty professors) on witch students gain essential theoretical
knowledge as well as hear about interesting practical examples. At the end of yearly
cycle, PSC holds scientific conference “Step into the science” at witch students have
an opportunity to present the results of their scientific projects as well to share their
experiences of the learning process as well as their other experiences during their
stay at science center. More details about creative approaches to students learning
will be presented in this paper.

Keywords: learning, creativity, giftedness, motivation.
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VYunresscku paxynrer YHuUBep3ureTa y beorpamy

JOIIPUHOC HACTABHUX CTPATETHJA IIO3HABABY U
CTUMYJUCABY KPEATUBHUX CIIOCOBHOCTH YYEHUKA
MJIABEI' IKOJICKOT Y3PACTA

WUmajyhu y BuIy HeONmxoJHOCT YyBohewma KpEaTHBHOCTH Yy TIIPOLEC Yyuerba
OpTraHM30BamEeM OAroBapajyhmx oOpa30BHHX CHTyaIldja IMMOCPEACTBOM Kojux he
YYCHULM YCBOJUTH HOBa 3Hamba, CHOCOOHOCTH W KOMIICTCHLMjE, y pagy ce
pa3Marpajy KpeaTHBHE HACTaBHE CTpaTerHje Koje TOMe JONPHUHOCE. AHAIN3UPAHO je
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HEKOJIMKO METOJa U TeXHHMKA KOje NONPHHOCE 00JbeM IMO3HABAbY M CTUMYIHCAY
KPEaTUBHUX CIIOCOOHOCTH YYeHMKa Ha Mial)eM LIKOJICKOM y3pacTy, CTBapameM
onrosapajyher 00pa3oBHOT OKpYKeHa Koje hie 3aJ0BOJbUTH YUYSHUYKY Pa03HAIIOCT,
pa3Bujajyhi UM OCHOBHE KpEAaTUBHEC KOMIICTCHIIMjE 3a OCTBapHBamke IpoIeca
yuewa. [lomazehu ox wmzaeje na cBako Jere mocenyje oapeheHu kpeaTuBHH
MOTEHIMja], TIOCPEICTBOM TIE€JAroliKOr eKCIepUMEHTa IOKyIIald CcMO Jia
OTKpHMjEMO KaKO M Ha KOjU HAuMH Y4YMTEJbH YCIIEBAjy Ja MNpPEIo3Hajy JIATEeHTHE
CIIOCOOHOCTH y4YEeHHWKa, KaJa Cy ynoTpedJbeHe KpeaTHBHe MeToze. [IpernocraBka je
Jla METOZIC M TEXHUKE ydeHa KOje HarjallaBajy KpeaTHBHOCT MOTY MMAaTH CHaXaH
yTULA] HA MOTHBAaLMjy y4YCHHKa, y TOIJIENy pa3BHjamba CHOCOOHOCTH KPEaTUBHOT
yaema. CHpoBeIeHUM HUCTpaXWBamkeM JOOHMjeHa je eMIHpHjcKa MOTBpIa
NPETIOCTABKH: NPHMEHA aJeKBaTHUX HACTaBHHX CTpaTervja O CTpaHE y4uTesba
ynyhyje y4eHHKe Ja CaMOCTalIHO yCBajajy 3Hamba, MPOHANIa3¢ OPUTMHAIHA PellcHha
3a pasnuuuMTe mnpobiieMe M Ja KPeaTMBHO IIPUMEHE 3Hama Yy PasiIHYuTHM
curyanyjama. [lo3HaBambe W CTUMYJHCAaWme KPEaTHBHUX CIIOCOOHOCTH Yy4YEHHKA
mitaljer MIKOJICKOT y3pacTa YMHH KJbydHH (aKTOp y 00pa3oBamy KOjU JPKH J0
JIMYHOCTH HACTaBHUKA M YUEHHKA, KA0 U APYIITBEHO-a()eKTHBHE KIMME Y KOjOj OHH
OJIBHjajy CBOjy aKTHBHOCT.

KibyuHe peum: KpeaTHBHOCT, IIKOJIA, IO3HABamke, CTUMYIHCAHkE, KpEaTHBHA
CIIOCOOHOCT, HAcTaBHE CTpaTerwje, Miah IIKOJICKH y3pacT, KPEeaTHBHO YUeHe,
METOJIE.
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CONTRIBUTION OF TEACHING STRATEGIES TO THE KNOWLEDGE
AND STIMULATION OF PUPILS CREATIVE ABILITIES IN THE
YOUNGER SCHOOL AGE

The necessity of introducing creativity in the learning process by organizing
appropriate learning contexts through which students will acquire new knowledge,
skills and competences, the paper discusses creative teaching strategies that
contribute to it. We analyzed several methods and techniques that contribute to
better understanding and stimulating the creative abilities of pupils at primary school
children, creating the appropriate educational environment that will satisfy students'
curiosity, developing their creative basic competencies for the achievement of the
learning process. Starting from the idea that every child has a certain creative
potential, through pedagogical experiment we tried to figure out how and in what
way teachers fail to recognize the latent abilities of students, when they used
creative methods. The assumption is that the methods and techniques of learning
that emphasize creativity can have a strong impact on the motivation of students, in
terms of developing the skills of creative learning. Based on the study was obtained
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empirical confirmation of assumptions: the application of adequate learning
strategies by the teacher instructs students to independently acquire knowledge, find
original solutions to various problems and to creatively apply knowledge in different
situations. Knowing and stimulating the creative abilities of pupils of younger
school age is a key factor in education which hold to the personality of teachers and
students, as well as the socio-affective climate in which they carried out their
activity.

Keywords: creativity, school, knowledge, stimulating, creative ability, teaching
strategies, younger school age, creative learning methods.
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METAKOGNITIVNI ALATI I KREATIVNI PRISTUPI UCENJU
DAROVITE DECE PREDSKOLSKOG I MLAPEG SKOLSKOG UZRASTA

Ciljevi obrazovanja i vaspitanja savremenog drustva i sintagme poput celozivotnog
obrazovanja 1 permanentnog ucenja denotiraju u radu sa darovitom decom upotrebu
didaktickih strategija koje podsticu fleksibilnost, kreativno i nedogmatsko misljenje,
prihvatanje pluraliteta ideja, originalnost i elaborativnost, fluentnost i spremnost na
prihvatanje rizika. Savremene didakti¢ke teorije ucenje tretiraju kao aktivan,
konstruktivan, samoregulisan proces. Ucenici treba da postanu svesni sopstvenog
procesa misljenja, osposobljeni za strategijsko ponasanje 1 za usmeravanje
motivacije prema zeljenim ciljevima, odnosno da postepeno postaju nezavisni od
nastavnika (kao subjekta spoljasnje regulacije) i elemenata ekstrinzicne motivacije
(dobra ocena, pohvala od strane nastavnika i sl.). Angazovanje u aktivnostima kao
Sto su postavljanje cilja, planiranje strategija ucenja, dolazenje do izvora i proces
pracenja napredovanja, predstavljaju neke od strategija koje mogu znatno poboljSati
ucenje i uciniti ga interesantnijim za darovitu decu. Cilj rada je da prikaze
mogucénosti upotrebe metakognitivnih alata i jednog od elemenata ovih alata — skele
ili metakognitivno podupiranje (engl. scaffolding) u radu sa darovitom decom. Cilj
ovih metakognitivnih instrukcija je da pomognu ucenicima u sticanju vece
samostalnosti u procesu ucenja, a izdvajaju se strateSke, konceptualne i
proceduralne.

Kljuéne re€i: didakticke strategije, samoregulisano ucenje, metakognitivni alati,
metakognitivne skele, darovita deca.
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METACOGNITIVE TOOLS AND CREATIVE APPROACHES TO
TEACHING PRESCHOOL AND PRIMARY SCHOOL CHILDREN

The goals of education in contemporary society and phrases such as lifelong
learning and permanent learning in the work with gifted children denote the use of
didactic strategies which encourage flexibility, creative dogmatic thinking,
acceptance of the plurality of ideas, original elaboration, fluency and readiness to
accept difference. Contemporary didactic theories treat learning as an active,
constructive and self-regulated process. The learners should become aware of their
thinking process, capable of strategic behavior and of directing motivation towards
desired goals, i.e. to slowly become independent from their teachers (as the subjects
of regulation) and elements of external motivation (good grades, praise form the
teachers etc.). Participating in activities such as goal setting, planning learning
strategies, finding sources and the process of tracking progress, represent some of
the strategies which can considerably improve learning and make it more interesting
for gifted children. The aim of this paper is to present the possibilities of the usage
of metacognitive tools and one element of these tools — metacognitive scaffolding in
the work with gifted children. The goal of these metacognitive instructions is to help
the learners gain larger independence in the learning process. From these strategies
we emphasize strategic, conceptual and procedural.

Keywords: didactic strategies, self-regulated learning, metacognitive tools,
metacognitive scaffolding, gifted children.
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ILUSTRACIJA MODELA PODRSKE DAROVITOSTI U OBLASTI
PROGRAMIRANJA

Savremeno dru$tvo namece potrebu za obrazovanjem velikog broja IT struénjaka.

Zato je jedan od vaznih zadataka svakog obrazovnog sistema pravovremeno
prepoznavanje ucenika koji pokazuju afinitete u oblastima poput programiranja i
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njihova adekvatna 1 kontinuirana edukacija. Prepreku mogu predstavljati
nedostupnost izvora za ucenje, kao i nedovoljno razvijene kompetencije nastavnog
kadra. Cilj rada je prikaz uloge i znacaja digitalnih resursa u modelu podrske
uéenicima darovitim za IT. Data je ilustracija na primeru ucenika V razreda
osnovne $kole, kriticki analizirana sa tri aspekta: 1) proces usvajanja znanja ucenika
uz pomo¢ Bubblebee portala; 2) izazovi i proces usavrSavanja nastavnika koji je
neposredno angazovan u radu s u¢enikom; 3) angazman ko-mentora — studenta, koji
vr$i poducavanje ucenika na daljinu (Skype, e-posta). Isti¢e se znacaj digitalnih
tehnologija, kao vaznog resursa za pruzanje podrS$ke i povezivanja ucenika i
nastavnika sa drugim stru¢njacima iz oblasti.

Kljuéne redi: darovitost, informacione i digitalne tehnologije, programiranje,
ucenje na daljinu, mentorski rad.
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Preschool Teacher Training and Business Informatics College — Sirmium,
Sremska Mitrovica

Zeljko Nikolic, MA
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ILLUSTRATION OF A SUPPORT MODEL FOR GIFTEDNESS IN THE
FIELD OF PROGRAMMING

Modern society imposes a need to educate many IT experts. Thus, an important task
of any education system is an early recognition of students who show affinities in
areas such as programming and their adequate and continuous education. Potential
obstacles in this process are unavailability of learning resources and underdeveloped
competence of teachers. We aim to illustrate the role and importance of digital
resources in a support model for students gifted in IT. We focus on the example of a
5th grade student, while providing a critical analysis in three aspects: 1) the process
of improving the student’s knowledge with the aid of Bubblebee portal; 2) the
challenges and the process of improving the competence of a teacher who is directly
engaged with the student; 3) recruitment of a faculty student as a co-mentor, who
offers online tutoring (Skype, e-mail). We emphasize the importance of digital
technologies as a resource for supporting and connecting students and teachers with
other experts in the field.

