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YBOJHE HAITOMEHE

HNHTPAIIEPCOHAJIHA JTAPOBUTOCT - MOI'YRHOCTH PA3BOJA

OBoromuiimy 22. OKPYTJIH CTO O JapOBUTHMA OpraHusyjy: Bucoka mikosia
CTPYKOBHHUX CTynuja 3a Bacmutaue ,,Mwuxamno [lamos” u3 Bpia y capagmu ca
VYuuBepsuretoM ,Aypen Brajky” w3 Apama, Pymynuwja, YHuBepsuretom ,,l.
mememOap 1918.” w3 Anba Jymmje, Pymynmja, Yuusepsuretrom ,,CB. KimmmeHT
Oxpunckn” w3 burtone, MakenoHnja u YHHBEP3UTETOM METPONOIUTEH U3
Manuecrepa. Tema  OBOTOIMINECT  MelyHapomHOr  Hay4yHOI  CKyma je:
HUHTPAIIEPCOHAJIHA JAPOBUTOCT-MOI'YRHOCTH PA3BOJA. YBonuu
umnyncu: npod. np Henan Cysuh, @unozodeku daxynrer, bama Jlyka, bocHa u
XepueroBuHa; Tema: [lodcmuyare Ougepeenmne NpoOyKyuje KA0 OCHO8
Kpeamugnoe yuera Oaposumux u jgou. np Tamwa Heaumoruh, Bucoka mixoia
CTPYKOBHHUX CTyqHja 3a Bacmuraue ,,Muxamio [lanos”, Bpuiai; tema: Iloocmuyarse
unmpanepconante 0aposumocmuy — 00Memu u oepanuyerba. Y oBoM 300pHUKY je 58
pe3uMea, ca Buiie o1 80 yuecHHKa y IUCKYCHjH U3 9 eBPOIICKUX ApiKaBa.

Tema ckyna HameTHYyJa ce U3 BHIIE pas3iiora. JeaaH oJ] lbHX jecTe Taj Ja ce
0 0] Ha NPETXOIHUM CKYIIOBUMa HajMame TOBOPHJIO, a APYTH Ce OOHOCH Ha
noTpede Koje ol IMYHOCTH OUeKYje CaBpPEeMEHH KUBOT U CBET paja. Pesumen y oBom
300pHHKY TOBOpE O HaJla3uMa UCTPaKMBamba M HATOBEIITABAjy AUCKYpCE O 3HAYajy
NOJCTULIakhba MHTPaNepCoOHAIHe CIIOCOOHOCTH Kox aapoButux. Cmartpa ce na je
UHTparepCcoHalHa AapOBUTOCT MOCICIBbHX ACLEHHja TUPEKTHO WM UHIUPEKTHO Y
(dokycy uCTpakMBama HapOBUTOCTH, jep j€ Kao CHOCOOHOCT Be3aHa 3a
MHTPOCIIEKTHBHE W caMopedieKCHBHE KamaluTeTe JIMYHOCTH, Tj. 3a AyOOKo
pasymeBame cede, COICTBEHE CHAre U caboCTH, jeIMHCTBEHOCTH 1 MoryhHOCTH a2
OpaTd ¥ KOOPJHMHHPA COICTBEHE peakildje, a OBO c€ Jabe HAJOBe3yje Ha
yIpaBJbakbe KBAIMTETOM O00Opa3oBama M CMarpa ce CYIITHHCKOM OJPEIHHIIOM
CTpaTerdja OJPXKUBOT pasBoja y YCIOBMMa BHCOKO KOMICTUTHUBHOT TJIOOAJHOT
tpxkumTa. OBa CTpaTerHja HMMa Yy TpeI3HaKy I0ceOHO HarIalleHy HOTY
MHOBAaTHBHOI' pa3Boja Koja Ce 3aCHHMBA Ha YNpaBJbamkby IPOMEHaMa Koje ce He
3apiKaBajy Ha aJalTHBHEM OJTOBOPHUMA OKPYXKEHY, HETO ce y OCHOBaMa MPOMEHa
HarjaniaBajy HoBe KOMIETeHIH]je 3a pax. Mely mHuMa moceOHO HCTaKHYTO MECTO
3ay3UMa CHPEMHOCT 3a MpoMeHe. IICHXO0JI03M OBY CIPEMHOCT O0O0jallbaBajy
KapaKTepUCTHYHUM KOTHUTHHBHUM, aQ)eKTHBHUM M KOHATUBHUM ()YHKIMOHHCAEEM
oco0e, MoceOHO TapOBUTHX. Y KOTHUTHBHOM CMHCITY OBa KOMIIETEHIIHja C€ OHOCH
Ha (IEKCUOWIHO, KPEaTHBHO, HEIOIMATCKO MHIIUBCHC TApOBUTHX, Ka0 W Ha
CIOCOOHOCT TpUXBaTama IUIypaJIUTETa UAeja; y ahEeKTHBHOM CMHUCIY OJHOCH C€ Ha
CIIOCOOHOCT ~ TOJNEpUCama HEM3BECHOCTH, a Yy KOHATHBHOM CMHUCIY Ha
MHHIM]aTHBHOCT, MHOBAaTHMBHOCT M CIPEMHOCT Npey3nMama pusuka. JlaHac je
HEOIXOJHO MPHUIIPEMAaTH MJIaJe 3a CBET Pajia U JKMBOT YOIILITE y IUIYPAHCTHIKOM
00pa30BHOM KOHIIENTY Koju OM Tpedano na ce kapakrepuile (iaekcuOmrHomhy
oOpasoBHHUX Mojenma, ca Behmm MoryhHOocTHMa wm30o0pa, ca KpeupameM




MEePCOHAIM30BAHNX MPOrpaMa M MYJITHUIICPCIEKTHBHOM HACTABOM, YHjH j€ 3aJaTaK
Ja mojactude camoonpeleme u cyoapeheme, mTo mojpasymeBa CaMOOArOBOPHO U
CYOJIrOBOPHO JIeNIathe AAPOBUTUX Y TIPOLIECY YUEHa.

VYV cKkiaaay ca TOPETXOJHHM Y pe3uMenMa ce HCTHYe ja EBpomcku
kBanudukanuonn okeup (Www.jointquality.org, EBporcku caset, 2008) mnpyxa
JICTUTHMAITH]Y J1a C€ KYPUKYIyMHU JCHUINPAHO ycMepe Ka 00pa30Bamy KPUTHYKOT
pa3MHuIJbakba Kao acleKTa HHTENEKTyalHe ayTOHOMHje, INTO Jajke ycMepasa
neaaromkKky U JUIJaKTHYKHU KOHLICIIT 06pa3OBaH)a JapOBUTUX Ka eMaHHI/IHaTOpHOj
eMUCTeMOJIOTHjU Y KOjOj 3HAYajHO MECTO MpHUIMaJa AacleKTHMa HHXEPEHTHE
CTPYKTYpE MHIILbEHba U OJHOCH CE Ha camoympaBibajyhe, caMOIUCIUILIMHOBAHO,
CaMOTIPETJIEIHO M CaMOHUCHpaBbajyhie pasMHIILbakbe M MPETIOCTaBIba BIAJAHE
CTPOTHX KpUTEpHjyMa KBanuTera. [IpeTxomHo Boau a0 jAenyjyhux cnocobGHOCTH Y
KOMYHHUKAIMjU W pellaBamby npobiieMa U 10 MPOBEPJHHBOCTH Pa3yma, OTBOPCHE
MHUCITH, (QICKCHOMIHOCTH, TMOIITCHOT pa3MHILbaka Yy eBalyaljama, 0
HEOMXOJHOT HCIOJbaBama CIOCOOHOCTH Yy CyodYaBamy JIMYHHX MpeApacya,
00a3pUBOCTH y TOHOUICHY OJUTyKa, BOJbE 32 IOHOBHUM pa3MaTpameM, 110 jacHohe y
MUTalkBUMa, Pela y KOMIUIEKCHUM CTBApUMa, MapJbUBOCTH Y TPAXKEHY PEIIEBAHTHUX
uH(bOpMaIHja, OJATOBOPHOCTH y Pa3BPCTaBakby KPUTEPHjyMa... Kao eIEMEHTHMA
MeTakorunuje, koja — mno CrepHOepry — uMa €r3eKyTHMBHO 3Hauewme Yy
CaMOpETyJIMCAHOM pa3MHILbaly 3a (OKyCHpame Ha HCTpary H YIOPHOCT Y
TpaXkemy pellieiha K0ja Cy MCTO TOJHKO Mpelr3Ha 3a Cy0jeKaT Kao U 3a OKOJHOCTH,
3aTHUM J]a C€ JO3BOJIM CaMOMPOBEpa, INTO OU ce MOIJIO Mpe CBera OYEKUBATH O]
JAPOBUTHX U KOJ UX HAjOOJbE MOIJI0 M Pa3BHjaTH y CKJIONY HHTEICKTyallHe
AyTOHOMH]€ JIMYHOCTH, JISTUTUMHUCAHE EMAHI[UIIATOPHOM JUAAKTHKOM Y TIOMEHYTOM
KBaNU(pUKANUOHOM OKBUpY. Morio 6u ce, JAakie, 3aKJbYUUTH Jia C€ Y TUCKYpCUMa
KOjU Ce U3 pe3uMea OueKyjy peduieKcHje O MHTPANCPCOHATHUM CIIOCOOHOCTHMA U
bHXOBOM KOHTEKCTYHPAY Y CaBpeMeHe 00pa30BHE U IPYLITBCHE TOKOBE, OJHOCHO
Jia ce HaJla3uMa MCTPaKKMBamba Jia MOTIIopa KejaMa, TEOPHjCKUM MOIa3UIITHMa, Kao
U Jla Ce OTBOpPE HOBH YIJIOBH TJIe/Iatba i THME 4 TONPHHOC PACBETIhABAY jETHOT, Y
OBOM TPCHYTKY, 3HA4yajHOr acleKTa JapOBUTOCTH U MOJCTHIAKY HUCTOT Ka
camMoonaxkarkby M caMope(eKCHBHOM, CaMOBOEHOM ydelwy, Ka caMolpoMeHaMa
KojuMa OW ce ocurypana ciaoboja JeloBama JUYHOCTUH AAPOBHTHUX MO y30py Ha
caBpeMeHe (¢mio3odcke OUCKycHje Koje BOAE Ka CTBapamy KOMIICTEHIHja
OYCKMBAHMX Y HEHM3BECHOM, HECHI'YDHOM, HECTATHOM paTHOM H JPYIITBEHOM
KOHTEKCTY JIaHaC, IITO je y CYIITHHH I[iJba OBOTA CKYIIa, OHOCHO 3HAYajaH pasjior
MOTCHIMPakha HHTPANEPCOHAIHE CIOCOOHOCTH Kao CBOjCTBa JAPOBHTHX Y OBOM
TPEHYTKY.