Keywords: giftedness, information and digital technology, programming, remote
learning, mentoring.
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POUCEVANJE IN UCENJE NADARJENIH UCENCEYV S POMOCJO
INFORMA CIJISKO-KOMUNIKACIJSKIH TEHNOLOGIJ

V prispevku se bomo osredotocili poglavitno vprasanje ali lahko uéenje s pomocjo
informacijsko-komunikacijskih tehnologij (IKT) pri nadarjenih ucencih izboljsa
nivo motivacije za ucenje in/ali njihove dosezke. Danes zivimo v ¢asu, kjer nam je
na vsakem koraku omogoc€ena povezava s svetovnim spletom, komuniciramo lahko
z ljudmi, ki zivijo na drugem koncu sveta, najdemo podatke o vsaki stvari, ki si jo
lahko zamislimo, kupujemo, prodajamo ... Glede na to, kako je digitalizacija
vpletena v nase zivljenje je Sola prostor, kjer IKT velikokrat ostaja pred vrati. Sicer
se ucitelji posluzujejo interaktivnih tabel, tudi dela z racunalniki je veliko. Kljub
temu bomo razmisljali v tej smeri - nadarjeni uc¢enci dojemajo hitreje, torej tudi delo
z IKT osvojijo hitreje. Ce zna ugitelj to trditev obrniti sebi v prid, lahko uéenje ali
pouk nadarjenih uéencev s pomocjo IKT postane nadarjenim uéencem izziv,
uciteljem pa dober pomo¢nik.

Kljuéne besede: poucevanje nadarjenih ucencev, poucevanje s pomocjo
informacijsko-komunikacijskih tehnologij (IKT), u€enje s pomoc¢jo informacijsko-
komunikacijskih tehnologij (IKT).

Polonca Pangrcic
Primary School Cerkvenjak — Vitomarci, Slovenia

TEACHING AND LEARNING OF GIFTED STUDENTS THROUGH
INFORMATION AND COMMUNICATION TECHNOLOGIES

In this article we will focus on the main question: whether can learning through
information and communication technologies (ICT) improve the level of motivation
for learning and / or achievements by gifted students. Today is connection to the
Internet availible at every step, communication with people who live on the other
side of the world, finding information about all the things that one could imagine,
buying, selling ... is part of our lives. Considering how is digitization involved in our
lifes, the door to classroom too many times stays closed for it. Otherwise, teachers
use interactive tables and they also work with computers in a classroom.
Nevertheless, our thought goes in this direction - gifted students comprehend things
faster, and therefore work with ICT faster. If teachers can turn this argument to their
advantage, learning or teaching of gifted students using ICT can become a
challenge.
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Keywords: gifted students education, teaching with the help of information and
communication technologies (ICT), learning through information and
communication technologies (ICT).
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YUYEILE EHI'VIECKOI' KAO CTPAHOTI JE3UKA KPO3 UTPOJIMKE
AKTUBHOCTH

Pax roBopM O HIpONMKHM aKTHBHOCTUMA Kao KpPEaTHBHOM HAa4yMHY Yy4Yemha M
NOoyYaBamka CTPAHOr (CHIVIECKOT) je3Wka Ha paHoM y3pacTy. OBakaB BHI y4eHa
Ope/CcTaB/ba M3a30B 3@ Pa3MHUIIUBbAIbE, HAPOUYUTO KOJA JapoBHTE Jele jep Oymau
pamo3HaIOCT, MOJCTHYE KPEATUBHOCT M ayTOHOMH)y. KpaTke UrposnKe aKTHBHOCTH
JpKe JETETOBY Nax<iby M CTBapajy ocehaj 3amoBosbcTBa. bHMXOBOM NpUMEHOM Y
HACTaBH, CTBapa Ce MpHujaTHa aTMocdepa 3a yueke, MOCIellyje ce HopMaliaH pa3Boj
jgereta W (opMupa ce MO3UTHBAH CTaB MpeMa JAPYTHM KyIaTypaMa W HapouMa.
Cmamyje ce cTpec OJf €BCHTYaJHOT Heycrexa W OYeKHBaHOT ycrexa. [ema ce
Jpyraddje omHOCe IpeMa 3ajaliMa KOjH ce MO0jaBJbyjy Y WIpH, HEro kaga cy TH
MCTH 3aJjalli PeCTaBJbeHN Ha HEKU Apyrd HauwH. Llnib pazga je na ce, Ha OCHOBY
KpaTKOI Tperjefa pelieBaHTHE JIMTEpaType M IpHKaza INpuUMepa H3 Mpakxce,
UrPOJIMKE aKTHMBHOCTH NMPUKaXy Kao KPeaTHBaH NPUCTYI YUeHy CTPAaHOT je3HKa,
KOJUM C€ MOXKE YHAIIPEIUTH HACTAaBHU MPOLEC U OMOTYNHTH yYere CTpaHOT je3uKa
Ha IITO IPUPOJHUJU U CMUCIICHU]H HAYUH.

KbyuHe peum: Wrposiike akKTHBHOCTH, CTPaHH je3UK, HAcTaBa, JETE, KPCATHBHO
yueHme.

Aleksandra Pavic Panic
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EFL (ENGLISH AS A FOREIGN LANGUAGE) LEARNING THROUGH
GAME-LIKE ACTIVITIES

The paper deals with game-like activities as a creative way of learning and teaching
a foreign (english) language to very young learners. This way of learning is a
challenge to think, it especially incites gifted children’s curiosity, creativity and
autonomy. Short, game-like activities hold child’s attention and create the feeling of
satisfaction. Using them in teaching, we make a pleasant atmosphere for learning,
encouraging child’s overall development and creating positive attitudes towards
other cultures and peoples. It reduces the stress of potential failure and the expected
success. Children see the tasks in a different way when they appear in a game and
when the same tasks are presented in an other way. Through the brief overview of
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relevant literature and examples based on teaching experience, we would like to
show the game-like activities as a creative approach to EFL learning, which can
advance teaching process and provide EFL learning in a natural and meaningful
way.

Keywords: game-like activities, foreign language, teaching, child, creative learning.
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METOJ IMMPOAYKTHUBHOT RAYTAIBA Y HACTABU ®UJIO30PUIE

VY paay ce aHTUIUIHPaA METOJ] MPOJYKTUBHOT NyTama Kao HA4YMH Pa3BoOja jacHOT
MUIIJBEHA U Ka0 MpeaycioBHa (a3a casHama. AyTop oapeljyje kapakTep akKTUBHOT
hyrama kao mpolec yHyTpalllber roBopa, MHUCAOHOT Hamopa cabupama y ceoe,
aKTUBHpama IyXOBHHUX CHAra W HHUXOBO YcCpeacpeljere Ha OTKpHUBAaWmE HCTHHE,
CTaBJbajylin ra y ONOHEHTHY NO3MLHUjy mMpeMma hyTamy Kao MHCAOHO] NMPa3HUHU U
YHYTPALIKHO] MACHMBHOCTH. TEOPETCKO MONA3MIITE 332 TyMauemhe W aHAU3y OBE
Merone ayTop Hanmasu y duinoszodekum yuemuma [lurarope, Cokpara, Ilnatona,
Hexkapra, Xerena u apyrux ¢unozoda. b pana jecte na ykaxe Ha CHary ymHe
KOHTEMIUTAIMje Y UCTPAXKHUBAhy M Ha yIOory pa3dopuror hyrama y NpOMHUILIbAY.
Ja ucrakHe WEroB 3Hauyaj y yHYTpAIIhOj MPHUIPEMH 3a Myaap, jacaH U OJMEpeH
TOBOD U Jia OKaXe Jla Ce MUCAao Koja Kpo3 hiyTame HHje ca3pera 3a MporoBop U HUje
OpolIa JIOTHYKH MyT Ca3Hama, M3TackoM 3 cebe, mpe BpeMeHa, MoKasyje Kao
NONy3HAle W HEAPTUKYJIHMCAHO H3paxkaBame. AQUPMAHjOM W HETOBAHmEM
NPOJIYKTUBHOT hiyTama y HacTaBH, y INpOLECY y4ema M ca3Hama, u3derao Ou ce
HETPOMHUIILBEH, MPA3HOCIOBAH, JIOTHIKH M HAYYHO HEYyTEeMEJbEeH TOBOP.

Kibyune peun: hyrame, ToBOp, cazHame, HCTHHA, pa300PUTOCT.
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THE METHOD OF PRODUCTIVE SILENCE IN TEACHING
PHILOSOPHY

This paper anticipates the method of productive silence as a way of developing clear
thinking and as a prerequisite phase of knowledge. The author determines the
character of active silence as a process of internal speech, of contemplative effort of
looking into oneself, activating spiritual forces and focusing them on the discovery
of truth, by placing it in an opposing position towards silence as a contemplative
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emptiness and internal passivity. The author finds the theoretical starting point for
the interpretation and analysis of this method in the philosophical teachings of
Pythagoras, Socrates, Plato, Descartes, Hegel and other philosophers. The aim of the
paper is to emphasize the power of mental contemplation in research, the role of
prudent silence in reflection, to highlight its importance in the internal preparation
for a wise, clear and balanced speech and to demonstrate that a thought which did
not ripen enough through silence to be uttered, and which did not go through the
logical cycle of cognition, by coming out before its time presents itself as half-
knowledge and inarticulate verbalization. By affirming and fostering productive
silence in teaching, in the process of learning and acquiring knowledge, the
thoughtless, senseless, logically and scientifically unfounded discourse would be
avoided.

Keywords: silence, speech, knowledge, truth, wisdom.
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»(Q DINAMICA GENIALA” — PSIHODINAMICA COPILULUI
SUPRADOTAT CU VARSTA PANA LA 3 ANI

Modelul psihodinamic al copilului supradotat cu varsta cuprinsd intre 0 si 3 ani
prezentat in cadrul lucrarii se bazeaza pe modelul integrativ strategic al functionarii
psihicului uman. Pornim de la premiza ca Sinele este format din patru componente:
sinele bazal, sinele central, sinele plastic si sinele extern. Sinele bazal are in centrul
sdu asa-numitul “consilier interior”, care este determinat genetic si influentat
epigenetic. Ne nastem cu nevoi primare si afecte primare, atasate consilierului
interior, care declanseaza un comportament primar, de cdutare a satisfacerii nevoii,
iar functie de prezenta sau absenta din mediu a stimulului cautat, apare un
comportament de asimilare sau de resemnare, care duce la 0o emotie primara. Prin
asa-numita analizare primara a eficientei comportamentului primar si a
comportamentului de asimilare sau de resemnare in legaturd cu stimulul rezultd o
concluzie etichetatda afectiv. Printr-o analizd secundard copilul va ajunge apoi la o
asa-numitd concluzie de orientare generald, care la randul ei activeazd modelele
interne de lucru, cu care ne nastem. La copilul cu varsta de 0-3 ani principala nevoie
psihologica este cea de protectie, care are drept componente nevoia de afectiune, de
atagsament si de siguranta. Copilul interactioneaza cu figura primard de atasament, cu
ceilalti copii si cu mediu fizic pentru a explora si a stabili cum este mediu si cum
sunt ceilalti. In urma acestor interactiuni, copilul supradotat va trage o concluzie mai
detaliatd, comparativ cu ceilalti copii. Ca urmare a capacitatii sale crescute de a
percepe mai multe detalii din mediu, raportat la varsta sa cronologica, copilul
supradotat va fi mai atent la aspectele negative care 1i afecteaza siguranta, in
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incercarea de a se adapta mai bine la mediu. In consecinti si nevoia sa de protectie
afectiva din partea parintilor este mai mare. Dacad parintii nu pot furniza aceastd
protectie, in timp se instaleaza anxietatea datoratd faptului ca copilul nu poate primi
siguranta necesara. In plus, copilul supradotat are tendinta de a se refugia intr-o
lume imaginara, in care pericolele sunt scazute, iar sansa unor concluzii generale de
orientare catastrofice creste datoritd credrii unei bucle interne de feed-back prin care
se intaresc concluziile primare, astfel cd pe masura Inaintarii in varstd creste
probabilitatea dezvoltarii unor convingeri de tipul: lumea exterioara este periculoasa,
mediul poate fi inteles numai prin prisma ratiunii si nu poate oferi nimic decat la
nivel rational, cu excluderea intelegerii emotionale a interactiunilor cu ceilalti.

Cuvinte cheie: copil supradotat, modelul integrativ strategic al sinelui, nevoile
umane, experienta umana, psihodinamica.

Oana Maria Popescu, PhD
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Timisoara, Romania

"A STROKE OF GENIUS" - THE PSYCHODYNAMICS OF THE GIFTED
3-YEAR OLD

The psychodynamic model for the gifted child aged 0 to 3 years old presented in this
paper is based upon the integrative strategic model of the human mind. The
fundamental assumption of the integrative strategic model is that the Self consists of
four components: the proto-self, the core self, the plastic self and the external self.
The proto-self contains the so-called “inner counselor”, genetically predetermined
and epigenetically influenced. We are born with primary needs and primary affects,
attached to the inner counselor, which trigger a primary behavior of trying to meet
the primary needs, and depending on the presence or absence of the desired stimulus
from the environment, an assimilative or a resignation behavior is triggered in its
turn, creating a primary emotion. An emotionally labeled conclusion then results
from a primary analysis of the efficiency of the primary behavior and the
assimilative or resignation behavior related to the desired stimulus. A secondary
analysis creates a so-called “general guidance conclusion”, which, in its turn,
activates the inborn internal working models. For a child up to 3 years old the main
psychological need is the need for protection, containing the need for love,
attachment and safety. A child interacts with the main attachment figure, with other
children and the physical environment, in order to explore and determine the
qualities of the environment and other people. As a result of these interactions, the
gifted child will draw a more detailed conclusion in comparison to other children.
Having a greater capacity for his/her chronological age for perceiving more details
from the environment, the gifted child is going to be more attentive to the negative
aspects that impact on his/her safety, as an attempt to better adapt to the surrounding
world. As a consequence, the child's need for emotional protection from his/her
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parents is increased. If the parents cannot offer such an increased protection, anxiety
results because of the lack of perceived safety. In addition, the gifted child has the
tendency to seek refuge in an imaginary world, in which dangers are reduced, and so
the chance of drawing a catastrophic general guidance conclusion is in its turn
increased due to an internal feed-back loop that strengthens the primary conclusions,
and therefore as the child ages, also increases the probability of developing beliefs
such as: the outside world is a dangerous place, the surrounding environment can
only be understood at a logical level and can only offer rational information, with
the exclusion of the emotional understanding of the interaction between self and
others.

Keywords: gifted child, integrative strategic model of the Self, human needs,
human experience, psychodynamics.
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STRANI JEZIK I MULTIMODALNI PRISTUP KREATIVNOM
POUCAVANJU I UCENJU DAROVITIH

Imajuéi na umu pozeljne kljuéne kompetencije savremenog pojedinca za drustvo
znanja, kao Sto su veStina komunikacije na maternjem i stranom jeziku,
interpersonalne vestine, kreativnost, autonomija, sposobnost samo-vodenog i samo-
regulisanog ucenja, informaticka pismenost..., moze se re¢i da ucionica u kojoj se
uéi strani jezik predstavlja idealno okruZzenje u kom se sve navedene kompetencije
mogu steci ili unaprediti, s obzirom na to da se ucenje stranog jezika ne odrazava
pozitivno samo na lingvisticke sposobnosti i komunikativne vesSine ucenika, ve¢ i na
njihove kognivitivne i kreativne sposobnosti, kao i na fleksibilnost misljenja. Ucenje
stranog jezika viSe se odnosi na kognitivno reSavanje problema nego $to predstavlja
iskljuc¢ivo lingvisticku aktivnost. Samim tim se moze zakljuciti da ucenje stranog
jezika, a posebno odredeni pristupi poucavanju i ufenju, mogu dati znacajan
doprinos razvoju kreativnosti svih, a posebno lingvisticki darovitih uc¢enika. U radu
se razmatraju moguénosti implementacije multimodalnog pristupa ucéenju i
poucavanju stranog jezika i implikacije koje ovakav pristup ima za darovite. Kroz
samoregulisano i samostalno uéenje, ali i interakciju i povezivanje koje danas
omogucava tehnologija, multimedijalnost pruza resurse koji predstavljaju izazov za
tradicionalne oblike rada i nesumnjivo doprinosi razvoju kreativnosti kod darovitih.

Kljuéne redi: strani jezik, lingvisticki daroviti, kreativnost, IT, multimodalni
pristup.
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FOREIGN LANGUAGE AND MULTIMODAL APROACH TO
CREATIVE TEACHING AND LEARNING OF THE GIFTED

Having in mind the desirable key competencies of a modern individual for the
knowledge society we live in, e.g. skills of communication in mother tongue and
foreign language, interpersonal skills, creativity, autonomy, competence for self-
guided and self-regulated learning, IT literacy..., it might be said that foreign
language classroom is an ideal setting where all the mentioned competencies and
skills can be acquired and improved, having in mind that foreign language learning
has a positive influence not only on linguistic skills of learners, but also on their
cognitive and creative abilities, as well as on flexibility of thinking. Foreign
language learning is more about cognitive and creative problem solving than it is
about exclusive linguistic activity. As a consequence, it might be concluded that
foreign language learning and especially certain approaches to teaching and learning
can give significant contribution to the development of creativity of all and
especially of gifted students. The paper considers possibilities of implementation of
multimodal approach to foreign language teaching and learning, as well as the
implications such an approach might have for the gifted. Not only through self-
regulated and independent learning, but also through technology induced interaction
and connectivity, multi-modality provides resources that challenge traditional forms
of work and undisputedly contributes to the development of creativity of the gifted.

Keywords: foreign language, linguistically gifted, creativity, IT, multimodal
approach.
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RESTART OBRAZOVANJA ILI OBRAZOVANJE ZA STARTAP

Strateska dokumenta UN, Evropske unije, OECD-a i drugih svetskih organizacija
ukazuju na Cinjenicu da su prirodni resursi i kapital kojim raspolaze Covecanstvo
nedovoljni za dalji, odrzivi razvoj, a kao perspektivu i dominantni razvojni resurs
savremene ekonomije vide primenjeno znanje, obrazovanje i nauku. Ka ostvarivanju
ovog cilja od obrazovanja se ocekuje da kod pojedinaca razvija kreativnost,
inovativnost, kriticko misljenje, fleksibilnost, originalnost, sposobnost za
prepoznavanje problema i druge fransverzalne vestine, koje ¢e u buducnosti biti
vaznije od tradicionalno steCenih znanja u Skolama. Za svojevrsni restart
obrazovanja razvijaju se strategije za celozivotno ucenje, uvode inovacije u visokom
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obrazovanju, razvijaju edukativni onlajn-resursi i alati. Za razvoj proaktivnog,
preduzetnickog duha, otvaranje starfup inkubatora predstavlja pokusaj da se
kreativnost pojedinca ili grupe obogati adekvatnim znanjima i veStinama kako bi
uspe$no upravljali sopstvenom buduc¢no$éu. Svetska iskustva pokazuju da su
inkubatori koji funkcioni$u na visokoskolskim institucijama kljuéni element razvoja
novih proizvoda, tehnologija i preduzeca. Kreativni inkubatori se tako smatraju
hibridnim oblikom obrazovanja gde se steCena znanja, ovladavanje transverzalnim
vesStinama 1 pruzanje struéne i savetodavne pomoci, integriSu sa ciljem da se
maksimalno iskoristi kreativni potencijal svakog pojedinca. Odrzivost kao imperativ
savremenog drustva zahteva preduzetnicki orijentisano, inovativno obrazovanje koje
¢e mlade i darovite osposobiti da po zavrSetku Skolovanja samostalno i uspes$no
grade svoju karijeru.

Kljuéne recdi: kreativnost, preduzetnistvo, kreativni inkubator, daroviti.

Predrag Prtljaga, PhD
Preschool Teacher Training College "Mihailo Palov",
Vrsac

RESTART OF EDUCATION OR EDUCATION FOR START UP

Strategic documents of UN, EU, OECD and other world organizations point to the
fact that natural resources and capital available to humankind are insufficient for
further sustainable development; what has been seen as a perspective and dominant
developmental resource of modern economy refers to applied knowledge, education
and science. In order to reach its aim, education is expected to develop creativity,
innovativeness, critical thinking, flexibility, originality, ability to recognize and deal
with problems, as well as other transversal skills, which in the future will be more
important than traditionally acquired knowledge in schools. Strategies for life-long-
learning have been developed for a kind of restart of education, innovations have
been introduced in higher education, educational on-line resources and tools have
been developed. Introduction and establishment of start-up incubators for
development of proactive, entrepreneurial spirit is an attempt to enrich creativity of
an individual or a group by adequate knowledge and skills so that they could
successfully manage their own future. World experiences have shown that the
incubators functioning at higher education institutions have been a key element of
development of new products, technologies and enterprises. Thus, creative
incubators are considered a hybrid form of education, where the prior knowledge,
mastering of transversal skills and provision of professional and counselling support
are integrated in order to maximally use the creative potential of each individual. As
an imperative of modern society, sustainability demands entreprencurially oriented,
innovative education preparing young and gifted to independently and successfully
build their carriers, once they finish their schooling.

Keywords: creativity, entrepreneurship, creative incubator, the gifted.
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PODSTICANJE KREATIVNOSTI KOD DECE PREDSKOLSKOG I
MLADEG SKOLSKOG UZRASTA

Polazeé¢i od Cinjenice da svako dete poseduje izuzetno razvijenu mastu, da ima
potrebu da stvara, kao i to da, ima veliki saznajni potencijal koji je podstaknut
prirodnom radoznalo$¢u, jo§ u najranijem uzrastu, mora se voditi racuna da se sve
ovo i sacuva prilikom polaska deteta u vrti¢, a kasnije i u skolu. Potreba da se ovo
naglasi je proistekla iz ¢injenice da se u obrazovnim ustanovama (vrti¢i i Skole)
uglavnom podsti¢u razmisljanja koja dovode do taénog resenja, odnosno postoje
taéni i pogresni odgovori. Veoma je znacajno da se deca jo$ u predskolskom uzrastu
podstic¢u da razmis$ljaju drugacije, da budu slobodna da u tim razmis$ljanjima iskazu
svoju kreativnost i tako dodu do resenja. lako ta reSenja necée biti uvek ta¢na, ona ée
biti znacajna, jer ¢e ih osloboditi da sa svetom oko sebe komuniciraju slobodno i
otvoriti im moguénost da kasnije do reSenja ne dolaze uvek po istom Sablonu. Kako
bi se sve ovo postiglo, deci treba dozvoliti da eksperimentiSu, istrazuju, postavljaju
pitanja bez straha da ¢e biti prekorena ako pitanje nije u skladu sa onim $§to je
vaspita¢/nastavnik isplanirao ili zamislio, da iskazu svoje misljenje, otkriju svoje
ideje i sl. U radu ¢e se razmatrati mogucnosti podsticanja i razvijanja kreativnosti
kod dece predskolskog i mladeg S$kolskog uzrasta u obrazovnim ustanovama, jer
upravo su obrazovne ustanove te koje mogu i moraju da rade na podsticanju i
razvoju kreativnih potencijala pojedinaca.

Kljucéne reci: kreativnost, predskolski uzrast, mladi $kolski uzrast, obrazovne
ustanove.