VY pesumenma ce J10CTa MaXke MOKIaka HACTOjakbuMa Jla Ce ONHIIe U
o0jacHM TIOjaM HMHTPANECOHAIHE JAPOBUTOCTH Yy TMCHXOJOMIKHM TEOpHjaMa.
Koncratyje ce 1a ce mpucTyI ,,lioMepao’ o TPAJAUIIUOHAIHUX TEOpHja 0 HOBHjHX
TIIeNUINTa; Ja moueTHa [apaHepoBa Teopujcka oapelherma nonase ca craHOBHIITA Ja
WHTpAepCOHAIHA HWHTEJWICHIIMja 3aBHCH OJf Impoleca Koju omoryhasajy
pas3nuKoBame COmncTBeHMX ocehama, Ja ce pa3BHja M3 CIOCOOHOCTH Pa3HUKOBakbha
YrOJHOCTH W HEYrOJHOCTH W JIeJOBamka HAa OCHOBY TOT pa3iMKOBama, a Ha
HajBUIIIEM HHUBOY Pa3jMKOBame COINCTBeHUX ocehara, HaMepa W MOTHBAIHje, IITO




no ["apnHepy noBoau 1o ayboke camocnosHaje. ['apaHepoBa HOBHja CTaHOBHIUTA CY
HarjaniaBaja yiIory KOjy HHTpalepcoHalHa HHTCNUICHIMja MMa Yy HU3TPaambH
COIICTBEHOI' MUCAOHOT MOJIeJIa U CIOCOOHOCTH JIa C€ Ha OCHOBY TOT' MOJieJIa JIOHOCE
KJbYYHE OJUIyKE O COIICTBEHOM JKMBOTY, Kao U Aa UcTa y ['apHepoBOj TeopHju numa
mocebaH 3HA4Yaj, jep Jenyje Kao ,Cpelulliiba KaHIeJapuja HHTCIUTrCHIHje”,
HajapeleHa M3BpINHA CTPYKTYpa Koja yckiahyje ynore pasauyuTHX HHTEIUTCHIIUja
npu u3Bohewy oapeleHux 3anmaraka, u omoryhyje Aa JUYHOCT CIIO3HA COIICTBEHE
CHocoOHOCTH U yrnoTpedu ux Ha Hajoospu HauuH (T. Hemumosuh). Aytopu pesnmea
ocephy ce u Ha CTepHOEproBy TpHjapXHYHy TCOPHjY CHOCOOHOCTH, ca MOCECOHUM
HarjallaBaleM  yJore  METaKOMIIOHGHTH  Koje  ce  H3jefHavyaBy  ca
UHTpaIepCOHAIHOM JapoBUTOCTH. Takohe ce NpHKaszyjy HOBHjU ICHXOJOLIKH
NPHUCTYIIH pa3MaTpama OJHOCA NAPOBHTOCTH M HHTPANCPCOHATHE HMHTEIHMICHIIH]jE
(Mopan, ['amgHep) Koju Hariamapajy yjaory CBpXE Y JapOBHTOCTH KaO W3BAaHPEIHOT
M TOHEKaJ paHor JocTUrHyha y MOpaylHOj ymOTpeOM HWHTparepCoHalIHe
UHTEJIMTEHIIMje, TpHU YeMy Ce CBpXa CXBaTa Kao acHeKT HHTpPanepCcoHalIHe
UHTEeJIUreHnyje, u ojapelhyje Kao yHyTpallmbu, CAMOMOTHBALMOHH M CaMOOJPKHUBU
BOJMY KOjJH MOMake OCOOM J]a YBUIU CBOj JONPHHOC CBETY. Y 300pHUKY ce Jajy U
NpeJMMUHAPHU HajJa3HW jeJHOT EKCIUIOPAaTHBHOTI HMCTaKMBamka YHjH je MIpenMer
CBPCHCXO/IHOCT Ka0 BUJ UHTPANepPCOHAIHE JTAPOBUTOCTH, Y OKBHPY KOra Ce TPaXku
ONrOBOp Ha IUTame: KOJMKO je TPUCYTHA OPHUjEHTHCAHOCT JApPOBHTHX
acmupanujamMa Ka MpoMeHama IpYIITBa, KyAType, OKpYXKerba, OJHOCHO KOJHKO je
KOJl APOBUTHUX IPHUCYTHA CBpXa Kao NapOBHTO camoperyiucame. [lomuto ce ox
NPETIOCTaBKe Ja NAapoOBUTH HMajy aclupaldje Ka INpoMeHaMa OpHjeHTHCaHEe
OMJBEBUMA, Ja MaHU(ECTyjy CBPCHCXOZHOCT Kao BHJ HHTpPAICPCOHAIHE
napoBuTocTH. LlWip wucTpaxkMBama je Ja ce carjiea y Kojoj Mepu ce
caMoperyJHucame JapOBUTHX Yy JIOMEHY aclupanyja Koje ce OJHOCE Ha CBPXY
JKHBOTA, CMHCA0, )KUBOTHY CaTUC(aKIUjy Pa3IMKyjy y OJHOCY Ha OCTaje CTYJICHE
u3 y3opka. CarjienaBaHo je KOJMKO CE JapOBUTU OJ JAPYIMX UCIHMTAHUX Pa3JIHKY]y
npemMa OOJMIMMa CBPCHCXOAHOCTH M Ja JIM C€ JapOBUTH OpPHjeTHCaHU
acrupaljaMma pas3jidKyjy Y CBOjUM CYOjEeKTHBHUM 3HAYCHUMa CBPXE, WIN KUBOTHE
catucdakiuje. MopaiaHa mapoBHTOCT cxBalieHa je Kao Hamepa/cBpxa Koja ce y
JUTEPAaTYpd O JAPOBUTHMA acolypa ca TaJCHTOM M BHCOKMM MNOCTUTHyhnMa;
HarjalraBa CHary BOJbE Jia C€ Ja MO3WUTHBAH, NPOCOLMjaJlaH IONPHHOC IOPYIITBY.
HdapoBuTocT y [oMeHy Mopaia (OKycHpa ce Ha HA4MH Ha KOjU Cy MHTEICKTYallHO
JApOBHTH OCCTJBMBH Ha JApyre, WiIM MHucle, mpocyhyjy o NHUTamuMa Mopaia,
HarJamaBajy Ha4MH Ha KOjU TMOjeOUHIN CcX6amajy CUTyalHje W MoOpaiHe
UMIUTHKALje UCTUX: KAaKO jeHa 0c0o0a BHAM CMHCA0 CBOT OKpyXemwa. MMatu 1usb
cMarpa ce 00JIMKOM MHTparepcoHaiHe 1apoBUTOCTH. Hanmasu ucTpaxuBama y OBOM
pe3uMey y cKiiay Cy ca MPeTXOJHMM KOHCTAaTIHjama.

Jenna o Tadaka JAMCKypca OJHOCH C€ Ha IOJCTHIAKE JWBEPreHTHE
NPOJYKIHUje KAao OCHOBE KPEaTMBHOCTH Y4YEHHMKA y KO0jOj C€ HCTHYEe Aa ce Y3
nocrojehe HacTaBHE IUIAHOBE UM MPOTpaMe, YIIOCHUKE U CJI. MOXKE HCTa Pa3BHjaTH, a
3a ucTo mpemnaxy ce u Moxenu (1) koHTpactmpame, (2) pemepuHHumja, (3)
penupeknyja, (4) peurnnyjanmja, (5) nodosemame, (6) ananoruje, (7) cuatesa u (8)
HoBa pjemema (H. Cy3uh).




[NoceOHa HHTEpecoBamba UCTPAXKMBAYA YCMEpPEHA Cy Ka HHTPAIlePCOHATHOM
NEIaromKoM M AWJAKTHYKOM KOHIENTYy oOpa3oBama IapoOBUTHX Koja y (okyc
pa3MaTtpama CTaBjba)y HACTaBHHKAa U HErOBy YJIOry y OOJNHMKOBamy Mojeia
YCIICIIHOI  [Oy4YaBaka M y4Yelka 3aCHOBAaHOI HAa HHTPOCIEKTUBHUM H
(camo)peduieKCUBHUM KalalUTeTHMa JIMYHOCTH; Ca TOT CTAHOBHIITA aHAIU3UPAjy
ce MOTEHLHWjalli CTPACTBEHHX IpeJaBavya, KOjU C€ KOHIEHTPHIIY Ha KOTHHUTHUBHO
aHTaKOBamhe y4YEeHUKa, OOJHMKYjyhH MHTpanepcoHanHe IMMEH3Hje KOJ JapOBHUTHX,
IITO 3aXTeBa HACTABHUKE KOjU CBOj€ CIIOCOOHOCTH KOHLICHTPHUIILY Ha pa3Boj mpoleca
pa3MHIUBamka, 3aKJbyYHBamba, KOjU HarjallaBajy pelaBame npodiieMa U KpeHpame
cTpaTeruja yuema (M. AuneBcky, J. Apcenujesuh n M. Bunakosuh).

Iloceban yrao TeMaTHIM CKyma Jaje HCTPaKUBame YJIOre BexOama
KPEaTHUBHOI pellaBama OM3HHC MpoOieMa, KOjuM ce M3 YIjla Hajua3a UCTPaXKUBaba
KOjUM je TecTHpaH edeKaT BexkOama KOMOMHAIIMjOM HOMHHAIHOT METO/a TPYITHOT
onnyduBama M O300pHOBOI MeTOa KpPEaTHMBHOCTH TecTUpa Te3a O mnoBehmy
KpeaTHMBHUX pelIelkha W CMamelkhy CTaHAapJHUX pellewma, anu 0Oe3 mnoBehama
KpeaTHMBHOCTH ucnuTaHuka. [loTBpaa Te3e TymMauu ce CTaBOM Ja BexkOame y
KpPEeaTHMBHOM pelllaBaky OW3HHC NpoOlieMa M KPEaTWBHOCT HUCY HCTH (pEeHOMEH.
AyTOpH Ipe/Iaxy HEKOJIHMKO IT000JbIIamha HAlPTa HCTPAKUBAbha 32 PELIaBAHE OBOT
npo6iiema (P. bojanosuh u M. Bypuiuh bojanosuh).

VY pe3umenma ce IUCYKyTyje U O HAYMHUMa KOjUMa C€ UHTparepCcoHaIHA
JApOBHTOCT HOCH Ca COICTBCHHM MalJOBHMa (TOKajame, CMHUPCHE, YBaKaBame
Jpyrora, carjiejaBambe CONCTBEHE HECABPLICHOCTH...) HAYIN IyTeM caMOOCTBapema
JapoBa KOje MMa, HCIIPABJhaleM COIICTBEHOT JKHBOTA, JApUBABEM cede Ipyruma. A,
Heke o peduiekcuja uay y cMepy AHMCKypca PElIUTHO3HOCTH Kao CMHMCIA, CBpXE
KHBOTAa JIapOBHUTHX, Kao BHAA MOpajHE IApOBHTOCTH, IyTeM HCIpaBIbamba
COIICTBEHOT' JKMBOTA, HeceOMYHOIINY M HCIYHBemheM paolnlly Ha MyTy y3pacTama
nmapuBatbeM cebe nmpyruma (H. Kauapuh). Takohe ce muckyryje moTpeba 3a
MPOMOIIMjOM U Pa3BOjeM HOBE ICHXOJIOIIKE MapajurMe y Kojoj CBeT Tpeba na
NOCTUTHE paBHOTEXY (yHKuMja u3Mel)y rimaBe u cpua-pasnora-ayxa. Lum oBora
JIICKypca je OKpeTame U IPOMOBHCAmhe HEKOTHUTHBHOT TUCKYypCca pa3Boja TajleHaTa
KOJH je M3a KOTHUTHMBUCTUYKHX (pakTopa nmpruopuTeTHUX pa3Boja. Ouekyje ce 1a oOBaj
npo0oj y HAyYHOMCTPAXKMBAYKHM IIOTJICAUMA ayTopa IOCTAaHE HOBH ILIKOJICKH
u3a3oB y oOmactu panga ca gapoButuMma (Jb. Kesepeckn). A, y3 npeTxongHo
NoCTaB/bajy ce W nurTama nonyr: Jla ym he HMHTpocmekuuja, KamamureT 3a
camMopedIIeKCHjy B eMOIIHje OCTaTH CBOjCTBO YOBEKA WM j& MUATAme BpeMeHa Kaja
he 1 oBe kapaKkTepHCTHKE ITOCTaTH ¢BOjcTBO MammHa? Kako he Tehn naauBuayasHun
pa3Boj YOBEKa U T/ie je MecTo o0pa3oBama 1 mKoue y ToM nporecy (C. Makcuh)?

W3a nperxoaHor, yTHCaK je, Bpeau oueKuBaTH Ja he nurama u peduiexcuje
y JMCKYCHJU Ha CKyIy OMTH JOOpH UMITYJICH 32 HOBE HJEje, MUTamka U JUiieMe 3a
JOOpOOHT JTapOBUTHX, a M OHUX KOjH UM CIyXe, IIPe CBHUX, HbUXOBHX MEHTOpa H
UCTpa)kMBaya.

I'posoanxa I'ojxkos
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INTRODUCTORY REMARKS

INTRAPERSONAL GIFTEDNESS — POSSIBLITIES OF DEVELOPMENT

The 22 Round table on the gifted is organized by: Preschool Teacher
Training College MihailoPalov in Vrsac in cooperation with the University
AurelVlaicu University in Arad, Romania, University /* December 1918 from Alba
Iulia, Romania, University St. Clement odOhridin Bitola, Macedonia and University
Metropolitan in Manchester. The topic of the international scientific conference is:
INTRAPERSONAL GIFTEDNESS - POSSIBILITY FOR DEVELOPMENT.
Introductory speakers: PhD. NenadSuzic, Faculty of Philosophy, Banja Luka,
Bosnia and Herzegovina; topic: The encouragement of divergent thinking as the
basis of creative teaching of the gifted and PhD. TanjaNedimovic, Preschool
Teacher Training College MihailoPalov, in Vrsac; topic: Encouraging intrapersonal
giftedness — achievements and limitations. In this resume book there are 58 resumes,
with more than 80 participants from 9 European countries.

The topic of the conference has been selected for numerous reasons. One of
the reasons is that during the previous conferences it has been addressed the least,
another reason refers to the needs which are expected from an individual in
contemporary life and job market. Resumes in this book explore research findings
and indicate discussions on the importance of encouraging intrapersonal ability in
the gifted. Intrapersonal intelligence is considered to be, directly or indirectly, in the
center of research about the gifted during the last few decades. This is because
intrapersonal intelligence is connected to introspective and self-reflective personality
potentials i.e. a deep understanding of oneself, one’s strengths and weaknesses,
uniqueness and possibilities to follow and coordinate ones reactions, which is
connected to the managing of quality education and is considered to be a key factor
in the strategy of maintainable development in the conditions of a highly
competitive global market. This strategy has an especially strong potential for
innovative development which is based on managing changes which are not
restricted to adaptive answers to the surroundings, but where work competencies are
highlighted in the bases of change. Among them the readiness for change has an
especially important place. Psychologists explain this readiness through
characteristic cognitive, effective and conation functioning of an individual,
especially the gifted. In the cognitive sense this competency refers to the flexible,
creative, undogmatic thinking as well as to the ability to accept the plurality of
ideas; in the affective sense it refers to the ability to tolerate uncertainty, and in the
connotative sense to initiative, innovativeness and willingness for risk taking. It is
necessary to prepare the young today for work and life in the pluralistic educational
concept which should be characterized by flexibility of educational models, with a
higher possibility of choice, with personalized programs and multi-perspective
classes, the aim of which is to encourage self-determining and co-determining,
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which entails self-responsible and co-responsible division of the gifted in the
learning process.

In accordance with the abovementioned, it is noted in the resumes that the
European qualification framework (www.jointquality.org, European Committee,
2008), offers legitimation for curriculums to be directed towards the acquisition of
critical thinking as an abstract intellectual autonomy, which further directs the
pedagogical and didactic concept of gifted education towards emancipated
epistemology. An important part of this epistemology belongs to inherent structure
of thinking and refers to self-regulatory, self-disciplined and self-corrective thinking
and implies the implementation of strict criteria of quality. The aforementioned
leads to the abilities to actively communicate and solve problems, to reliable reason,
open thought, flexibility, fair thinking during evaluation, to the necessary expression
of abilities while confronting personal prejudice, caution in decision making, will
for additional consideration, to pose questions clearly, order in complex things,
thoroughness in the search for relevant information, responsible behavior while
categorizing criteria... as elements of metacognition. Metacognition, according to
Sternberg, has an executive meaning in self-regulatory thinking for focusing on the
research and persistence in the search for solutions which are precise for both the
subject and environment, further, to enable self-monitoring, which could be
expected firstly from the gifted, in whom it could also be best developed as a part of
intellectual autonomy of an individual, legitimized by emancipated didactics in the
mentioned qualification framework. It could, therefore, be concluded that the resume
discussions will deal with reflections about intrapersonal abilities and their
contextualization in contemporary educational and social flows, i.e. to give support
to ideas through research, theoretical standpoints, as well as to bring forth new ways
of viewing the subject matter, and in that way give contribution to illuminating, at
this point in time, an important aspect of giftedness and the encouragement of the
same towards self-noticing and self-reflexive, self-lead learning, towards self-
change which would ensure freedom of the gifted individual’s action. This should be
done in accordance to contemporary philosophical discussions which lead towards
the creation of competencies which are expected of individuals in today’s uncertain,
unsafe, unstable working and social context, which is the goal of this gathering, i.e.
a significant reason for stressing intrapersonal ability as a characteristic of the gifted
at this point in time.

A lot of attention is given, in the resumes, to the attempts to describe and
explain the concept of intrapersonal giftedness in the psychological theories. It was
concluded that the approach “shifted” from the traditional theories to the new
standpoints; that the starting Gardner’s theoretical aspects begin from the standpoint
that intrapersonal intelligence depends on the process which enables one to
differentiate their own feelings, that it develops from the ability to distinguish
between comfort and discomfort and action based on this differentiation, and on the
highest level, differentiating between one’s own emotions, intentions and
motivation, which leads to deep self-understanding, according to Gardner. Gardner’s
newer standpoint highlights the role which intrapersonal intelligence has in the
formation of a thinking model and the ability to reach key life decisions based on
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this model. The concept of intrapersonal intelligence in Gardner’s theory is of
crucial importance, because according to Gardner intrapersonal intelligence
functions as a ,,main office for intelligence”, a superior executive structure which
harmonizes the roles of different intelligences during the execution of a certain task,
and which enables a person to understand ones abilities and use them in the optimal
way (T. Nedimovic). Resume authors also refer to Sternberg’s triarchic theory, and
stress the role of meta-components which are equated with intrapersonal intelligence
(Moran, Gardner) who highlight the role of purpose in giftedness as an excellent and
sometimes early achievement in the moral usage of intrapersonal intelligence. In this
case, purpose can be understood as an aspect of intrapersonal intelligence, and is
determined as internal, self-motivational and self-maintaining guide which helps a
person understand their contribution to the world. In the book of resumes the results
of one explorative research are given, the subject of which is purposefulness as a
type of intrapersonal giftedness, in which the answers to the following questions are
sought:to what existent are aspirations of the gifted oriented towards changes in
society, culture, the surroundings, i.e. to what extent is purpose present as a self-
regulatory tactic of the gifted.The assumption that the gifted have goal oriented
aspirations and that they manifest purposefulness as a type of intrapersonal
giftedness was used as a starting point.The goal of the study was to explore to what
extent self-regulation in the domain of aspirations which refer to life purpose,
meaning, life satisfaction differs in comparison to other subjects from the sample. It
was compared how much the gifted in comparison to other subjects differ in regards
to purposefulness and whether the gifted who are aspiration oriented differ in their
forms of purposefulness or life satisfaction. Moral giftedness incorporates
intent/purpose, which in literature about the gifted is connected with talent and high
achievement. It highlights the strength of will to give positive prosocial contribution
to society.Giftedness in the domain of morality is often focused on the way in which
the intellectually gifted are sensitive to others or think about questions about moral,
the ways in which individuals understand situations and their implications: how a
person understands the meaning of their surroundings. To have a goal is considered
a form of intrapersonal giftedness. Findings of this resume are in line with the
previous conclusions.

One of the discourse points refers to the encouragement of divergent
production as the basis of a learners’ creativity, in which it was noted that in
addition to the existing teaching plans and programs, textbooks etc. divergent
production can be developed, for which the following models are proposed: (1)
contrasting, (2) redefining, (3) redirecting, (4) reinitiating, (5) improvement, (6)
analogy, (7) synthesis and (8) new solutions (N. Suzic).

Special interests of researchers were directed towards intrapersonal
pedagogic and didactic concepts of gifted education. In the focus they place teachers
and their role in the form of a model if successful teaching and teaching based on
introspective and (self-)reflexive capacities if personality; from that standpoint
potentials of passionate teachers are analyzed, who are focused on the cognitive
engagement, shaping intrapersonal dimensions in the gifted, which demands
teachers who concentrate their abilities on the development of the thinking process,
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deduction, who stress problem solving and the creation of learning strategies (M.
Andevski, J. Arsenijevi¢ and M. Vidakovic).

A special thematic angle to the conference is given by the research of the
role of creative business problem solving exercises. The effect of practice was tested
through the combination of the nominal method of group decision making and
Osborn’s method of creative thesis testing the increase of creative solutions and
decrease of standard solutions, but without the increase of the participants’
creativity. The confirmation of a thesis is interpreted through the opinion that
practice in the creative solving of business problems and creativity are not the same
phenomenon. Authors suggest several research layout improvements for the solution
of this problem (R. Bojanovi¢ and M. Purisi¢ Bojanovic).

In the resumes discussion is also held about the ways in which
intrapersonal intelligence deals with its own downfalls (redemption, calmness,
respect of others, accepting one’s imperfection...) following the road of self-
realization of the gifts they had been given, correcting one’s own life, giving oneself
to others. And some reflections go into the discourse direction of religion as
purpose, as a meaning of a gifted person’s life, as a type of moral giftedness,
through redirecting one’s own life, unselfishness and joy on the road to maturity and
giving oneself to others (N. Kacari¢). The need for the development of a new
psychological paradigm in which the world needs to achieve a balance of
functioning between the head and heart- purpose- spirit is discussed. The goal of this
discourse is turning towards and promoting non-cognitive discourse of talent
development which is behind cognitivist factors of priority development. It is
expected that this breakthrough in the scientific-research views of the authors
becomes a new school challenge in the area of work with the gifted (Lj. Kevereski).
With the aforementioned, the following questions are posed: will introspection,
capacity for self-reflection and emotion stay a characteristic of man, or is it just a
matter of time when this will become the characteristic of machines? How will the
third individual development unfold and where is the place of education and school
in that process (S. Maksic)?

From the abovementioned, the impression is, that it can be expected that
the questions and reflections at the conference will be good impulses for new ideas,
questions and dilemmas for the wellbeing of the gifted, and for those who serve
them, above all, their mentors and researchers.

Grozdanka Gojkov

14



YBOJIHU UMITYJICH
INTRODUCTORY IMPULSES



Henan Cy3uh'
dunozodeku akynrer, bama Jlyka
nenad_szc@yahoo.com

HOACTHHAILE IMBEPTEHTHE IMTPOAYKIIUJE
KAO OCHOBA KPEATUBHOCTHU YYEHHUKA

JuBepreHTHa MpONyKIHMja HHUje MCTO LITO M KPEaTUBHO MUIUbewe. Hanme,
KpPEaTHBHOCT TMOIpa3yMHjeBa O0Jpe pjememe o mocTtojeher, a AWBepreHTHA
NpOJYKIHja MoJpa3yMujeBa Jia je HeLITO caMO Pa3JIMyiTo, ajlu He Mopa OUTH 0oJbe
on mocrojeher pjemema. Mnak, AMBEpreHTHa NMPOAYKIHja je YCIOB KPEaTHBHOT
pjelea. AJHINTAjH je CBOJEBPEMHO MCTHUIA0 [la IIKOJa HE CMHje OUTH MjecTo IJje
Ce Y4U caMo CTpyKa, OHa MOpa Jia CIIMjeAU 33J0BOJBCTBO CIIO3HAjE, Na MPEACTaBIba
MjecTo paJOCHOT ca3HaBamba, a He MPUHY/IE U OApHLamba. TpaluiroHaiHa IIKoja je
JOrMaTH30BaHa M CIIY>KH 33 MPOLUIOCT M 32 OCIOCO0JbaBame y4eHHKa Ja npoby
Kpo3 KBCH JIABUPHUHT, a TeK 0ko 20% oHa mpumpema miazne jeyne 3a oyayhunoct. Y
mKojgaMa je Moryhe TIOACTHIATH AWBEPTEeHTHY NPOAYKIHMj)Y M y3 mocrtojehe
HACTaBHE IUIAHOBE W Tporpame, y3 mocrojehe yrioeHmke. AyTop oBmje Iaje ocaM
takBux Mogena: (1) xoHTpactupame, (2) pemepunmumja, (3) peaupexumja, (4)
penHnIMjanyja, (5) modospmame, (6) ananoruje, (7) cuate3a u (8) HOBa pjemieHka.
CBaka 0o/l OBUX TEXHHKa MOXE Ce NPUMHjEHHTH Y3 MocTojehie HacTaBHE IUIAaHOBE U
nporpame Te ynbennke. CBe 3aBUCH OJ1 HACTABHHUKA, CBE j€ Yy IllaBaMa HACTaBHHKA.
HyxHo je oapehu ce xujepapxujcke MO3UIMje U JOIMATCKOT JOLUpama TOTOBUX U
JeIMHHUX MCTMHA Koje Tpeba Hay4uTH, OJHOCHO 3amaMTHTH. PurumaHoct, aorma-
TH3aM, JIOLEHTHOCT W Jpyra CBOjCTBA CaBPEMEHE HAcTaBe MOXXEMO e(UKacHO
3aMUjEHUTH TUBEPTEHTHOM IPOAYKIIH]jOM.