Snezana Prtljaga, MA
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ENCOURAGING CREATIVITY IN PRESCHOOL AND PRIMARY
SCHOOL CHILDREN

Starting from the fact that all children have a highly developed imagination, that
they have a need to create, as well as a large learning potential which is a product of
their natural curiosity, even at the earliest age, all of this needs to be nurtures and
conserved when the children start school and latter during schooling. The need to
stress this information stems from the fact that in educational institutions
(preschools and schools) usually encourage thinking which leads the children to the
correct answer, i.e. there exist right and wrong answers. It is very important to
encourage children to think differently, to be free to express their creativity in this
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thinking and in that way come to a solution, even at the preschool age. Although the
solutions will not always be correct, the will be significant, because they will make
the children comfortable with communicating with the world around them and
enable them to latter reach solutions using different methods. For this to be
achieved, children need to be allowed to experiment, explore, ask questions without
the fear that the teacher will reprimand them if the question is not in correlation with
what the teacher had planned, to express their opinions etc. In this paper we will
explore the possibility to encourage and develop creativity in preschool and primary
school aged children in these educational institutions, because it is the educational
institutions which can and have to work on encouraging and developing the creative
potentials of individuals.

Keywords: creativity, preschool age, primary school age, educational institutions.
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«OHTOJIOI'HTYECKAS BE3OITACHOCTb» B CTPYKTYPE OBYUEHUS:
PUJTOCOPCKO-KYJIbTYPHBIE OCHOBAHUA

B cTarbe paccMOTpeHBI HEKOTOpPBIE OCOOEHHOCTH CTAHOBIICHUS «METa(pU3NIECKOTO
TOPU30HTa»  JHUYHOCTH  dYepe3 MEepPeKUBAHME YYyBCTBA  «OHTOJIOTHMYECKOM
6e3omacHOCTHY. DTOT Hpolece yBs3aH ¢ yriyosieHueM auddepeHnnanuy Co3HaHNUA
B XOJIe Pa3BUTUS NCUXHUKHU. BmecTe ¢ TeMm, MOAUEPKHYTO HAIWYHME COIMAIHHOTO
acleKTa JAHHOTO IIPOLECCa, 3aMBIKAIOIIET0 Pa3BUTHE YEIOBEUECKON IICUXUKH Ha
JIeSITeIbHOCTh CMBICIIONONIAraHusl B KyJbType. BblneneHsl NnpoGieMHbIE TOUKH,
BJIEKYIIME ACHUHXPOHUIO JINYHOCTHOTO PA3BUTHA, OMHCAHBI BO3MOXHBIC IYyTH HX
YCIIEITHOTO [TPEOJI0JICHHS B paMKax paboThl C 0JJaApEHHBIMH JJCTHMH.

KnawoueBsle ciaoBa:  ®Dunocopust  KyJIbTyphl, «KyJbTypa Kak  CII0CO0
CMBICIIONONIATaHMs», padoTa ¢ ONApCHHBIMH JNETHMH, METa(hU3MIECKUH TOPHU30HT,
«OHTOJIOTHYECKast 6E30ITaCHOCTB.

M. Silantieva
/MGIMO/

Moscow

"ONTOLOGICAL SECURITY" IN THE STRUCTURE OF TEACHING:
PHILOSOPHICAL AND CULTURAL FOUNDATIONS

In the article some features of the formation of the "metaphysical horizon" of a

person through the experience of a sense of "ontological security" are considered.
This process is linked with the deepening of the differentiation of consciousness in
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the course of development of the psyche. At the same time, the social aspect of this
process, which closes the development of the human psyche to the activity of
meaning in culture, is stressed. Problematic points that entail the asynchrony of
personal development are singled out, possible ways of their successful overcoming
within the framework of work with gifted children are described.

Keywords: philosophy of culture, "culture as a way of meaning", work with gifted
children, metaphysical horizon, "ontological security".
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ZNACILNOSTI UCITELJEV NADARJENIH UCENCEV

Vloga ustrezno usposobljenega uéitelja za odkrivanje nadarjenih otrok je v vzgojno-
izobrazevalnem procesu nenadomestljiva. Ucitelj, ki posveca veliko pozornost
individualnim razlikam, uporablja razlicne oblike, metode in stile poucevanja ter
ucenja, zna najti in oblikovati nujne pogoje za intelektualni, socialni in Custveni
razvoj, lahko zadovolji potrebe nadarjenih uéencev. Tezi k razvijanju njihovih uénih
spretnosti in je sposoben spodbujati vi§je ravni njihovega mi$ljenja. Nadarjenim
nudi vso podporo, navaja jih na sistematicno in samostojno delo, omogoca jim
dostop do ustreznih informacij in pripomockov. »ldealen« ucitelj nadarjenih
uCencev naj bi bil skrben, obcutljiv, iskren, naklonjen, spodbujajo¢, fleksibilen,
odprt, radoveden, kreativen, intuitiven, kompetenten, samozavesten, odgovoren,
iznajdljiv, spostljiv. Vse nastete lastnosti so pogoj za vzpostavitev sprejemajoéega,
podpornega in toplega odnosa z uéenci, ki bo osnova za to, da bodo nadarjeni uéenci
intenzivno in predano razvijali vse svoje potenciale.

Kljuéne besede: ucitelj, nadarjen ucenec, Sola.
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PERSONALITY CHARACTERISTICS OF TEACHERS OF GIFTED
PUPILS

The role of adequately trained teachers is irreplaceable for identifying gifted pupils
in the educational process. A teacher, who pays great attention to individual
differences, uses different forms, methods and styles of teaching and learning, is
able to find and create the necessary conditions for the intellectual, social and
emotional development of gifted pupils. The teacher tends to develop their learning
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skills and is able to promote higher level of their thinking, offering the needed
support, encouraging their systematic and independent work, and allowing them
access to relevant information and tools. The "ideal" teacher of gifted pupils should
be caring, sensitive, honest, dedicated, stimulating, flexible, open, curious, creative,
intuitive, competent, self-confident, responsible, resourceful, respectful, etc. All the
listed characteristics of the teacher who works with gifted pupils are prerequisites
for establishing an accepting, supportive and warm relationship with them, serving
as a basis for the gifted to develop all their potentials intensively and in a committed
way.

Keywords: teacher, gifted pupil, school.
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RAZVOJ V}éESTRUKIH SPOSOBNOSTI
ZA UCENJE I KREATIVNOSTI

Na§ model razvoja viSestrukih sposobnosti za ucéenje istie vaznost mnogih
dimenzija ljudskih sposobnosti i ljudskih saznanja, kao i to da sve one mogu biti
podsticane i razvijane u nastavnom procesu. Glavni ciljevi i karakteristike naseg
modela podsticanja i razvijanja viSestrukih sposobnosti za ucenje su: kreiranje i
izrada programa za podsticanje i razvijanje viSestrukih sposobnosti za ucenje i
kreativnosti u nastavnom procesu; izrada modela i instrumenata za identifikovanje
visestrukih sposobnosti za ucenje i kognitivnih stilova kod ucenika i studenata;
priprema studenata nastavnic¢kih fakulteta za nove nacine rada i ucenja, i nove
metode nastavnog rada za podsticanja i razvijanja viSestrukih sposobnosti za uéenje,
darovitosti i kreativnosti u nastavnom procesu.

Kljuéni pojmovi: viSestruke sposobnosti za ucenje, darovitost, kognitivni stilovi,
stilovi u€enja, nastavni stilovi, nastava, kreativnost, modeli ucenja, individualizacija
nastave.

Petar Stojakovic, PhD
Banja Luka

THE DEVELOPMENT OF MULTIPLEX LEARNING ABILITIES AND
CREATIVITY

Our model of developing multiplex learning abilities and creativity points out of the
importance of many dimension of human abilities and tahat all of them can be
improved by learning and creative teaching. Main goals and characteristics of the
model are: creating programs for stimulating and improving multiplex learning
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abilities and creativnity through the teaching process; developing methods and
instruments for identification multiplex learning abilities and learning styles in the
classroom; preparations our students (future teachers) for the new way of learning
and teaching and stimulating of the development multiplex learning abilities through
the teaching process.

Keywords: multiplex learning abilities, giftedness, creativity, learning, learning
styles, cognitive styles, individualization, individual differences, convergent styles,
divergent styles, classroom.
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VYuurespcku akynret, YHuBep3uTeT y beorpany

HOACTUHABE COJIMAAPHOCTHU JAPOBUTUX YUEHUKA Y
HACTABH

[Noma3zHa npernocTaBka IOJNCTHLAKA COMMIAPHOCTH JApOBUTUX YYCHHKA jecTe
yBa)kaBamke AyTOHOMHjE CBAaKOI Y4YGHHKa Kao CTBapajadkor cyojexra. Ha Tom
3aCHOBaHa yckKialjeHa pasiIMYMTOCT MOCTaje BaXKHA OJPEIHMUIIA HACTABHOT Ipoleca.
Kax je ped o 1apOBUTUM yYCHHIMMa U FHHXOBHM CTBAapajadKMM IOTSHLHjaIuMa,
BEOMa Ba)KHO j€ YCMEPUTH UX JIa MPETIO3Hajy U MPUXBATE CBE JPYTOCTH IPYTUX TAKO
mro he ce TpyauTH na JONpUHECY 3ajelHMYKOM OosbHTKY. To mompasymena
BAaCIHUTAKkE COJIUAAPHOCTH U OATOBOPHOCTH, jep CaMO TAKO PA3IUYUTOCT HOCTaje
KpeaTHBHAa M TOJACTHLAjHA. Y TOM CMHCIY HEONXOJHO je Yy HAaCTaBU IOJCTHLATH
Jedjy CIPEMHOCT Jja IIOMOTHY APYTHMa, a He CaMo Jia ce UCTH4Y, jep CTBapajauke
CIIOCOOHOCTH T0CTajy KpeaTHBHE ,YMHEHHIE’ caMO OHJA KajJ Ccy Y CIyXOu
noOpobuty cBux. CBaka jemHOCTpaHa JOMHHALMja 3ayCTaBJba CTBapajadyke HAIope
¥ CBOJIM HACTaBHE aKTHBHOCTH Ha CYPOBOCT OSCLMJEHOT HaaMeTama. OJIroBOPHOCT
HAaCTaBHHMKA Kao KpeaTopa HAcTaBHOI' MpoIeca CAacTOjH ce y ToMe Ja Oynoy jacHoO
NPENO3HATH PA3IMYUTH MOTCHIMjAI yYeHHKA Kako OW ce CBH OHHM YKIJBYUWIIH Y
3ajeTHIYKH MPOjeKaT yCIEITHOT YUerha, CBaKO Ha CBOj HauWH. HajBaxkHHUje y cBeMY
OBOME jecTe WCIPaBHO YyCMEpeHE NapoOBHTHX KpO3 MOACTHIAKE HHUXOBE
OJITOBOPHOCTH TpeMa ApyruMa W cebu. Tako cBakM cTBapasauku 4YMH J00Hja
HCIIPaBHO YCMEPEHE jep CBaKo Jiaje cBe oJ] cede nMajyhin NpuToM MyHO yBarKaBame
IpeéMa OHOMCE HITa APYTU MOKE U 1ITa APYTr'd YUHUA.