KibyyHe pujeunm: OuBepreHTHa NpPOINYKIHja, KPEaTHBHOCT, PHUTHIHOCT,
TpaAWIOHATHA HACTABA, YUCHE yUeHa.

'Henan Cysuh je penosrn npodecop va dunozodekoM pakynrery y bamoj JIymu Ha cTyamjckom
nporpamy negaroruja. Kontakte y Be3u ca OBHM pagoM Mo)keTe ocTBaputh Ha Tenedon: 00387/65-538-
500.
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Nenad Suzic
Faculty of Philosophy, Banja Luka

THE ENCOURAGEMENT OF DIVERGENT THINKING AS THE BASIS OF
THE LEARNERS’ CREATIVITY

Divergent production is not the same thing as creative thinking. Namely, creativity
implies a better solution than the existing, divergent thinking only implies that
something is different, but it does not have to be better than the existing. Einstein
believed that schools must not be a place where only vocational knowledge is
gained, it needs to nurture the joy of discovery, to be a space for curious learning,
and not obligation and sacrifice. The traditional school is dogmatized and serves the
past, it enables the learners to pass through its labyrinth, and only 20% of it prepares
the learners for the future. In schools it is possible to encourage divergent thinking
even with the existing teaching plans and programs, with the existing textbooks. The
author gives eight such models: (1) contrasting, (2) redefining, (3) redirecting, (4)
reinitiating, (5) improvement, (6) analogy, (7) synthesis and (8) new solutions. Each
of these techniques can be applied with existing teaching plans and programs, and
therefore textbooks. Everything depends on the teachers, all is in the minds of the
teachers. It is necessary to discard the hierarchical position and dogmatic teaching of
ready-made single truths which need to be learned, i.e. memorized. Rigidness,
dogmatism and other characteristics of contemporary teaching can efficiently be
replaced with divergent production.

Keywords: divergent production, creativity, rigidness, traditional teaching, teaching
learning.
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Dr Tanja Nedimovié¢
Visoka Skola strukovnih studija za vaspitace ,,Mihailo Palov”, Vrsac
nedimovic.tanja@gmail.com

PODSTICANJE INTRAPERSONALNE DAROVITOSTI — DOMETI I
OGANICENJA

U nastojanjima da se opise i objasni pojam intrapesonalne darovitosti u psiholoskim
teorijama pristup se ,,pomerao” od tradicionalnih teorija do novijih glediSta. Pocetna
Gardnerova teorijska odredenja polaze sa stanovista da intrapersonalna inteligencija
zavisi od procesa koji omogucavaju razlikovanje sopstvenih osecanja, da se razvija
iz sposobnosti razlikovanja ugodnosti i neugodnosti i delovanja na osnovu tog
razlikovanja, a na najviSem nivou razlikovanje sopstvenih oseéanja, namera i
motivacije, po Gardneru, dovodi do duboke samospoznaje. Gardnerova novija
stanoviSta su naglaSavala ulogu koju intrapersonalna inteligencija ima u izgradnji
sopstvenog misaonog modela i sposobnosti da se na osnovu tog modela donose
kljuéne odluke o sopstvenom zivotu. Sam pojam intrapersonalne inteligencije u
Gardnerovoj teoriji ima krucijalan znaéaj, jer po Gardneru intrapersonana
inteligencija deluje kao ,srediSnja kancelarija inteligencije”, nadredena izvrSna
struktura koja uskladuje uloge razliCitih inteligencija pri izvodenju odredenih
zadataka, i koja omogucava coveku da spozna sopstvene sposobnosti i da ih upotrebi
najbolje §to moze. U Stenbergovoj teoriji trojne inteligencije, komponencijalna
subteorija povezuje inteligenciju sa unutra$njim svetom osobe; odreduje koji su
mentalni mehanizmi odgovorni za ucenje, planiranje, izvrSavanje i evaluaciju
inteligentnog ponasanja, posebno naglasavaju¢i ulogu i znacaj metakomponenti
koje Stenberg izjednacava sa intrapersonalnom darovitosti. U radu ¢e biti razmatrana
i Stenbergova subteorija o dva lica inteligencije koja inteligenciju povezuje i sa
spoljasnjim i sa unutra$njim svetom, kao i pojmovi ,uspe$ne inteligencije” i
mudrosti u oblasti stvaralastva i darovitosti. U radu ¢e biti prikazani i noviji
psiholoski pristupi razmatranja odnosa darovitosti i intrapersonalne inteligencije
(Moran, Gadner) koji naglasavaju ulogu svrhe u darovitosti kao izvanrednog i
ponekad ranog dostignuéa u moralnoj upotrebi intrapersonalne inteligencije, pri
¢emu se svrha moze shvatiti kao aspekt intrapersonalne inteligencije, jedan od
nacina na koji osoba moZe da spozna samu sebe, svoje mesto u svetu. Svrha se
odreduje kao unutrasnji, samomotivacioni i samoodrzivi vodi¢ koji pomaze osobi da
uvidi svoj doprinos svetu. U okviru dometa i ograniCenja podsticanja
intrapersonalne darovitosti, u radu d¢e biti razmatrana uloga obrazovnog
sistema/prakse, odnosa multikulturalnosti i intrapersonalne darovitosti, odnosa
moralnosti i intrapersonalne darovitosti i odnosa samospoznaje (koji se ogleda u
stvaranju znafenja i1 primene saznanja ko neko jeste, 1 ko moze postati) i
intrapersonalne darovitosti.

Kljuéne reédi: intrapersonalna darovitost, samospoznaja, svrha.
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ENCOURAGING INTRAPERSONAL GIFTEDNESS —
ACCOMPLISHMENTS AND LIMITATIONS

In the attempt to describe and explain the concept of intrapersonal giftedness in the
psychological theories, the approach has ,,shifted” from the traditional theories to the
new viewpoints. Initially Gardner’s theoretical determiners are based on the belief
that intrapersonal intelligence depends on the process which enables differentiating
one’s own feelings, that it is developed from the ability to differentiate feelings of
comfort and discomfort and action based on that risk taking, on the highest level
differentiating one’s own emotions, intentions and motivations according to Gardner
lead one to deep understanding of oneself. Gardner’s newer standpoint highlights the
role which intrapersonal intelligence has in the formation of a thinking model and
the ability to reach key life decisions based on this model. The concept of
intrapersonal intelligence in Gardner’s theory is of crucial importance, because
according to Gardner intrapersonal intelligence functions as a ,,main office for
intelligence”, superior executive structure which harmonizes the roles of different
intelligences during the execution of a certain task, and which enables a person to
understand ones abilities and use them in the optimal way. In Sternberg’s triarchic
theory of intelligence, componential subtheory connects intelligence with one’s
internal world; determines which mental mechanisms are responsible for learning,
planning, action and evaluation of intellectual behavior, especially highlighting the
role and importance of meta-components which Sternberg equates with
intrapersonal giftedness. In the paper we will explore Sternberg’s subtheory of two
sides of intelligence which connect intelligence both with the external and internal
world, as well as the terms ,;successful intelligence” and wisdom in the area of
creativity and giftedness. This paper will present new psychological approaches for
exploring the relationship between giftedness and intrapersonal intelligence (Moran,
Gardner) which highlight the role of purpose in giftedness as an excellent and
sometimes early achievement in the moral usage of intrapersonal intelligence. In this
case, purpose can be understood as an aspect of intrapersonal intelligence, one of the
ways in which an individual can get to know oneself, and one’s place in the world.
Purpose is determined as an internal, self-motivational and self-maintaining guide
which helps people understand their contribution to the world. In the framework of
the achievements and limitations of encouraging intrapersonal giftedness, the paper
will explore the role of the educational system/practical work, the relationship
between multiculturalism and intrapersonal giftedness, the relationship between
morality and intrapersonal giftedness and the relationship between understanding
(which is reflected in creating meaning, and applying the knowledge of who
someone is, and who they can become) and intrapersonal giftedness.

Keywords: intrapersonal giftedness, understanding, purpose.
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NASTAVNIK I INTRAPERSONALNI RAZVOJ DAROVITIH?

Intrapersonalni pedagoski i didakticki koncept obrazovanja darovitih u fokus
razmatranja stavlja nastavnika, predavaca i njegovu ulogu u oblikovanju modela
uspesnog poucavanja i ucenja zasnovanog na introspektivnim i (samo)refleksivnim
kapacitetima li¢nosti. U ovom prilogu, analiziraéemo potencijale strastvenih,
verziranih predavaca, koji se koncentriSu na kognitivnho angazovanje ucenika.
Oblikovanje intrapersonalne dimenzije kod darovitih zahteva nastavnike koji svoje
sposobnosti koncentriSu na razvoj procesa razmisljanja, zakljuCivanja, koji
naglaSavaju reSavanje problema i kreiranje strategija uenja. Radi se o nastavnicima
koji uéenicima omoguéavaju da Cine vise od onoga Sto ¢ine oni sami. Kontrola,
vrednovanje i evaluacija napretka u ovom zadatku vodi efektivnosti povratne
informacije koja darovitima obezbeduje informacije 1 saznanja u pogledu zadataka,
koji €ine razliku u svetlu onoga $to ucenici ve¢ razumeju, pogresno razumeju i
konstrui$u. Povratna informacija od ucenika ka predavacu obuhvata informacije i
saznanja u pogledu zadataka, koji ¢ine razliku u svetlu onoga Sto predavac razume,
pogresno razume i konstruiSe u vezi sa na¢inom ucenja svojih ucenika. Vazno je da
predavaci posmatraju ucenje kroz o€i ucenika, kako bi od ubedenja i znanja stvorili
cilj poucavanja. Sve ovo nije nikada linearno niti jednostavno, zahteva velike
koli¢ine povratnih kombinacija i mnogo svesnog vezbanja...

Kljuéne reéi: daroviti, intrapersonalni razvoj, nastavnik, povratna informacija.
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TEACHERS AND INTERPERSONAL DEVELOPMENT OF GIFTED?

Intrapersonal pedagogical and didactic concept of education of gifted students puts
into focus the teachers, lecturers and their role in shaping the model of successful
teaching and learning based on the introspective and (self)reflective capacities of
personality. In this paper, we analyze the potential of passionate, skilled trainers,
who focus on cognitive engagement of students. Shaping the intrapersonal
dimension of gifted students, requires teachers who concentrate their ability on the
development of processes of thinking, reasoning, which emphasizes problem-
solving and creating learning strategies. These are teachers who allow students to do
more than what they do themselves. Control, assessment and evaluation of progress
in this task leads to the effectiveness of feedback that provides the gifted students
with information and knowledge regarding the tasks that make a difference in the
light of what the students already understand, misunderstand and construct.
Feedback from students to the teacher includes information and knowledge
regarding the tasks that make a difference in the light of what the lecturer
understands misunderstands and constructs for the manner of their students. It is
important that teachers observe learning through the eyes of students, in order to
from the conviction and knowledge create a goal of teaching. All this is never linear
nor simple, requires a large amount of feedback combination and a lot of conscious
exercise...

Keywords: gifted students, intrapersonal development, teacher, feedback.

® The paper is a result of research conducted within the Project named Quality and competence of
educational system in Serbia (Project no. 179010), which is realized with the financial support of
Ministry for Science and Technological Development of the Republic of Serbia, 2011-2015.
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INOVACIJE U NASTAVI SOLFEPA KAO PODSTREK RAZVOJU
INTRAPERSONALNE DAROVITOSTI

Solfedo kao muzicko-pedagoska disciplina izuava se na svim nivoima muzi¢kog
obrazovanja, od osnovne $kole do fakulteta muzicke umetnosti. Osnovni zadatak
solfeda je sticanje muzic¢ke pismenosti. Uz muzi¢ko opismenjavanje, nastava solfeda
ima cilj da razvija muzicke sposobnosti. Nastava solfeda se odvija kroz tri oblasti:
teoriju muzike, melodiku i ritam. U ove oblasti je involvirano niz nastavnih
elemenata koji su u funkciji razvoja muzickih sposobnosti. Muzic¢ke sposobnosti se
razvijaju kroz vezbe lestvica, postupke za obradu ritma, usavrSavanje notnog teksta
(parlato) i intoniranje, koje predstavlja rad na poznavanju intervala i akorda,
zapisivanje fragmenata iz literature i pevanje viSeglasja. Sve ove aktivnosti su
usmerene ka realizaciji slozenog zadatka koji se odnosi na razumevanje muzickog
sadrzaja. Da bi se postigao ovaj krucijalni zadatak u nastavi solfeda, nastavnici
sprovode niz sistematizovanih postupaka uoblicenih u metode. Sistematizovana
primena metoda vodi ka realizovanju izvodenja, opaZanju i razvijanju sposobnosti
prepoznavanja visine tona. U prakticnom radu na casovima solfeda u osnovnoj
muzickoj Skoli ,,Josif Marinkovi¢” iz VrSca, uoceno je da ucenici lakSe intoniraju
melodijske primere iz njima poznatih melodija nego primere iz oficijelnih
udzbenika solfeda. Zeleli smo da ove uocene razlike podrobnije ispitamo. Posli smo
od pretpostavke da ucenici bolje razumeju i bolje intoniraju poznate melodijske
primere od primera koji su prvi put ¢uli. Preko poznatih melodijskih primera lakse
realizuju postupke za obradu ritma, parlato i intoniranje, nego iz melodijskih
primera iz udZbenika. Istrazivacki postupak smo sproveli prate¢i postignuca u
nastavi solfeda uéenika trec¢eg razreda nize muzicke Skole, tokom Skolske 2013/14
godine. Pomenute $kolske godine obrada ritma, parlato i intoniranje realizovano je
muzi¢kim primerima iz udZzbenika za solfedo. Kod iste grupe ucenika (20 uéenika)
tokom Skolske 2014/15, kada su pohadali Cetvrti razred nize muzicke Skole, obrada
ritma, parlato i intoniranje su vezbani na osnovu muzickih primera koje su birali
sami ucenici uz pomo¢ nastavnika. Na kraju skolske godine sumirani su rezultati
koje su ucenici pokazali i uporedeni su sa rezultatima koje su postigli na kraju
treceg razreda nize muzicke skole. U ovom radu bice predstavljeni rezultati dobijeni
uporedivanjem dve metode u izvodenju nastave solfeda. Primena nove metode u
intoniranju ima cilj da se ostvare bolje interakcije izmedu nastavnika i ucenika §to bi
omoguéilo ucenicima da lakSe razumeju zadatke u okviru nastave solfeda.
Kvalitetnije razumevanje programskih zadataka omogucilo bi da ucenici sadrzajnije
opisu sopstveni odnos prema muzici i prepoznaju elementarna spoznajna i emotivna
stanja u sopstvenoj li¢nosti. Razumevanje 1 prihvatanje muzi¢kih primera
omogucilo bi razvijanje perceptivnih sposobnosti, koje direktno uticu na razvijanje
sposobnosti za aktivno sluSanje muzike. Aktivno slusanje muzike ima cilj da kod
ucenika razvija emotivihu i kognitivnu procenu sopstvenog odnosa prema
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odredenom muzickom primeru. Razvojem sposobnosti samoprocene razvijaju se
samorefleksivni kapaciteti li¢nosti, znacajni za razvoj intrapersonalne darovitosti,
koja udruZena sa muzi¢kom, omoguéava razvoj muzic¢kih kompetencija.

Kljuéne redi: intrapersonalna darovitost, kompetencije, muzicka darovitost, muzi¢ki
primeri, solfedo.
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THEINOVATION IN TEACHINGSOLFEGGIO AS A STIMULUS TO
THEDEVELOPMENTOFINTRAPERSONALGIFTED

Solfeggio is musical pedagogical discipline that is taught at all levels of music
education, from primary school to university of music. The main task of solfeggio is
to introduce one to music literacy. Solfeggio teaching aims to develop musical
abilities. Solfeggio teaching is conducted through three areas: theory of music,
melody and rhythm. In this area are involved a series of educational elements that
influence the development of musical skills. Musical skills are developed through
scale, exercises, procedures for processing rhythm, improvement of performance
(parlato) and intonation. The intonation represents work on knowledge of intervals
and chords, recording fragments of literature and singing polyphony. All these
activities are directed towards the realization of a complex task that is related to the
understanding of music content. Teachers of solfeggio implemented a series of
systematic processes which are structured in methods. The systematic application of
the method leads to the realization of the performance, develop abilities of
observation and recognition of the pitch. In solfeggio practice lessons in Elementary
Musical School ,,Josif Marinkovic” in Vrsac, it was noted that pupils got intoning
examples of melodic tunes familiar to them, then the examples of official
solfeggio’s textbook. We wanted examine this noted differences in more detail. We
started from the assumption that pupils better understand and feel more familiar
melodic examples than the examples that have never heard. We conducted the
research following the procedure of pupils achievement in third grade during the
school year 2013/14. During the said school year, pupils are taught the processing of
rhythm, intonation and parlato using musical examples from solfeggio’s textbook. In
the same group of pupils (20 pupils) during 2014/15 school year, when they attended
fourth grade primary music school, the processing rate, parlato and intonation were
practiced, based on musical examples that are chosen by pupils themselves with help
of teachers. At the end the school year were summed up the results of the pupils
showed and compared with the results achieved at the end of third grade. This paper
presents the results obtained by comparing two methods in teaching solfeggio. The
aim of this method is to achieve better interaction between pupils and teachers. This
would enable pupils to better understand programming assignments would enable
pupils to understand their own attitude towards music and recognize their own basic
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cognitive and emotional state. Understanding and accepting musical examples
would enable the development of perceptual abilities that directly affects the
development of capabilities for active music listening. Listening music active has
aim to develop emotional and cognitive assessment of pupils towards a particular
musical event. Development of abilities of self-developed are developed self-
reflective capacities, significant for the development of intrapersonal giftedness,
which is associated with musical giftedness, to develop musical competencies

Keywords: intrapersonal giftedness, competence, musical giftedness, musical
examples, solfeggio.
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VASPITNI STIL RODITELJA I RAZVOJ INTRAPERSONALNE
INTELIGENCIJE DETETA*

Polaze¢i od Gardnerove teorije viSestruke inteligencije (1983), u radu se razmatra
uticaj vaspitnog stila roditelja na razvoj intrapersonalne inteligencije deteta. Cilj
rada je da, analizom studije slucaja, ukazemo na povezanost i znacaj roditeljskih
stavova 1 vaspitnog stila za razvoj klju¢nih obelezja intrapersonalne inteligencije,
odnosno sposobnosti pojedinca da stvori precizan model sebe samog i primenjuje ga
kako bi uspesno delovao u zivotu (George, 2005, 74). Pretpostavka, koju ovim
radom Zelimo da potvrdimo, je da demokratski stil roditeljskog vaspitnog delovanja
pruza najvise mogucnosti za razvoj samosvesti, svesti 0 sopstvenim mogucnostima,
ciljevima, namerama, potrebama, zeljama i razvoj samodiscipline i samopostovanja,
dok autoritarni roditeljski stil ograni¢ava razvojne mogucnosti. Razvoj se odvija
kroz transakciju koja se temelji na medusobnom isprepletanju detetove prirode i
vaspitnih uticaja koje prima. Detetova priroda odnosi se na njegove razvojne
vestine, temperament i licnost, dok se vaspitanje odnosi na vestine roditelja, njihov
temperament i njihove osobine li¢nosti (Glascoe, 2002, 106). S obzirom na to da
roditelji (otac i majka) ne moraju da imaju nuzno isti vaspitni stil, pogotovo ukoliko
je brak razveden ili dete zivi u proSirenoj porodici, otvara se niz pitanja koja
impliciraju dalja istrazivanja u funkciji ujednacavanja vaspitnih uticaja na razvoj
intrapersonalne inteligencije deteta.

Kljuéne redi: intrapersonalna inteligencija, studija slucaja, vaspitni stil roditelja.

*Clanak predstavlja rezultat rada na projektu ,,Pedagoski pluralizam kao osnova strategije obrazovanja”,
br. 179036 (2011-2016), ¢iju realizaciju finansira Ministarstvo prosvete i nauke Republike Srbije.

24



Snezana Babi¢-Kekez, PhD
University of Novi Sad, Facultyof Sciences, Novi Sad

EDUCATIONAL STYLE OF PARENTS AND DEVELOPMENT OF
CHILD’S INTRAPERSONAL INTELLIGENCE

Starting from Gardner’s theory of multiple intelligence (1983), this paper considers
influence of educational style of parents on development of intrapersonal
intelligence of a child. Goal of the paper is to, analyzing case studies, point out the
connection and importance of parents’ points of view and educational style in
developing key marks of intrapersonal intelligence, respectively abilities of an
individual to create precise model of himself and apply it for successful life-being
(George, 2005, 74). Assumption, which we want to confirm in this paper, is that
democratic style of parenting gives biggest number of possibilities to develop self-
consciousness, consciousness of own abilities, goals, intentions, needs, desires and
wishes as well as to develop self-discipline and self-respect, while authoritarian style
of parenting limits possibilities of development. Development is happening through
transaction which is based on mutual interflow of child’s nature and given
educational influences. Child’s nature refers to its development skills, personality
and character, while education refers to skills of parents, their personality and
character (Glascoe, 2002, 106). Given that parents (father and mother) don’t have to
have educational style per se, especially if they are divorced or the child lives in
expanded family, series of questions that implicate further investigation in function
of equalizing educational influences on development of intrapersonal intelligence of
a child are opened.

Keywords: intrapersonal intelligence, case study, educational style of parents.
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ALTERNATIVE EDUCATIONALE iN SISTEMUL ROMANESC DE
INVATAMANT DIN PERSPECTIVA COMPETENTELOR
INTRAPERSONALE

Dupa o lunga faza a uniformizarii invatamantului din Romania, in ultimii doud zeci
de ani au fost reglementate in cadrul legislatici si promovate o mulfime de
alternative la sistemul clasic de invatamant: Pedagogia Curativd, Pedagogia
Montessori, Pedagogia Waldorf, Pedagogia Freinet, Planul Jena, Programul Step-by-
Step. In cadrul unei faze relativ scurte de timp, acestea au reusit si se
imbunatateasca in mod evident reusind sa antreneze un numadr tot mai ridicat de
copii si de profesori. Prezenta lucrare isi propune sd prezinte pe scurt aceste
alternative educationale ale sistemului roménesc de invatamant, din perspectiva
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contributiei sale la stimularea dezvoltarii competentelor intrapersonale, in special ale
supradotatilor.

Cuvinte cheie: alternativa educationala, sistem de invatamant, copil.
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EDUCATIONAL ALTERNATIVES IN THE ROMANIAN EDUCATION
SYSTEM FROM THE PERSPECTIVE OF INTERPERSONAL ABILLITIES

After a long phase of standardization, in the past two decades a lot of alternatives to
the formal education have been enacted and promoted in the Romanian legislation:
The Curative Pedagogy, The Montessori Pedagogy, The Waldorf Pedagogy, The
Freinet Pedagogy, The Jena Plan, The Step-by-Step Program. Within a relatively
short span of time, they have managed to evolve and improve, succeeding in
involving an increasing number of children and teachers. This study aims to briefly
present these educational alternatives to the Romanian education system, from the
perspective of their contribution to fostering the development of intraperosnal
abilities, especially for gifted studentes.

Keywords: educational alternative, educational system, child.
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CREATIE INOVATOARE SI REZISTENTA LA SCHIMBARE

Introdusa in sarcinile institutiilor de invatimant vizeazaformarea omului-creativ care
se adapteaza, inteligent si eficient, la mediul social. Pe de altiparte, scoala pretinde
ca stimuleaza si dezvolta aptitudinile supradotatilor in vederea progresului stiintific
si a realizarii unor opere artistice de valoare. Psihologia creativitatii impune insa
anumite delimitari in ceea ce se numeste ,,pedagogia succesului”, bazata pe planuri
eficient de cariera. Aceasta presupune raportare creativa la insertia sociald, in scopul
reusitei personale. Creatia originala, de valoare deosebita, care schimba paradigmele
in acel domeniu intdmpind insa rezistenta la schimbare. Atat din partea comunitatii
stiintifice sau artistice, cat si a societatii. Dilema educatorului - fie cadru didactic, fie
parinte — rezida in optiunea: succes sau valoare?