KibyuHe peun: IapoBUTOCT, CIIONAPHOCT, OJTOBOPHOCT, YYEHHK, BACIUTAmE,
HacTaBa.
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ENCOURAGING SOLIDARITY OF GIFTED LEARNERS IN CLASS

The starting assumption of encouraging solidarity of gifted learners is to recognize
the autonomy of each learner as a creative subject. The difference harmonized in
such a way, becomes an important specifier in the teaching process. When it comes
to gifted learners and their creative potential, it is very important to direct them so
that they become aware of and accept the difference of others by trying to contribute
to the collective progress. This presupposes the teaching of solidarity and
responsibility, because only in this way does difference become creative and
encouraging. It is necessary to encourage the children’s readiness to help others in
class, and not just for them to excel, because creative abilities become creative
“facts” only when they are for the good of everyone. All one sided domination stops
the creative forces and degrades the educational activities to the cruelty of a
pointless competition. The responsibility of the teacher as the creator of the
educational process involves clearly recognizing different potentials of learners so
that they could participate in the collective project of successful learning, each in
their own way. The most important thing in all of this is the correct guidance of the
gifted by encouraging their responsibility towards others and themselves. In this way
each creative act gats right guidance because everyone gives their all while
recognizing what others can do and what they are doing.

Key words: gifted, solidarity, responsibility, learner, education, classes.
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DIDAKTICKE STRATEGIJE I METODE PODSTICANJA RAZVOJA
MUZICKOG I JEZICKOG STVARALASTVA I KREATIVNOSTI KOD
PREDSKOLSKE DECE

Nekoliko decenija unazad, fenomen darovitosti nalazi se u centru interesovanja
istraZivanja, a posebnu paznju istrazivaci posvecuju definisanju i izu¢avanju pojma
kreativnosti, strategijama i metodama podsticanja, kao i nacinima ispoljavanja
kreativnosti 1 stvaralackih sposobnosti. Neki od vodecih ciljeva predskolskog
vaspitanja 1 obrazovanja u okviru muzi¢kog vaspitanja i razvoja govora su:
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negovanje spontanog i slobodnog muzickog stvaralastva, razvoj i ispoljavanje
kreativnosti putem razli¢itih oblika muzickih aktivnosti i negovanje govornih
stvaralackih sposobnosti putem spontane igre deteta (npr. igra glasovima, rec¢ima,
igra uloga i slicno). Ispoljavanje kreativnosti i stvaralaStva ocekuje se najpre od
darovitih, a veliki znacaj u ovom procesu imaju oni koji se bave vaspitanjem i
obrazovanjem predskolske dece. Danas sve viSe paznje privlade specijalizovane
ustanove koje se van programa vaspitno-obrazovnih ustanova bave podsticanjem
razvoja darovite dece. U okviru njihovih programa ¢esto se mogu sresti savremeni
oblici grupnog rada koji podrazumevaju primenu muzike, pesme, plesa, igre, glume,
likovnog izrazavanja, a u okviru toga i ucenje stranog, najcesce engleskog jezika. U
ovom radu e, pored teorijskog okvira tumacenja i znaCenja kreativnosti, biti
prikazane pojedine strategije i metode podsticanja razvoja muzi¢kog i jezickog
stvaralastva kod predskolske dece iz ugla prakse.

Klju¢ne rei: darovitost, kreativnost, stvaralastvo, muzi¢ko vaspitanje i
obrazovanje, strani jezik.
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DIDACTIC STRATEGIES AND METHODS FOR THE DEVELOPMENT OF
MUSICAL AND LANGUAGE CREATIVITY IN PRESCHOOL CHILDREN

In the past few decades, the phenomenon of giftedness has been in the center of
interest to researchers, especially to researchers who explore the definition and
concept of creativity, strategies and methods to explore it as well as ways to express
creativity and creative ability. Some of the leading goals in preschool education
within music education and language development are: encouragement of
spontaneous and free music creativity, development and expression of creativity
through various forms of musical activities and the nurture of linguistic ability
through spontaneous games (e.g. games with phonemes, letters, role play etc.).
Creative expression is primarily expected from the gifted. A very important part in
this process is played by the preschool teachers. Today, more and more attention is
attracted by specialized institutions which deal with the development of gifted
children and which operate outside of the national educational program. Within
these programs one can often encounter contemporary forms of group work which
entail the use of music, songs, dance, play, acting, visual arts expression, and
through this which foreign language learning is conducted, usually the English
language. This paper will present a theoretical framework for understanding
creativity but also certain practical strategies and methods for encouraging music
and language creativity in preschool children.

Keywords: giftedness, creativity, music education, foreign language teaching.
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ISTRAZIVANJE KREATIVNE METASPOZNAJE STUDENATA U
MOTORICKOM DOMENU

Ovaj rad dizajniran je tako da, sa jedne strane, ispituje motoricku kreativnost
studenata Pedagoskog fakulteta Univerziteta u Mariboru i Visoke Skole strukovnih
studija za vaspitace ,,Mihailo Palov” u VrScu kroz primenu i uce$¢e u razlicitim
motori¢kim zadacima (testovima), a sa druge, razvija kreativnhu produktivnost
studenata i mogucnost primene steéenog znanja u radu sa decom a sa ciljem
razvijanja motoricke kreativnosti. Produkcija ideja (fluentnost), originalnost i
moguénost varijacije ideja tokom izvodenja (fleksibilnost) su varijable koje su
sagledane kroz aktivno uéestvovanje studenata u razli¢itim motori¢kim zadacima uz
upotrebu raznovrsnih rekvizita (na koje nacine moze$ prenositi loptu, koristiti obru¢
i vijacu, na koje naCine moze§ ubaciti loptu u kos§?). Specifian cilj rada je da
sagleda znacaj motorickog znanja i prethodnog iskustva za ispoljavanje motoricke
kreativnosti studenata, kao i znaCaj razvijanja kreativne samopoznaje i
kontekstualnog znanja (znati kada, gde, zasto i kako da se bude motoricki kreativan i
kako kreativnost iskoristiti u radu sa decom?).

Kljuéne reéi: motoricka kreativnost, student, metaspoznaja.

Natasa Sturza Milic, PhD

Tanja Nedimovic, PhD

Preschool Teacher Training College "Mihailo Palov", Vrsac
Miran Mubhic

Faculty of Education, University of Maribor, Slovenia

RESEARCHING THE CREATIVE META-AWARENESS OF STUDENTS IN
THE MOTORIC DOMAIN

This paper was designed, on the one hand, to explore the creativity of students from
the Faculty of Education University of Maribir and Preschool Teacher Training
College in Vrsac, through the application and participation in various motoric tasks
(tests), and on the other hand, to develop the creative production of students and
their usage of acquired knowledge in the work with children with the goal to
develop motoric creativity. Production of ideas (fluency), originality and the
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possibility of idea variation during production (flexibility) are variables which are
monitored through active participation of students in various motoric tasks with the
usage of different props (in what ways can you carry a ball, usage of a jumping rope
and hoop, in what ways can you throw a ball through a hoop?). The specific goal of
the paper is to explore the importance of motoric knowledge and previous
experience for expressing the motoric creativity of students, as well as the
importance of the development of creative awareness and contextual knowledge
(knowing when, where, why and how to be motorically creative and how to use
creativity in the work with children?).

Keywords: motoric creativity, student, meta-awareness.

Mr Tomislav Suhecki
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Visoka §kola strukovnih studija za vaspitace ,,Mihailo Palov”,
Vrsac

JAPOBUTOCT KAO BE3OITACHO CTBAPAJIAIITBO

IoHyzma nTyXOBHHUX HMCKyCTaBa Koja Cy Ha pacIiojiaramy JaHac, CBaKOM II0jeAWHILY,
HEBEpOBATHA j& y MCTOj] MEPH KOJIHMKO M HEroBa HeMoh /1a y4ecTBYje y OOJIIMKOBABKY
cTBapHOCTH. MH(popMamyje HHUCY CTBApHOCT, ajd MOTY OOJHMKOBaTH CTBapHOCT.
[lpucycTBO Ha MpexXH IOCTaje CIMYHO BEIMKOM CHY, yia3 y cBeT Aumce, a
CTBapHOCT TIOCTaje HemonupsbuBa.CYIITHHCKE pasiuke u3Mely TeHepHYKHX
YMETHOCTH M TOCTMOJICPHMX MPAKCH je IITO OHA NpBa jadya >XMBOTHY MO3MLUjY
MOjeIMHIA, a APYra jaya KHBOTHY MO3MIHM]Y BiacTH. [IpuOnmkaBamMo ce OmacHOM
npecelaHy Kajxa ciio0oJa HMHTpPAlepCOHANHE KPEaTMBHOCTH Kao YyAeCHO
OCTBapeBame 10CTaje M MPOCTOP APYLITBEHE M3OMIITEHOCTH, OTPOMHO jaJOBHIITE
MOTEHIIMjaJTHO OMACHUX NPEBPAaTHUUKHUX wuacja. Kpo3 wucropujy MoxemMo ce
MOJICCTUTH Ha OecTHjalHe HaumHe OHeMmoryhapama [pyradjer MUILBEEHA O
HEMMCMEHOCTH, OJy3HWMarma IpaBa TIJlaca, jepecH, ClajbhBama Ha JIOMad,
YyIOBUIIHUX YUCTKH, Pa3HUX HepOUIHHUX 0ONMKa HHTEICKTYyaIHUX HIycTpalnyuja H,
Haj3aj, CBET je AOOHO CPEICTBO Ja aKTUBHPAa HHTPANCPCOHAIHE TapOBHTOCTH H
OecomyduHo ux BpTH y cBe Behewm, mpasHmjeM cajOep mpocTopy IOK ciabum moh
JKMBOTHE TMO3UIHMje IIYKOT MNpPEXHBJbaBama. | eHepHYKa YMETHOCT, JIOKaJHa M
BEINIMKa, jaya COLMjalHY >KUBOTHY ITO3HMLHjYy YOBEKa; IOCMOACPHH YOBEK KOjU Ce
CTPacHO Tako cJI000AHO M OecMydHO 3a0aBiba MaHHpecTyjyhn LBeTame CINYHUX
[[BETOBA M WJEjy NEMOKPaTHYHOCTH IpaBa Ha pa3lIMKOBame, a Y CTBApPHOCTH —
notpeba KMBOTa M Ta OCTBapeHa MCKycTBa HeMmajy melhycobHe Bese. Iloctajemo
0e3omacHo ocTBapeHe JIMYHOCTH. HelTo kao npaBo Ha camarme CBaKaKBHX CHOBA, a
CTBapHOCT OCTaBUTE 030MJbHUM JbY/IMMa KOjH TIOCTajy CBE 030MIBHU]H.

Kbelme pe4yu: cTBapaiamTBO, JKUBOT, 6630HaCHOCT, OHGMOFyheHOCT.
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GIFTEDNESS AS HARMLESS CREATIVITY

The selection of spiritual experiences which are available today, to each individual,
are equally as unbelievable their inability to participate in the formation of reality.
Information is not reality, but it can shape reality. Presence on the web is becoming
similar to the big dream of entering Alice’s Wonderland, and reality becomes
untouchable. The core difference between generic art and postmodern practice is
that the first strengthens the life conviction of an individual, while the second
strengthens the life conviction of the government. We are getting closer to the
dangerous change in which the freedom of intrapersonal creativity as a wondrous
creativity is becoming a space for social generalizations, a huge waste of potential
oppositional ideas. Through history we are reminded of various ways to unable
people from having a different opinion, from illiteracy, denying the right to vote,
heresy, burning at the stake, monstrous eliminations to various dishonest intellectual
illustrations. Finally the world has gained a means to activate intrapersonal
giftedness and easily bring them to the world in the bigger, emptier cyber space
while power of the life position which focuses on the bare survival weakens.
Generic art local and grand strengthens the social life position of man, postmodern
men, who passionately and freely amuses himself by manifesting the bloom of
similar flowers and the idea of democratic right to be different, but in reality the life
needs and the lived experiences are not connected. We are becoming harmlessly
developed individuals. Something like the right to dream various dreams, and leave
the reality to serious people who are becoming ever more serious.

Keywords: creativity, life, harmlessness, inability.
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POSLOVICE NA ROMSKOM JEZIKU KAO MUDRONOSNA PROZA

Rad osvetljava poslovicu kao kratku proznu formu podesnu za interpretaciju u
vrtiéu. Imajuéi na umu Einjenicu da je rad o mudronosnoj prozi, interpretaciju
romskih poslovica usmeravamo i prema darovitoj deci i pokazujemo kako ona mogu
do¢i do dubljih saznanja. Poslovica kao kratka izreka izri¢e zivotnu mudrost ili
mudru misao koja karakteriSe svaki jezik i sve kulture, tako i romski jezik i kulturu.
Sve do egzodusa Roma bila je sastavni deo indijske knjizevnosti. Egzodusom Roma,
krajem XII veka, pocele su se pojavljivati prve poslovice na romskom jeziku. Posto
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govorimo o romskim poslovicama, onda dolazimo do prve prepreke na koju nailaze
deca u vrticu sa kojima se susrecu i darovita deca, a to je od nedavno standardizovan
romski jezik. Deca, kao i veCina romske populacije, nisu upoznata sa
standardizovanom formom romskog jezika; zato su nam potrebni edukovani
vaspita¢i koji ¢e se ve¢ na osnovnim studijama za vaspitae (Visoka Skola
strukovnih studija za vaspitace ,,Mihailo Palov”, VrSac) upoznati i prihvatiti
standardizovani romski jezik i preneti ga deci ve¢ u najranijem uzrastu.

Kljuéne redi: knjizevnost za decu, poslovice, kratka forma, daroviti.

Zijus Sacirevic
Preschool Teacher Training College "Mihailo Palov",
Vrsac

PROVERBS IN THE ROMAN LANGUAGE AS WISDOM PROSE

The paper views proverbs as short prose form suitable for interpretation in preschool
institutions. Taking into account the fact that work on wisdom prose, the
interpretation of Romanian proverbs id directed towards gifted children and we
show how they can come to deeper understanding of the proverbs. The proverb as a
short saying which conveys life wisdom and wise thought which characterizes every
language and every culture, and therefore the Roma language and culture, up until
the egzodus of the Roma people was an important element of the Indian literature.
The firs proverbs in The Roma language started to be created after the egzodus of
the people which happened at the end of the XII century. Since Roma proverbs are
in question we come across the first obstacle which the Roma children and gifted
children face. Namely, the standardized Roma language, which was recently
standardised, poses, a problem since children like most of the Roma population are
not familiar with it. Because of this we need educated preschool teachers who will at
their Bachelor studies (Preschool Teacher Training Colllege ,,Mihailo Palov*)
become familiar with and acquire the standardized Roma language and convey it to
children at the young age.

Keywords: literature for children, proverbs, short form, the gifted.
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NHOBATHUBHO APYIITBO KAO NPETIIOCTABKA 3A YCIIEIIAH
PA3BOJ KPEATUBHOCTH, IOCEBHO KO JAPOBUTHUX

VY pany ce mojasu oj pa3IMKOBama MOjMOBA KPEATUBHOCTH U HHOBAaTHBHOCTH. [IpBa
ce pa3yMe Kao MepcoHallHa KapaKTePUCTHKE JI0NaXemha 10 HOBUX U YIOTPEOJbUBUX
ujeja Koje pelarajy mpobjaeM Ha JApYrd, HOB HAYWH, M OHA j€ KOJI MOjeINHIA MaHhe
WY BHILIE TIPUCYTHA, NIPU YEMY j€ KOJI IAPOBUTHX MPHUCYTHH]a HETO KOJI IPOCEYHHUX.
WHoBatuBHOCT je crocoOHocT onpenmeherma KpeaTHBHOI MHILBEHA U CTaBJbakha
WHOBAIMje y CIIy:KOy ApymTBeHe (TpymHe) 100podutn. Ako ce mohe oa cxBaTama
Tepese Amabun (Teresa M. Amabile) na je KpeaTHBHOCT MOYETaK, a WHOBAaIUja
3aBpIIETAK jeIHOr Ipolieca, MOpa ce yOuuTH Ja he HcroJbaBame KPeaTHBHOCTH Y
BEIIMKO] MEPH 3aBUCHUTH OJl CIPEMHOCTH APYINTBa 1a NpHxBaTa MHOBaumuje. Ha
KPEaTUBHOCT HaJapeHWX he HeraTMBHO [eJOBaTH HEMHOBAaTHBHA IPYIITBEHA
cpenuHa, MTO hie pe3yiTHpaTH WM HEHCIOJbaBameM KPEaTHBHOT MHIJBCHA HIH
MPOMEHOM JpYIITBeHE cpeiwHe (3a mra y CpOuju mocroje OpojHH HCTOPH)CKH
HpUMepH, O KOjuX cy Hajuo3sHaTHju Tecna u IlynuH, aiy ¥ caBpeMEHH NPOLECH
T3B. ,,0JJIMUBa MO3roBa”). ¥ TOM CMHCIY C€ 3aKibydyje Ja OJHOC KPEeaTHBHOCT—
WHOBAaTHUBHOCT HHjE jeJIHOCMEpaH, Beh /1a Ma U MOBPATHY CIpery. Y Ka3uBameM Ha
3Ha4aj OBE MOBpPATHE CIpere, apryMeHTyje ce morpeda 3a u3rpaamboM HHOBATUBHOT
JPYLITBA KA0 MPETIIOCTaBKe OpiKer JbYACKOT HalpeTKa, Y 4eMy OU JapOBUTH UMaJH
UCTaKHYTY YJIOTY.

KIby‘-l]-[e pe4un: Kp€aTUBHOCT, MTHOBATUBHOCT, THOBATUBHO APYIITBO, JAPOBUTH.

Uros V. Suvakovic
University of Pristina with temporary Head Office in Kosovska Mitrovica,
Faculty of Philosophy, Department of Sociology

INNOVATIVE SOCIETY AS PRESUMPTION FOR SUCCESSFUL
DEVELOPMENT OF CREATIVITY, ESPECIALLY WITH GIFTED
PERSONS

Starting point in the paper is making the difference between the ideas of creativity
and innovativeness. The former is comprehended as a personal characteristic of
attaining new and useful ideas that solve a problem in another, new manner. It is
more or less present with individuals, while it is more present with gifted than with
average persons. Innovativeness is capability of externalizing creative thinking and
putting the innovation into service of social (group) wellfare. Starting from the idea
of Teresa M. Amabile that creativity is the biginning and innovation is the end of a
process, it has to be obeserved that expressing creativity greatly depends on
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readiness of society to accept innovations. Non-innovative social environment will
have a negative influence to creativity of gifted, resulting either in unexpressing
creative thinking or in change of social environment (with numerous historical
examples in Serbia, Tesla and Pupin being the most famous, but also contemporary
processes so-called “brain drain”). In that sense, the conclusion is that the
relationship between creativity and innovativeness is not unidirectional, but it has a
feedback. Pointing out the importance of this feedback, the need is considered for
construction of an innovative society as the presumption of a faster human
development, with a prominent role of the gifted.

Keywords: creativity, innovativeness, innovative society, gifted persons.
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EINICKA IECMA 3H/JAIE CKA/IPAY PALY CA CTPAHUM
CTYJEHTHUMA

VY pany ce 6aBUMO aHaIM30M ercke rnecMme 3udare Ckadpa y HACTABU ca CTPAHHM
CTYACHTHUMa CpOHMCTHKE, OankaHoIOTHje U KyaTyposoruje. Pagehn na Jaremorckom
yauBep3uTery y KpakoBy u VYHuBepsurtery ,,Amam Munkjesuu” y [lo3Hamy
YBHZEJIE CMO Jia jeé M3y3eTHO Ba)KHO [ja C€ CTPaHM CTYAEHTU YIO3HAjy ca CPICKOM
HAapOJHOM TPAIMLU]OM, KYITypOM U KibibKeBHOWINy. Paj Hynu mupu MeTonuuku
OKBUP 3a NPUCTYI HecMU 3udarve Ckadpa. baBuMO ce aHaIM30M KEHIDKEBHOT Jiefa 1
JE3WYKOM aHaJiM30M, a CBE TO KpPO3 NPU3MY pajia ca MajuM M JAapOBUTUM Ipyrnama
CTpaHMX CTyJeHATa.

Kiby4He peun: cTpaHu CTYICHTH, TPaJULnja, KyIATypa, je3UK.
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Jagiellonian University in Krakow (Poland)

Ana Samardic
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THE EPIC POEM BUILDING OF SKADAR IN TEACHING FOREIGN
STUDENTS

In this paper we deal with the analysis of the epic poem Building of Skadar in our
classes with foreign students of Serbistics, Balkanology and cultural studies.
Working at the Jagiellonian University in Krakow and Adam Mickiewicz University
in Poznan, we realized that it is extremely important that foreign students are

96



introduced to Serbian folk tradition, culture and literature. This paper provides a
methodological framework for approaching the poem Building of Skadar. Both its
literary value, and grammatical structures are being analyzed, while working with a
small and talented group of foreign students.

Keywords: foreign students, traditions, culture, language.
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Bucoka mrkomna CTpyKOBHUX CTyIHja 32 00pa3oBambe BacIUTada
Hosu Can

Tamapa Munomesuh

Bucoka mrkomna CTpyKOBHUX CTyIHja 32 00pa3oBarmbe BacIUTada
Hosu Can

HUI'PA KAO METO/J NIOACTUHABA CTBAPAJTAILITBA

CrBapanamrBo ce MOXXe pa3MaTpaTd Ha BHIIE HAYMHA, KA0 MPOJYKT, KA0 CBOjCTBO
JUYHOCTH W Kao Tmpouec. Y J[e4uujoj MIPpH Ce€ MOTy IPENOo3HATH OJIpPEAHUIIC
cTBapamamtea. Wmajyhm y Bumy nma je wrpa Bomeha akTHBHOCT nerera Ha
NPEIIIKOICKOM y3pacTy, H Kao TakBa OHA C€ TyMayd Kao JIMYHU KPEaTUBHU YHH
nerera. CTBapajayka Wrpa je jenaH oONHK JedHjer n3pakaBama U HY)KHO ce Be3yje
3a JeTeToBy clo0ony W cnoHTaHocT. CTBapajayka MIpa OJHOCH Ce Ha MIpe Koje
JeTe caMO M3MUIIUBA M U3BOJH M Yy KOjUMa JI0JIa31 JI0 H3paXkaja MaliTa i MULUBCHE.
Heunja wurpa omoryhaBa W IOACTHYE pPAa3BOj OPUTHHAIHOCTH, WIY30PHOCTH,
WHBEHTHBHOCTH, CHMOOJIMYHOCTH W croHTaHOCTH. [TyTem urpe ce mojacruyde paspoj
JeTeTa y pasjMdUTUM O0JacTHMa, and 3axBabyjyhu OJUIMKaMa Wrpe yTHIla] Ha
pa3Boj JeTeTa KapakTepuIlle XOJIUCTHYKH TPUCTYII, jep Urpa pa3BojHO yTHYE Ha CBY
Jey u To y nenoctu. Crora je urpa Kao MeToJ y pajy ca AeLOoM MOACTHIajaH Y
Ipolecy yHmo3HaBama cebe M CBOje OKOIMHE. Y OBOM paay ce INpeACTaBIbajy
NpUMEpH Pa3IMYUTHX BPCTa Mrapa Koje MOJACTHYY KPEaTHBHOCT, CTBAapaJallTBO H
KOTHUTHBHH Pa3Boj Jele 1 HAYWH BUX0BE NIPUMEHE y IPaKCH.