Cuvinte cheie: creatic inovatoare, om creativ, plan de carierd, rezistentd la
schimbare.
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INNOVATIVE CREATION AND RESISTANCE TO CHANGE

After the industrial revolution, the growth of creativity became imperative to a
modern society. Introduced to the requirements of the educational institutions it aims
the creative human formation that adapts intelligently and efficiently to the social
environment. On the other way, school claims to stimulate and develop the aptitude
of extra gifted pupils in order to achieve the progress of science and valuable works
of art. The psychology of creativity requires some boundaries to what we call the
pedagogy of success, based on effective carrier plans. This involves the creative
reference to social insertion in order to obtain personal success. The original
creation of important value that changes paradigms in the mentioned area encounters
resistance to change both from scientific and artistic community as well as society.
Dilemma teacher or parent resumes to the choice of success or value.

Keywords: innovative creation, creative human, career plan, resistance to change.
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SAMOPROCENA VESTINA RELEVANTNIH ZA OBRAZOVNI I
PROFESIONALNI RAZVOJ MUZICKI DAROVITIH

Intrapersonalna svesnost i samorefleksivni kapacitet je jedan od klju¢nih ¢inilaca
sticanja 1 razvoja ekspertnosti mladih darovitih muzicara i neophodan uslov
umetni¢kog i profesionalnog napredovanja. Pilot istraZzivanjem smo ispitivali: 1.
kako mladi muzi€ari procenjuju sopstvene fizicke moguénosti, psiholoske, muzicke
i profesionalne vestine; 2. u kolikoj meri je njihova samoprocena, kao uvid u
sopstvene ,snage” i ,slabosti”’, povezana sa akademskim postignuéem i 3. da
ustanovimo profil vestina tipi¢an za studente muzike. Uzorak ¢ini 60 studenata
Fakulteta muzicke umetnosti Univerziteta umetnosti u Beogradu. Preliminarni
rezultati ukazuju da studenti imaju visoka akademska postignuéa, da relativno
visoko procenjuju svoje kompetencije. Kada se radi o psiholoskim vestinama,
uocljivo niZze su procenjene vestine ovladavanja tremom i redukcijom stresa, a u
domenu profesionalnih vestina, kompetencije u ¢itanju s lista i improvizacije. Nalazi
govore o ,,slabim” tatkama obrazovnih i psiholoskih ishoda.

Kljuéne reci: ekspertnost, intrapersonalna svesnost, muzicki talenat, vestine, visoko
muzicko obrazovanje.
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SELF-PERCEPTION OF SKILLS RELEVANT FOR EDUCATIONAL AND
PROFESSIONAL DEVELOPMENT OF MUSICALLY GIFTED

Intrapersonal awareness and self reflexive capacity is one of the key factors of
expertness acquisition and enhancing in young gifted musicians, as well as a
precondition for artistic and professional development. In a pilot study we
investigated the following: 1. how young musicians estimate their physical and
motor potentiality, psychological, musical and professional skills; 2. to which extent
is their estimation, as an insight in own ,strengths” and ,,weaknesses”, related to
academic achievement and 3. to confirm profile of skills typical for music students.
Sample is consisted of 60 students of the Faculty of Music. Preliminary results point
out that students asses their competencies high, and have high academic
achievement. Students significantly lower rated their performance anxiety managing
and stress reduction skills and in a domain of professional skills sight reading and
improvisation. These findings speak about ,weak” points of educational and
psychological outputs.

Keywords: expertness, intrapersonal awareness, musical talent, skills, high music
education.
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EFEKTI VEZBANJA KREATIVNOG RESAVANJA BIZNIS PROBLEMA

U radu je testiran efekat vezbanja kreativnog reSavanja biznis problema. Ispitivanje
je radeno na uzorku studenata zavr$nih godina koji se pripremaju za rad u biznisu
(N=90). Ispitanici su reSavali inicijativni i zavr$ni test kreativhog resSavanja
problema u biznisu. Posle inicijativnog testa, aktivna grupa je Cetiri meseca vezbala
kreativno reSavanje biznis problema. Metod veZzbanja bio je kombinacija
nominalnog metoda grupnog odlucivanja i Ozbornovog metoda kreativnosti.
Polazne predpostavke bile su da ¢e pod uticajem vezbanja grupa u celini povecati
procenat kreativnih reSenja biznis problema i da ¢e smanjiti procenat standardnih,
nekretivnih reSenja, ali da necée povecati kreativnost studenata. Sve tri hipoteze su
potvrdene. Potvrda trece hipoteze tumacena je stavom da vezbanje u kreativnom
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reSavanju biznis problema i kreativnost nisu isti fenomen. Autori su predlozili
nekoliko poboljSanja nacrta istrazivanja za reSavanje ovog problema.

Kljuéne redi: efektivnost treninga, kreativnost, vezbanje kreativnog resavanja biznis
problema.

Radojica Bojanovi¢, PhD
Mirosava Durisi¢-Bojanovié¢, PhD
Faculty of Philosophy in Belgrade

EFFECTS OF USING CREATIVE PROBLEM SOLVING IN BUSINESS

Effects of training creative problem solving in business were presented in the paper.
Research was conducted with undergraduate students (N = 90). Subjects have taken
initial and final test of creative problem solving in business. After the initial test,
active group was practicing creative problem solving in business for four months
The training method was a combination of nominal team problem solving and
Osborn's creative model. Basic assumptions were that, due to a training, group, as a
whole, would increase percentage of creative solutions, and decrease percentage of
common, uncreative solutions, but would not increase creativity. Each of these
hypotheses has been confirmed. Confirmation of the third hypothesis was explained
by the opinion that creativity and practicing creative problem solving in business are
not the same phenomenon. Authors suggested several improvements of research
scheme in order to resolve this issue.

Keywords: effectiveness of training, creativity, creative problem solving in business
training.
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Pedagoska fakulteta

Univerze v Mariboru, Slovenija
tomaz.bratina@um.si

INFORMACIONO-KOMUNIKACIONA TEHNOLOGIJA I
INTRAPERSONALNA INTELIGENCIJA

Osobe sa razvijenom intrapresonalnom inteligencijom preferiraju aktivnosti koje
mogu izvoditi sami. Postojece stanje i probleme shvataju osobnim i tako osobnim
podsticajem, uglavnom nezavisno, pristupaju njihovom reSavanju. Zbog sposobnosti
samodiscipline i samorazumevanja mogu se uspe$no distancirati od uticaja okoline.
Distanciranje u odredenim situacijama moze biti izvedeno ili prouzrokovano i
upotrebom informaciono-komunikacione tehnologije odnosno IKT. Uticaj IKT na
osobu sa razvijenom interpersonalnom inteligencijom mozemo promatrati
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pozitivnim ili negativnim. Ako se distanciranje iz bilo kojeg razloga vr$i kao
posljedica uticaja IKT mozemo taj uticaj smatrati negativnim. U suprotnome,
distanciranje u kombinaciji sa upotrebom IKT u svrhe uspe$nijeg suocavanja
situacijom i uspeS$nijem pronalazenju reSenja, svakako je pozitivno. Upotreba
pazljivo odabrane IKT moze pozitivno uticati na razvoj intrapersonalne inteligencije
u vidu pojedinac¢nih karakteristika ovoga tipa inteligencije. Posljedi¢no kod odabira
IKT nuzno je striktno voditi raGuna u moguéem uticaju na razvoj intrapersonalne
inteligencije kao celine ili njenih pojedinacnih karakteristika. Ta je Cinjenica
iznimno vazna kada su u vidu predskolska deca. Nekriticka upotreba IKT u tom
dobu moze dugorocno uticati na razvoj intrapersonalne inteligencije pojedinacnog
deteta. U tom vidu odgovornost vaspitaca je znacajna i ocita, pa se od njih trazi tako
poznavanje IKT, kao i mogucih uticaja na razvoj intrapersonalne i drugih
inteligencija.

Kljuéne reCi: informaciono-komunikaciona tehnologija, intrapersonalna
inteligencija.

Tomaz Bratina, PhD
University of Maribor
Faculty of Education

INFORMATION AND COMMUNICATION TECHNOLOGY AND
INTRAPERSONAL INTELLIGENCE

Persons having well developed intrapersonal intelligence prefer to perform the
activities mostly by themselves. The present situations or problem is experienced
and understand as personal matter. The salvation approach is personally stimulated
and independent in general. Due to the self-discipline and self-understanding, person
can successfully keep necessary distance to the surrounding world. Sometimes the
keeping of distance may be induced or be the consequence of using of Information
and Communication Technology (ICT). The influence of ICT on the individuals’
interpersonal intelligence can be positive or negative, depending on the present
situation. When the persons’ distance is the consequence of using of ICT, the
influence is negative. Otherwise if the combination of persons’ distance and ICT
usage is required to achieve the more successful confrontation with the present
situation in the purpose of finding the proper solution, the influence of the ICT is
positive. Careful selection of the dedicated ICT may have the positive influence on
the development of the interpersonal intelligence as whole or on its particular
characteristic. Consequently, possible influence on the development of intrapersonal
intelligence should be considered in the selection of the dedicated ICT. The careful
selection of ICT regarding to its influence on the intrapersonal intelligence
development is very important when we have to deal with preschool children. The
lack of critical ICT usage can cause the long-term negative influence on the
intrapersonal intelligence development of every child. The responsibility of the
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preschool-teachers is obvious and requires adequate knowledge about ICT and
possible influence on intrapersonal and other types of intelligence.

Keywords: informational-communication technology, intrapersonal intelligence.
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CONCEPTUL DE ,,DOTARE APTITUDINALA INALTA”. O ABORDARE
PEDAGOGICA

Conceptul de ,,dotare aptitudinald inaltd”, cu referintd la ,,copiii supradotati” este
abordat predominant psihologic. Reconsiderarea sa dintr-o perspectiva predominant
pedagogica permite: a) valorificarea diferitelor definitii operationale cu accent
psihologic, sociologic, estetic etc.; b) avansarea unei definitii pedagogice la nivel de
subiect (copil, elev) cu potential aptitudinal si atitudinal superior. Elaborarea unei
pedagogii eficiente in acest domeniu de cercetare de o mare complexitate
biopsihosociopedagogica, implicd raportarea la doud obiective strategice : a)
identificarea corecta, oportund, optima a copiilor / elevilor cu potential aptitudinal si
atitudinal superior; b) instruirea diferentiatd a copiilor / elevilor cu potential
aptitudinal si atitudinal superior, realizabild printr-o metodologie adecvata, aplicata
in cadrul procesului de invatamant, in activitati de tip formal si nonformal, cu
deschideri multiple spre informal.

Cuvinte cheie: supradotare, pedagogie, aptitudine.

Gabriela Cristea, MA
"Spiru Haret" University, Bucharest

THE CONCEPT OF "HIGH APTITUDE ENDOWMENT". A
PEDAGOGICAL APPROACH

The concept of "high aptitude endowment" with reference to "gifted children" is
approached predominantly psychological. Reconsidering it from a predominantly
pedagogical perspective allows: a) the valorification of different operational
definitions focusing on the psychological, sociological, aesthetic etc .; b) advancing
a pedagogical definition at the subject level (child, pupil) with potentially superior
skills and attitudes. Developing an effective pedagogy in this field of research of
great biopsychopedagogical complexity complexity, involves the reporting of two
strategic objectives: a) identifying the correct, timely of children / students with
potentially higher skills and attitudes; b) differentiated instruction for children /
students with superior skills and attitudes potentially achievable through appropriate
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methodology applied in the process of education, formal and non-formal type
activities with multiple openings for informal.