KibyuHe peum: cTBapanamrTBo, A€4Hja WIpa, XOMHCTHUKH MPUCTYI, MOACTHILAjHE
urpe.
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PLAY AS A METHOD OF ENCOURAGING CREATIVITY

Creativity can be considered in several ways, as a product, as a personality feature
and as a process. We can recognize determinants of creativity in a child’s play. We
have to bear in mind that the play is a leading activity in a preschool age and as such
it is interpreted as child’s personal creative act. A creative play is a form of child’s
expression and it is necessarily connected to a child’s freedom and spontaneity. The
creative play refers to those games that child creates and plays itself and in which
are imagination and thinking important. Child’s play allows and encourages
development of originality, illusory, inventiveness, symbolism and spontaneity.
Playing encourages child’s development in different areas and thanks to play’s
characteristics influence on child’s development is distinguished as a holistic
approach because playing affects children’s progress in general. Therefore, play as a
method in our work with children is supportive in their process of getting to know
themselves and their environment. This paper introduces examples of different
forms of play that motivate children’s creativity and cognitive development and
shows how we apply them in practice.

Keywords: creativity, child’s play, holistic approach, stimulating games.
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YOBEK U BUJbKA Y JE3UKY U YV X KHBOTY —
KPEATUBHOCT Y KOPEJALIMJU IPEAMETA
CPIICKH JE3UK U KIbUKEBHOCT U ®PAPMAKOI'HO3UJA

VY pany mpeicraBibaMo IpOjeKar paja y JMHTBUCTUYKO] ceKuuju dapmaieyTcko-
¢usnoTepaneyTcke Ikoyie y beorpany, KojuM ce MHTErpuily 3Hamba W3 00JlacTh
Mmarepmwer jesuka ¥ dapmakorHosuje, unme ce omoryhaBa yuyeHuIuMa aa o0e
obylacT TmocMaTpajy, MCIHTYjy M KpPeaTHMBHO KOPHCTE Kao pecypce M MOKperaue
CBOT' IPO()ECHOHATHOT M jE3WYKOT ycaBpllaBama. MeTONOJOIKN ocioHan Owmhe
KOTHUTHBHM TIPUCTYI pa3BHjeH y TNPHUMEHEHO] JUHrBHCTHIOU. [lomasm ce on
yno3HaBama MeTadope Benuxoz kpyea nocmojehiee, a IOTOM ce MaXmka yCMepaBa Ha
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perunpoyaH MeTadOpUUKU OJHOC M3Mel)y vogexa M Oubke W Ha HEMY 3aCHOBaHY
CEMaHTHUKY JAepHUBaNHjy (HIP. 408eK je Ounmka: Xajayduiia, BOIONHN)a, BOJCHAYAP;
bumka je uogek: jabna, jabyka, JIaJ0JIexK; TJ1. MPOIBETATH, YBEHYTH | 1Ip.). 3aJaTaKk
YUEHHMKa jecTe Jla HWCTpake Haj3HauajHHje acleKTe II0JMOBHOI IpECIHKaBarba
n3mely xymanor u daopanHor gomena (Mop¢h ook, GyHKIHOHAIHN) Y JE3UKY U
MOKa)XKy KaKo ce MPOXXMMHOCT OBHX CBETOBA OJ[pakaBa Ha IIMPEHE CTPYYHUX 3HAKA
u3 putodapmanyje.

Kibyune peun: mpuMmemeHa KOTHHTHBHA JIMHIBHCTHKA, HACTaBa CPIICKOT je3HKa,
(hapmakorHO3Mja.
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MAN AND PLANT IN LANGUAGE AND LIFE —
CREATIVITY IN CORRELATION OF
SERBIAN LANGUAGE AND LITERATURE AND

PHARMACOGNOSY

In this paper we present the working project in linguistic section of Pharmaceutical-
therapeutical Highschool in Belgrade, which integrate the knowledge from the
domain of mother tongue and pharmacognosy thus enabling the participants to
observe, examine both domains and use them as resources and initiators of their
professional and language improvement in a creative way. Methodological support
will be a cognitive approach developed in applied linguistics. It goes from getting to
know the metaphor of Big Circle of the Existing, and then the attention is pointed to
reciprocal metaphorical relationship between a man and a plant and a semantical
derivation based on it (eg. @ man is a plant. Xajayduiia, BOJIONHja, BOJACHUYAD; a
plant is a man: jabnan, jabyka, namonex; verbs: mponBeratu, yBeHyTH etc.). The
students’ task is to research the most significant aspects of conceptual replicating
between human and floral domain (morphological, functional) in language and to
show how the interweaving of these worlds influence upon the enhancing of expert
knowledges on phytopharmacy.

Keywords: applied cognitive linguistics, Serbian language teaching,
Pharmacognosy.
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PA3BUJAIBE KPEATUBHOI' MUIII/JBEIbA YYEHUKA Y
BACIIMTHO-OBPA30BHOM ITPOLIECY

Pa3Bujame KpeaTHMBHOT MHIUBCHA CE TEMEJbH HA XEYpPUCTUYKOM MPHCTYILY
BacCIMTHO-OOPa30BHOM paly ca YYCHUIMMA. XEYpPUCTHYKO y4eHhe HMa 3a IUJb
CTBapame HOBOI' OOpPa3OBHOI MPOIYKTAa. XCYPUCTHUYKH 3aJalld HE MOAPAa3ZyMeBajy
noOMjame yHampel OYeKHBAaHOT ONroBopa (Kao y pempoayKTHBHO] HacTaBH) Beh
JaBarb¢ MHOLITBA HECTAHJAPIHMX, KPEaTHBHUX OJrOBOpPa HAa HCTH 3aJaTak.
XeypuCTHYKH TOCTYIIN Ca3HaBamba Cy YHHBEpP3aJHH — OIroBapajy OHWJIO KOjoj
BPCTH CTBapajlayKUX Ca3HajHUX aKTUBHOCTH YyueHHWKa. butHa pasznuka usmely
TPaAMIHOHAIHOT, PENPOAYKTUBHOT CTHUIAalba 3Hamka Yy TOTOBOM OOJNHMKY H
XEYpPUCTUUKOT, CTBapaslaukor, jecTe y MPOMEHH OJTHOCA 3Hama U He3Hawa. HesHame
OBJIe HE IpejcTaBsba MpasHuHy, Beh mpobiemaTrky pediekcuBHO 3a0enexeHy y
TOKY HacTaBe, OJJHOCHO 3Hame€ O He3Hamwy M Hmerosa crosHaja (CokpaToB MPHHIUIT
,,HE3HAE KOje 3Ha”). Y XeypUCTHYKO] HACTaBU BoJchy yJIOry MMa y4eHHK KakKo y
NOCTaBJbatby NMHUTaKa TAKO W Yy JaBamkby OAroBopa. Y paiy ce pacipasjba U O
CTULIaBby XEYPHCTHYKUX KOMIICTECHIHMja YYEHHKa 33 CaMOCTAHO U CTBapalavko
OTKpHUBam-C 3HamWa, MeToJaMa cTBapanamrTsa (Paunonannctuuku meron P. lekapra,
MeToA 3Be3maHor cucrema, meron T. Ejmopra m np.), ykasyje ce Ha motpebe
U3yJaBama KpeaTHBHE IEHaroruje W paspane MoceOHEe METOIMKE XEYPUCTHUKE
HacTaBe y pajay ca y4eHHIUMA.

Kibyune peuyn: KpeaTHMBHO MHILbEHE, KpEaTHBHA IMEJarorvja, XeyphucTHUKa
HacTaBa, XeypPUCTHYKE KOMIIETEHIIM]€, METOIMKA XEyPUCTHUKE HACTaBE.

Goran Viletijevic, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac

DEVELOPMENT OF LEARNERS’ CREATIVE THINKING IN THE
EDUCATIONAL PROCESS

Development of creative thinking is based on the heuristic approach in educational
work with learners. Heuristic learning as a goal has the creation of a new educational
product. Heuristic tasks do not entail acquiring expected answers (as in reproductive
classes) but giving many non-standard, creative answers to the same task. Heuristic
steps in learning are universal — they are adequate for any type of creative
knowledge gaining activities of the learner. The important difference between the
traditional, reproductive gaining of knowledge in a finished form and heuristic,
creative, is in the change of the relationship between knowing and not knowing.
Ignorance here does not represent emptiness, but a task reflexively noted during
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class, i.e. knowledge about the lack of knowledge (Socrates’ principle “ignorance
which he is aware of”). In the heuristic classroom the learner has the leading role in
asking questions and giving answers. This paper also explores the acquisition of
learners’ heuristic competencies for independent and creative gaining of knowledge
and creative methods (the rational model of R. Descartes, star system model etc.).
Furthermore, the need for researching creative pedagogy and the development of
heuristic classroom methodology is indicated.

Keywords: creative thinking, creative pedagogy, heuristic classroom, heuristic
competencies, heuristic education methodology.
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STATEGII DIDACTICE SI METODE DE DEZVOLTARE A
CREATIVITATII LA STUDENTII SUPRADOTATI

Supradotarea, genialitatea au constituit subiectul de studiu pentru numeroase
cercetari, cu scopul de abilita educatorii, Ingrijitorii, in munca lor cu supradotatii.
Dezvoltarea potentialului innascut al supradotatului constituie o provocare pentru
ingrijitori, deoarece supradotarea genereaza dificultati in plan personal, relational si
social pentru supradotat. In majoritatea cazurilor copiilor supradotati, dezvoltarea
sporitd a unei abilitdti, pare a fi insotitd de dificultati ale limbajului (ex. Winner et al.
1993; 1991 etc.), de tulburari auto-imune (ex. Benbow, 1986) si chiar de probleme
emotionale si sociale (ex. Hollingworth, 1942; Reis, 1995). Scopul aceste lucrari
este de a prezenta un plan cadru de interventie n potentarea relatiilor interpersonale
ale supradotatilor, pornind de la reperele oferite de psihodrama si Modelul Integrativ
Strategic al Sinelui. Parintii, profesorii si psihologii au obligatia de a ajuta si Ingriji
copiii supradotati pentru ca acestia sa fie capabili in a-gi implini potentialul.

Cuvinte cheie: supradotati, psihodrama, Modelul Integrativ Strtegic al Sinelui.
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DIDACTIC STRATEGIES AND METHODS OF CREATIVITY
DEVELOPMENT FOR GIFTED CHILDREN

Giftedness has represented the study subject of numerous researches, with the
purpose of empowering educators and carers in their work with gifted children. The
development of the gifted innate potential represents a challenge for carers, because
giftedness generates difficulties on personal, relational and social plan for the gifted
child. In most case, a child’s developed ability seems to be accompanied by
language disorders (e.g. Winner et al. 1993; 1991 etc.), auto-immune disorders (e.g.
Benbow, 1986) and even emotional and social problems (e. g. Hollingworth, 1942;
Reis, 1995). The purpose of this paper is to present a framework intervention plan in
developing interpersonal relationships for gifted children, starting from landmarks
offered by psychodrama and the Integrative Strategic Model of the Self. Parents,
teachers, professors and psychologists have the obligation of helping and caring for
gifted children so that they can fulfil their potential.

Keywords: gifted children, psychodrama, the integrative strategic model of the self.
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Bucoka 1rkosna cTpykoBHUX CTynHja 3a Bacnuraue ,,Muxauio [lanos”, Bparg
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[puponHo-matemaTnuku ¢paxynrer, KocoBcka Mutposuia

IPUJIO3HU MOACTULIABY KPEATUBHOCTHU JAPOBUTHUX —
BUOHUKA

VY paxy ce moxiasu oJf CXBaTama AapOBUTOCTH Kao BHULICAMMEH3HOHAIHOT CBOjCTBA,
KOje HacTaje y calejcTBY CHOCOOHOCTH M OCOOWHA TOjeIMHAala ¥ IOJACTHIIajHE
OKOJIMHE, T€ KPEaTHBHOCTH Kao IEHE CYIITHHCKE KapakTepucTike. Kako kpeaTBHa
OPOAYKIMja ca y3pacTOM IOKa3yje W TCHICHIM]Y OMajama, TeKHIITS Y paay ca
JapOBUTHMa BUIUMO Yy TOJACTHLAKY KPEaTHBHOCTH IYTEM HHETPAIHUX TEXHHKa
CTBapaJayKor MUIIUbEHA. Y pajy ce Jaje Iperies, 0OJHOC U JONPHHOC HHTETPATHUX
U aHAJIMTHYKUX TEXHHMKa CTBapalaukor MHIbEHa Ca HArjJackoM Ha OWOHUKY,
pelaTHBHO MIIAAy AWMCUMIUIMHY, KOja ce TeMeJbHM Ha aHaiorujama wusmely
BEIITAYKUX U OMOJIOIIKUX cucTeMa. Kako ce o JapoBHTHX M OHHX KOjU MOACTHYY
BHXOB Pa3BoOj OYEKyje Na NMPBU Pa3BHjy KpeaTUBHE MOTCHUHWjajle M CTaBe UX Yy
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(GyHKIMjy CTBapama HOBHX BPEAHOCTH, OHOHHMKa BHCOKO KOPECIIOHAWpa ca
[MJBCBUMA KOHKYPEHTHOCTH ¥ OJPXKHBOI pa3Boja, Kao ¥ KOHATUBHUM
KOMIIETeHIIMjaMa (MHUIMjaTUBHOCT, MHOBATHBHOCT W CIIPEMHOCT 32 Npey3uMame
pU3UKa).

KibyuHe pedn: 1apoBUTOCT, KPEaTHUBHOCT, TEXHUKE, MUIIJbEHE, OMOHUKA.

Biljana Vujasin

Preschool Teacher Training College "Mihailo Palov", Vrsac
Nebojsa V. Zivic, PhD

Faculty of Sciences, Kosovska Mitrovica

ENCOURAGING THE CREATIVITY OF THE GIFTED - BIONICS

This paper starts from the understanding that giftedness is a multidimensional
characteristic, which is formed by ability and characteristics of the individual and an
encouraging environment, as well as creativity as its core characteristic. Since
creative production has a tendency to decrease with age, the key element in the work
with the gifted is perceived to be the encouragement of creativity through integral
techniques of creative thinking. This paper gives an overview, relation and
contribution of integral and analytical techniques for creative thinking, whit special
attention to bionics, which is a relatively young discipline, which is based on the
analogy between artificial and biological systems. Since it is expected from the
gifted and those who encourage their development to be the first who develop
creative potentials and put them to function of creating new values, bionics have a
high correspondence with the goals of competitiveness and sustainable development,
as well as connotative competencies (initiative, innovativeness and risk taking).

Keywords: giftedness, creativity, techniques, thinking, bionics.
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YJOI'A UTPE Y HOACTHHABY JESUYKE KPEATUBHOCTH

Urpa xao HajBakHUja A€4Mja aKTUBHOCT, ITOCEOHO Ba)kKHA KOJ Jiele MPEIIIKOJICKOT
y3pacta, UMa OUTHY YJIOTY U Y pa3BHjamby FOBOPHHUX CIOCOOHOCTH. 3a JeIy Koja
mpare HACTaBy HAa PYMYHCKOM je3HWKy, Kao MaTepmH je3HWK, Wrpa, TMpe CBera,
JIONIPUHOCH KOMIIETEHTHO] YIIOTPEOH PyMYHCKOT KEbMIKEBHOT j€3MKa, KOJU C€ PETKO
KOPpUCTHU Y MNOpOAMIHN M OKOJIMHU. Vv CBAaKO/THEBHOM JKUBOTY, A€la YIJIaBHOM
KopHcTe OaHaTcKM aujanekaT. Ilopen MCTHLIARma yinore IUOAKTHYKHX Hrapa y
NOMEHYTHM OKOJIHOCTUMA, Y Pajy MpPEACTaB/baMO ¥ BHILIEC IpUMepa JUAAKTHIKHX
urapa Koje MOJCTHYY je3W4YKy KPEaTHBHOCT M JOIPUHOCE pa3BHjaly KPEaTHBHOT
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HOTCHIMjaTa [ele NPEIIKOICKOr y3pacta. [IpuMepr Cy peneBaHTHHU 3a yCMepeHe
aKTHBHOCTH, K20 YBOI y aKTHBHOCT HJIHM Kao 3aBpIIHM A€0 aKTHBHOCTH. YJOra
BacluTa4ya y NpUIPEMHU U Bohery Urapa je Beoma 3HauyajHa.

Kibyune peun: urpa, je3ndka KpeaTUBHOCT, IPEIIKOJICKH y3pacT.
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THE ROLE OF PLAY IN THE ENCOURAGEMENT OF LANGUAGE
CREATIVITY

Play as the most important activity for children, especially for preschool children,
has a significant role in the development of speech. For children who are taught in
the Romanian language, as their mother tongue, play, primarily, contributes to a
competent usage of literary Romanian, which is rarely used in the family and their
surroundings. In addition to stressing the role of play in the aforementioned
conditions, in this paper we present examples of didactic games which encourage
language creativity and contribute to the development of preschool children’s
creative potential. The examples are relevant for oral activities, for introduction to
an activity or as the ending part of an activity. The role of the preschool teacher in
preparing and leading the the play is of great significance.

Keywords: play, language creativity, preschool age.
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BJIOKAJUTE HA KPEATUBHOCTA KAJ YYEHULUTE BO
BOCHHIUTHO-OBPA3OBHHMOT NPOLHEC

KpeatnBHocTa ¢ (yHIaMeHTaJ Ha IICHXOJIOIIKA OCOOMHA U HAjIOCaKyBaH
aTpuOyT Ha JMYHOCTAa KOja BO TojieMa MepKa IO JeTePMUHHpPA JHMYHHOT H
MHCTYLMOHAIEH pa3Boj. O THe IPHYMHH Taa € e MOYeCTO BO BO (HOKYC HA HHTEPEC
BO 0o0JacTa Ha mpoOiieMaTHKaTa Ha IICHXO0JIOTHjaTa Ha KpeaTuBHocTa. Kananurerure
Jla ce co3Jajie MHOBATHBHO M opurnHaiHo jaeno (Sternberg 2004), HOB KpeaTUBEeH
npoaykT co onpeaeHa BpeaHoct (Gruber 1 Wallas, 1999), anekBatHO 3a
curyanujara BO Koja ce jaByBa (Martindale 2005), HemToO HOBO IUTO JIyI'€TO 'O
cMmetaat 3HauajHO (Limsden 1999), HOBO M amanTHBHU pelIaBame HA MPOOICMHUTE
(Feist, 2005), HOB ¥ IENMHUCXO/ICH OJrOBOP Ha XeypUCTHUKA 3aaa4a, (Amabile, 1996),
OPTHHAJIHO, HEOYEKYBaHO M CO BHCOK KBAJIMTET JEJIO0 KOE € KOPHCHO H YIOTPEOIHBO
(Sterbenrg) ce camo cmexkTap ~Ha WHAWKATOpH 3a (aciMHAaHTaTa MOK Ha
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KpEeaTHBHUTE TMOTEHIMjald Ha JIyfeTO KOM IO O0elexyBaaT IMBHIN3ALMCKUOT
paazBoj. OcHOBeH mpoOIEM BO TPYAOT € MPOYUIYyBAKETO HAa  KPEaTHBHUTE
MOTEHIMjaJIM Ha yueHHuuTe. [IpeqMeToT Ha TpYJOT ce OJJHeCYBa Ha MPOyUYyBambe Ha
JCTEPMUHAHTUTE KOM T'0 OJIOKMpAaT KpPEaTHBHHOT IPOLEC Kaj YYCHHUIIUTE BO
BOCITMTHO-00pPa30BHHUOT mpolec. Bo TpyJaoT ce TprHyBa oJi MpeTHoCTaBKaTa Jeka
nojaBara, IOTTHKHYBAaKETO M Pa3BOJOT Ha KpPEaTUBHOCTA € KOHTEKCTYallHO
JIETepMUHUpPaHa OJTHOCHO JINYHOCTa, CEME]CTBOTO, YUMIIMILITETO U OMIITECTBOTO CE
[JIABHU TOTCHIUjaTHH WHXMOMpAuKh KOHTEKCTH 3a pPa3BOj HAa KPEaTUBHOCTA. 3a
cobupame Ha IOJATOLUTE CE KOPHCTENIEC CIEHUja THO KOHCTPYHWpPAH MpallaTHUK
(ITYBKII) 3a yTBpayBame Ha TIOTCHIWjaHUTE (QAKTOPH KOW TO OJOKHpaaT
KpPEaTHMBHHOT TIpoliec Kaj ydeHHnuTe. [IpuMEpoKOT BO HCTPaXyBameTO IO
counHyBaa 220 y4eHHUIN O] OCHOBHHTE U CpEIHHTE ydmiuiiara Bo P. Makenonuja.
Kpajrara men Ha TpymoT € Ia ce JeTeKTUpaaT “‘YHHIITYBAauWTe Ha KPEaTUBHHUTE
MOTECHIMjaIM Ha YYEHHIUTE M Ja CE AajaT KOHKPETHU W NPAaKWYHU pEIICHHWja 3a
0c1000/IyBamke Ha KPEaTUBHUOT JAyX HA yYEHHLUTE BO o0Opa3oBaHHeTo. PesynraTure
CHTHAJM3MpaaT Ha moTpedaTa OJ MpPOMEHa Ha  ONIITECTBEHATa, CEMeEjHaTa,
YUMIIMIIHATA ¥ YYWIHUYKaTa KJIMMa 33 pa3Boj Ha KPeaTMBHOCTA HA YYCHUIIUTE IITO
ke Oujie HOB aKaJeMCKH MPEU3BUK 32 CUTE Hac.

Koyunu 300poBH: KpeaTHBHOCT, OJIOKaJIM, KPEaTUBHO MHUCIICH:E
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CREATIVITY BLOCKADES IN THE LEARNING PROCESS FOR
STUDENTS

Creativity is a fundamental psychological feature and a very important
characteristic of every person, which determines the personal and institutional
development. Therefore, it is the focus of interest in the field of psychology of
creativity. The capacity of creating an innovative and original work (Sternberg
2004), a new creative product with a new value (Gruber I Wallas, 1999), adequate
for the situation in which it occurs (Martindale 2005), something new that people
count as important (Limsden 1999), new and creative way of solving problems
(Feist 2005), new response for Heuristic task (Amabile 1996), original, unexpected
and high quality work which is useful (Sternberg).., are just a spectrum of indicators
of the incredible power of the creative minds of the people, who indicate the
development of the civilization. The main issue is the detection of the creative
potential of the students. The subject of researching refers to the blockades who
appear in the creativity of students in the educational process. It starts with the
supposition that the appearance, the encouragement and the development of
creativity is contextually determined, that is, the person, it’s family, the schooling
system and the society are the main potential inhibitory factors for creative

105



development. For collecting the information, we used a specially constructed
questionnaire (PUBKP) about determination of the factors of creativity blockades.
In the research were involved 220 students from middle schools and high schools in
the Republic of Macedonia. The main aim of the research is to detect the “spoilers”
who destroy the creative potentials, and also to give practical solutions about
releasing the creative spirit of students in the learning process. The results signalize
the need of societal, family, school and environmental changes for further student’s
development, which is a new academic challenge for all of us.

Key words: creativity, blockades, creative thinking.
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