Keywords: giftedness, pedagogy, aptitude.
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PROBLEM PREPOZNAVANJA TALENTA SA STANOVISTA
INTRAPERSONALNIH VESTINA UCENIKA DAROVITIH ZA LIKOVNU
UMETNOST

Danasnje drustvo zahteva ucitelja koji obrazuje i priprema ucenike za kritiCko
misljenje kao jedan od aspekata intelektulane autohomije, koji podstic¢e kreativnost i
na umu ima kljuéne kompetencije za celozivotno u¢enje. Znacajan zadatak moderne
Skole je takode da otkriva i podstice darovite ucenike u razli¢itim oblastima. Ovo se
u osnovnim Skolama u Sloveniji odvija u tri faze: (1) snimanje, (2) identifikacija i
(3) upoznavanje, kao i pribavljanje misljenja roditelja. Ve¢ u ranoj fazi se mogu
primetiti problemi kada je re¢ o likovnim talentima. Talenat za likovno je prirodna
sposobnost koja omogucéava pojedincima da imaju visoka postignuca u polju likovne
umetnosti. Intrapersonalne vestine uc¢enika darovitih za likovno se prepoznaju kroz
emotivnu zrelost, motivaciju, bogatu imaginaciju, kreativnost i razvijenu spacijelnu
inteligenciju. Samorefleksivne sposobnosti ovih ucenika ogledaju se u njihovim
moguénostima da prezentuju, zamisljaju i gledaju ,,unutrasnjim okom”, kao i u
njihovoj svesti o sopstvenim snagama i slabostima. Na Zzalost, danasnji koncept
otkrivanja talentovanih ucenika u veéini slucajeva ne prepoznaje navedene
intrapersonalne vestine uc¢enika darovitih za likovno. Snimanje uc¢enika nije samo po
sebi svrha, ono zavisi od ciljeva koji odreduju koje vrste i koliko podataka treba
prikupiti. Samim tim je neophodno utvrditi kvalitetniju pripremu za snimanje
umetnicki darovitih u€enika, kao i obezbediti inovativno okruzenje za ucenje, §to ¢e
voditi ka znacajnom pomeranju od tradicionalnih pristupa radu sa darovitim
ucenicima.

Kljuéne reéi: intrapersonalne vestine, prepoznavanje darovitih ucenika, talenat za
likovno.
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THE PROBLEM OF RECOGNIZING THE TALENT FROM THE
VIEW OF INTRAPERSONAL SKILLS OF ARTISTICALLY GIFTED
STUDENTS

Today's society requires a teacher who educates and prepares students for critical
thinking as an aspect of intellectual autonomy, who encourages creativity and has in
mind the key competences for lifelong learning. An important task of the modern
school is also discovering and encouraging gifted students in various fields. This
takes place in Slovenian primary schools in three stages: (1) recording, (2)
identification and (3) familiarization, as well as obtaining the opinion of the parents.
In terms of artistic talent, we have detected problems already at an early stage.
Artistic talent is a natural ability that allows individuals to have high achievements
in the art field. Intrapersonal skills of artistically gifted students are recognized
through emotional maturity, motivation, rich imagination, creativity and developed
spatial intelligence. Self-reflective abilities of these pupils are seen as capable of
presenting, imagining and seeing with the inner eye and the awareness of their own
strengths and weaknesses. Unfortunately, today's concept of discovering talented
students in most cases does not recognize these intrapersonal skills of artistically
gifted students. Recording of pupils is not purpose itself, it depends on its aim,
which determines what types and how much information should be collected. It will
therefore, be necessary to establish more quality preparation for recording
artistically gifted students and introduce innovative learning environment, which
will constitute assigned deviation from traditional approaches to working with gifted
students.

Keywords: intrapersonal skills, recognizing of gifted students, artistic talent.
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PODSTICANJE IMAGINACIJE KAO DELA INTRAPERSONALNE
DAROVITOSTI U NASTAVI SRPSKOGA JEZIKA

U ovom radu donose se Cetiri metodi¢ke aplikacije osmisenje sa ciljem podsticanja
imaginacije kao dela intrapersonalne darovitosti u nastavi srpskoga jezika na svim
obrazovnim nivoima. Budu¢i da se imaginacija posmatra kao misaona kreativna
sposobnost da se u procesu razmisljanja stvori dovoljno jasna predstava o oblicima,
karakteristikama i drugim svojstvima neke stvari, odnosa medu stvarima, ili odnosa
medu ljudima, koji tek treba da nastanu, vrlo pogodno tlo za njeno manifestovanje
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jesu produkti pismenog izrazavanje ucenika i studenata. Za osnovnoskolsku nastavu
iskoristivi su stoga zadaci koji podrazumevaju zapisivanje licnih razmisljanja na
neobiéne teme, ili asocijacija na retko upotrebljivanje re¢i. U radu sa ucenicima
srednjih Skola mogu se implementovati zadaci poput pisanja dnevnika, ali se od
ucenika moze zahtevati da samostalno tvore jezicke igre. Studente treba ohrabrivati
na nezavisne projekte, koje daroviti kreiraju prema vlastitim ciljevima, potrebama i
sposobnostima.

Kljuéne reéi: daroviti, imaginacija, metodicke aplikacije, nastava srpskoga jezika,
pismeno izrazavanje.

Ivana Djordjev, PhD
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ENCOURAGING IMAGINATION AS A PART OF INTRAPERSONAL
TALENT IN TEACHING SERBIAN LANGUAGE

In this paper will be four methodological applications made to encourage
imagination as part of intrapersonal talent in teaching the Serbian language on all
levels of education. Since the imagination is seen as the creative power of thought
that in the process of thinking create enough clear idea of the types, characteristics
and other properties of things, relationships between things, or relationships between
people, which has yet to occur, a very fertile ground for its manifestation are
products of written expression of students. For primary school courses usable tasks
which include writing personal reflections on unusual topics, or associations on rare
appropriation words. In working with high school students can be implement tasks
like logging, or the students may be required to independently create the language
games. Students should be encouraged to independent projects that gifted create
according to their own goals, needs and abilities.

Keywords: gifted, imaginative, methodical application, teaching the Serbian
language, written expression.
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CBECT O MOTUBAIIMJU U CAMOMOTHUBAIINJA
(CTPYKTYPA U IIOPYKE IECME KIbUT'A MATNJE BERKOBHU'RA)

VY paay tymauumo uneje pediekcuBHe cTpykType necme Kruea Matuje behkosuha.
AHanu3za je ycMepeHa Ka IJIaBHOj MOPYIM MECHUKA: CBECTH O MOTOBAIMjU H
CaMOMOTHBAIIMjU JAPOBUTHUX Yy Tpolecy o0pa3oBamba M BacluTama. AHann3a
CTPYKTYpE U MOPYKe MecMe MoKa3yje Ja MOTHBAIIMja Ka0 UMITYJIC CII0Jba J0JIa3u O]
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poauTesha KOjU TPENo3Hajy MapoBUTOCT nerera. CaMOMOTHBalIMja JAeTeTa je
NPUTyIIeHa ¥ HUCY O3HAYEHH HCHU PalliOHAIHN YHHHOIIH.

Kibyune peum: Bacnurame, napoButd, Maruja behkosuh, MoTuBanuja, noesuja,
CaMOMOTHBAIIH]a.

Milo§ M. Pordevié¢, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac

AWARENESS OF MOTIVATION AND SELF-MOTIVATION
(STRUCTURE AND MESSAGES SONG BOOK MATIJA BECKOVIC)

In this paper, we interpret the idea of reflective structures in the poem Book Matija
Beckovi¢. The analysis is focused on the main message of the poet: awareness of
motivation and self-motivation in the process of gifted education. Analysis of the
structure of the songs and messages shows that external motivation as an impulse
comes from parents who recognize the intelligence of their children. Self-motivation
of a child is subdued and their facts are not marked.

Keywords: education, gifted, Matija Bec¢kovié¢, motivation, poetry, self-motivation.
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MEJINJA U UHTPAITEPCOHAJIHA CITOCOBHOCT JAPOBUTUX
(KAKO CY 1 3AIITO CPBU ITIOCTAJIM HTAMETHHUJN?)

Y Cp6uju je 2013. rogure 6mno Bumre ox 14.000 crymeHaTa ¢ MPOCEYHOM OLIEHOM
npeko 8,5, Mok je Opoj Tako JOOpMX CTydeHaTa Mpe IIeCT TOAWHA OWO TEeK HElITO
Behm ox 1.000, mokasyje aHamm3a Bonehe HammoHamHe HHCTUTYIHje, Cpricke
akazeMdje Hayka m ymeTHocTH. [lomartak ymyhyje Ha 3akipydak nma ce y CpOuju
NOCTIDKY M3BAaHPEIHU Pe3yNTaTH Ha IUIaHy paja ¥ MOTHBalHMje ¥ CAMOMOTHBALUjE
mapoBUTHX. PacT Opoja ycmemHMX W AapOBHTHX MOTBphyje (miozodcky wunejy
Maptuna Xajnurepa za ce ,,CylITHHA 00pa3oBamba TeMeJbU Ha CYIITHHU UCTUHE”. Y
pany ce 6aBUMO IMTambMMa: Ja JIM je TO Benuka cprcka Mcruna mnn Jlax oneBana y
necmu Cucmem me aajxxce U KaKO U KOJNUKO CY JAPOBUTHU IPUCYTHH y CPICKUM
Meaujuma?

Kibyune peuyn: 1apoBUTOCT, MEAWjH, MJIaIi, caMoMoTHBaIHja, Cpouja.
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MEDIA AND INTRAPERSONAL ABILITY GIFTED
(HOW AND WHY THE SERBS HAVE BECOME SMARTER?)

In Serbia, in 2013 there were more than 14,000 students with an average score of
over 8.5, while the number of such good students six years ago was just over 1,000,
shows analysis of leading national institutions, Serbian Academy for Arts and
Sciences. The data suggests that Serbia achieved excellent results in the field of
work and motivation and self-motivation gifted. The growth in the number of
successful and smart I confirm philosophical idea Martina Hajdigera that ,the
essence of education is based on the essence of truth”. Is it a large Serbian Truth or
lie in the songs sung This system lie and how many talented and capable are present
in Serbian Media?

Keywords: giftedness, media, youth, self-motivation, Serbia.
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TEME, KI SE VRACAJO NA PODROCJE KARIERNEGA SVETOVANJA
NADARJENIH UCENCEV

Da bi bilo mogoce napredovati na katerem koli raziskovalnem polju je pomembno, da
ocenimo obstojee stanje in se ozremo v smer novih razvojnih tezenj. V tem smislu so
skozi strokovno literaturo in novejSe raziskave ponovno obravnavane nekatere nove
teme v kariernem svetovanju nadarjenih in talentiranih ucencev. Izbira kariere je
vsezivljenjski proces, ki zahteva natancne razpoznave sposobnosti, potencialov in
dosezkov. Mnoge karierne izbire, ki so opravljene v vsezivljenjskem procesu
zahtevajo veliko premisleka. Vsezivljenjski pristop pri kariernem razvoju je potreben v
obliki kariernega nacrta ,.kot osnova za dolgo serijo ponavljajoc¢ih odlocitev opravljenih
v celem Zzivljenju”. Zato morajo biti karierni nacrti nadarjenih ucencev stalno revidirani
in prilagojeni nepretrganemu spreminjanju sveta.

Klju¢ne besede: nadarjeni, talentirani, karierno svetovanje.
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RECURRING THEMES IN CAREER COUNSELING OF GIFTED AND
TALENTED STUDENTS

To move forward in any field it is important to assess its current state, to note issues
that remain the same, and to look for new trends. In this review of literature, some
research based and some not, recurring themes in career counseling for gifted and
talented students are presented for reexamination. Choosing a career is a lifelong
process that demands accurate perceptions of ability, potential and achievement.
Many career choices must be made during the lifespan ,requiring much thought and
reflection in the decision making. A lifelong approach to career development is
needed as career plans ,,are based on a long series of iterative decisions made
through out our lives” Career plans must be constantly revised to adapt to a
continually changing world.

Keywords: the gifted, the talented, career guidance.
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INVATAMANTUL iN LIMBA MATERNA SARBA iN ROMANIA

Singura scoald din Romania cu predare integrald in limba sarba este Liceul Teoretic
»Dositei Obradovici” din Timisoara. Scoala este reprezentativa pentru modul in care
se urmdresc concomitent doud obiective: integrarea in sistemul gcolar si social
romanesc, respectiv pastrarea Si cultivarea identititii etnice. In scolile cu predare in
alta limba maternd decat cea majoritara profesorul trebuic si foloseasca diferite
strategii pentru a incuraja elevii In vederea participarii lor active la viata comunitatii
etno-lingvistice, respectiv a comunitatii mai extinse. Acest lucru presupune un alt
fel de demers didactic, o continua dubla referinta la valorile celor doud etnii. Unele
dintre proiectele liceului din Timisoara ilustreaza acest aspect. Predarea in limba
sarba nu este un obstacol pentru continuarea studiilor la universitdti din Romania,
Serbia. Integrarea S$i diversitatea sunt valorile pe care le promoveaza Scolile cu
predare in limba materna.

Cuvinte cheie: invitimant, minoritati, Romania, Sarbi.
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SERBIAN NATIVE LANGUAGE EDUCATION IN ROMANIA:
TIMISOARA HIGH SCHOOL DOSITEI OBRADOVICI

The only school in Romania with tuition entirely in Serbian High School ,,Dositej
Obradovic” in Timisoara. The school is representative of how to simultaneously
pursue two objectives: integration into the roumanian school system and the ethnic
identity preservation. The Teacher must use different strategies to encourage
students to their active participation in community life ethno-linguistic or large
community. This requires a different kind of teaching approach, a continuous double
reference to the values of the two ethnicities. School projects in Timisoara illustrates
this.The study in the Serbian language is not an obstacle for further studies at
universities in Romania, Serbia.

Keywords: education, minorities, Serbs, Romania.
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®EHOMEH PAHHE OJAPEHHOCTH BYJIYIIET'O MIACATEJIS U
MHO3TA

OOmiecTBeHHass cpefa B HAMlM JHU 00JalaeT BBICOKOH CTENEHBbIO pa3BUTHE
LEJOCTHOTO MHpa TBOPLOB B chepe 00pa3HO-BepOaNbHON —JEATENLHOCTH
OTJIMYACTCA B TICPBYIO OYCPEAb HCKIHOYUTCIBHO paHHeﬁ NaMATINBOCTBIO
COCTOSIHUI BHYTpPEHHEH JKH3HM M MepeXUBaHUI COOBITHIl ,KpaliHE paHHETO
nerctBa” (JI. H. Toncroit). Kak npaBumo, npamatuyeckue cOOBITUSI 3TOTO BPEMEHH,
HHOrJla — Tparcaum B CCMbE pe6eHKa SIBJISIFOTCA MOmHeﬁmHMH MOTPACCHUAMU
yKJIaZia €ro BHYTpPEHHEro Mmupa. BeposTHo, mmst OonbmION TpymHmel AeTeil Takoro
poma COOBITHSI CTAHOBATCS OCHOBAHMSMH IIO)KH3HEHHBIX HEBPO30B, TPEOYIOMINX
MICHXOJIOTHYECKOH KOPPEKIHU CO CTOPOHBI POJUTENEH, MEAaroroB M, BO3MOXKHO,
JETCKUX HeBpoJioroB. OMHAKO CKPHITHBIA XapakTep peOeHKa B psAe CilydacB
3allyCKaeT MEXaHHW3MBI IepepabOTKM BHEYATICHUH BHYTPEHHEH JKH3HH H
NEPEeKUBAHUI B TOTOK BHYTPEHHEH peUYH, MY3BIKAIBHYIO PUTMHU3AIHIO, ITOWUCK
ONTUMAJIBHBIX CIIOCOO0B CHMBOJIMYECKOTO caMOBbIpakeHUs. OBJajeHHe pogHON
peublo, a TaKkKe HHOCTPAaHHBIMU SI3bIKAMU C PAaHHEro JETCTBA pPa3BEePTHIBACT
MEXaHU3MBbl 3aKpEIICHUs] MEePeKUBaHUI B BepOaJbHBIX 00pa3ax W KPUTHYECKOE
BOCIPUATHE BHEIIHMX BepOaJbHBIX IIPOM3BENCHUH B CKa3ke M aBTOPCKOU
Xy/I0KECTBEHHOU JTUTEpaType.

KiroueBble ciioBa: Bep6an1/13au1/1$[ PaHHETO AYXOBHOT'O OIIbITa, BHYTPCHHSAA KU3Hb,
PpaHHAA OAAPCHHOCTL, PETPOCIICKI M.
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THE PHENOMENON OF YOUNG GIFTEDNESS OF THE WOULD - BE
WRITER OR POET

Nowadays the social environment is featured with the high degree of the
development of the integral world of creators in the province of image and verbal
activity and is marked with, first of all, exceptionally young retentiveness of states
of internal life and experience of events of ,,very early childhood” (L. N. Tolstoy).
As a rule, dramatic events of that time, sometimes tragedies in the child’s family, are
violent emotional upheavals in child’s internal life. Probably, for the majority of
children such events become grounds for lifetime neurotic disorders, requiring
psychological correction by parents, teachers and, probably, pediatric neurologists.
However, in some cases the concealed nature of the child triggers the mechanism of
processing impressions of the internal life and emotional stress into effusions of
inner speech, music rhythmizationand search of effective ways of symbolic self-
realization.The acquisition of native speech, as well as foreign languages, since early
childhood puts into motion mechanisms of fixation of feelings in verbal images and
critical perception of external verbal works in tales and original fiction.

Keywords: verbalization of young spiritual experience, internal life, young
giftedness, flashback.
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ZNVAVCAJ I KONKURENTNOST VELEUCILISTA NA REGIONALNOM
TRZISTU VISOKOG OBRAZOVANJA IZ UGLA INTRAPERSONALNIH
SPOSOBNOSTI

Rezime: Jedna od temeljnih vrednota Europske unije je mobilnost rada, kapitala,
roba i usluga, a kroz program Erasmus+ potice se mobilnost studenata. Sve to
dovodi do nuznog ujednacavanja kriterija i kurikuluma u veéini drzava Europske
unije, te se visoko obrazovanje viSe ne moze promatrati izvan neke Sire regije.
Moderna ekonomija ve¢ je duboko zasla u podrucje ekonomije usluga te trziste rada
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zahtjeva sve obrazovanije radnike. Svako zanimanje za koje je potrebno visoko
obrazovanje ne trazi nuzno klasi¢nu sveuciliSnu naobrazbu, vece tezi ka stru¢nom
znanju studenta/radnika za koji su znacajne medu ostalima i intrapersdonalne
sposbnosti. Ovaj rad nastoji kroz kontekst moderne ekonomske politike razumjeti
koncept struénog visokog obrazovanja, a potom, nakon §to se utvrde sve prednosti i
mane ovakvog oblika visokog obrazovanja, provjeriti jesu li veleucilista i ostale
ustanove strué¢nog visoko obrazovanja izgradile svoju poziciju na trzi$tu te jesu li
dovoljno konkurentni u odnosu na druge institucije tercijarnog ili sekundarnog
obrazovanja. U ovom kontekstu posebno se posmatra znacaj intrapersonalnih
sposobnosti.

Kljuéne rijeci: Stru¢no obrazovanje, veleudiliSte, Strategija Europa 2020,
intrapersonalne sposobnosti, tercijarno obrazovanje, cjelozivotno obrazovanje.
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Dr Luka Stanié

Merkur Insurance, Regional Office, Osijek, Croatia
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IMPORTANCE AND COMPETITIVENESS OF UNIVERSITY AT
REGIONAL HIGHER EDUCATION MARKET FROM THE ANGLE OF
INTRAPERSONAL ABILITIES

Abstract: One of the fundamental values of European Union is mobility of work,
capital, goods and services, as well as student mobility encouraged by the Erasmus+
program. All these trends lead to necessary harmonization of criteria and curricula in
majority of European Union states and it has become impossible to consider higher
education out of a broader region. Modern economy has already entered the field of
service economy with the labour market demanding as highly educated workers as
possible. Any profession requiring the level of higher education does not necessary
seek only for classical university education, but it needs professional knowledge and
skills of a student/worker, and one of those rather important, among others, is
intrapersonal ability. The paper is an attempt to grasp the concept of professional
higher education through the context of modern economical policy. Having
established all the advantages and disadvantages of such a form of higher education,
the authors try to examine if universities and other institutions of professional higher
education have built their own position on the market and if they are competitive
enough compared to other institutions of tertiary and secondary education. It is
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necessary to also consider the importance of intrapersonal abilities within the same
context.

Key words: professional education, university, Strategy Europa 2020, intrapersonal
abilities, tertiary education, lifelong learning.

Prof. dr Grozdanka Gojkov

Visoka Skola strukovnih studija za vaspitace ,,Mihailo Palov”, Vrsac i
Uciteljski fakultet Univerziteta u Beogradu

ggojkov@hemo.net

SVRSISHODNOST KAO VID INTRAPERSONALNE DAROVITOSTI
— SVRHA KAO DAROVITO SAMOREGULISANJE —
U radu se daju preliminarni nalazi jednog eksplorativnog istazivanja ¢iji je predmet
srsishodnost kao vid intrapersonalne darovitosti, u okviru koga se trazi odgovor na
pitanje: koliko je prisutna orijentisanost darovitih aspiracijama ka promenama
drustva, kulture, okruZzenja, odnosno koliko je kod darovitih prisutna svrha kao
darovito samoregulisanje. Poslo se od pretpostavke da daroviti imaju aspiracije ka
promenama orijentisane ciljevima, da manifestuju svrsishodnost kao vid
intrapersonalne darovitosti. Cilj istrazivanja je da se sagleda u kojoj meri se
samoregulisanje u domenu aspiracija koje se odnose na svrhu zivota, smisao,
zivotnu satisfakciju razlikuju u odnosu na ostale studene iz uzorka. Sagledavano je
koliko se daroviti od drugih ispitanih razlikuju prema oblicima svrsishodnosti i da li
se daroviti orijetisani aspiacijama razlikuju u svojim subjektivnim zna¢enjima svrhe,
ili zivotne satisfakcije. Uzorak ¢ine studenti Nastavnog odeljenja u Vrscu
Uciteljskog fakulteta Univerziteta u Beogradu (N = 247) i Visoke $kole strukovnih
studija za vaspitace ,,M. Palov* u VrScu (N = 182). Studenti sa proseénim uspechom
iznad 9,00 uzeti su kao potencijalno daroviti, kao kategorija koja se potvrdila
akademskom uspesnoscéu ( N = 42). Kao instrument koriséena je modifikovana skala
Likertovog tipa od S. Moran (2009) kako bi se procenilo u kojoj meri ispitani
osecaju da su pronasli smisao, da su identifikovali svrhu za koju misle da ¢ini dobar
smisao njihovog zivota. Moralna darovitost obuhvata nameru/svrhu koja se u
literaturi o darovitima asocira sa talentom i visokim postignu¢ima. Moralna
darovitost naglasava snagu volje da se da pozitivan, prosocijalan doprinos drustvu
(Moran, 2009a; Renzulli, 2002; Winner, 2000). Li¢ni talenat obuhvata ,,izuzetnu
sposobnost da se izaberu i da se postignu teski Zivotni ciljevi koji su u skladu sa
necijim interesovanjima, sposobnostima, sistemom vrednosti, i kontekstima” (Moon,
2003., str. 5, prema S. Moran, opc.cit.). Torensovim ,,0sobama van granica”, koji su
puno postigli za vreme svog zivota, zajednicko je to $to su imali jasnu nameru/svrhu
(Ibidem). Darovitost u domenu morala Cesto se fokusira na nacin na koji su
intelektualno daroviti osetljivi na druge (Silverman, 1994) ili misle ili prosuduju o
pitanjima morala (Rest & Narvaey, 1995.; Sisk, 1982.; Tirri & Nokelainen, 2007).
Ovi pristupi naglasavaju nacin na koji pojedinci shvataju situacije i moralne
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implikacije istih: kako jedna osoba vidi smisao svog okruzenja? Imati cilj smatra se
oblikom intrapersonalne darovitosti. Teorijsku osnovu istrazivanja ¢ini Gardnerovo
shvatanje intrapersonalne sposobnosti, a osnovni nalazi odnose se na:

— Kao §to se pretpostavljalo, postoji statisticki znacajna razlika u korist
darovitih u pogledu teZznji ka tome da budu orijentisaniji na druge, shvataju
potrebu angazovanja za opste promene u svom okruzenju, kulturi, drustvu;
dakle, imaju izrazeniju snagu volje da daju pozitivan, prosocijalan doprinos
drustvu;

— Xi-kvadrat i ANOVA izvesStavaju o dva cilja: medu darovitima je 22%
orijentisanih na druge, imaju tolerantne aspiracije da predu preko grupnih
razlika, da se fokusiraju na mir, pravdu, jedinstvo, ili ukljuéivanje
imigranata kako bi bilo manje patnje, ali se javilo duplo vise (46 %) onih
koji teze ka tome da budu ka sebi orijentisani (da zavrSe studije, dobiju
dobar posao i formiraju sre¢nu porodicu...);

— Nepostojanje svrhe je medu darovitima izrazeno u 15% slucajeva, a ciljevi
koji prevazilaze samu li¢nost u 12% slucajeva.

Kljuéne reci: intrapersonalna darovitost, moralna samoregulacija, svrsishodnost.

Grozdanka Gojkov, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac
and Teacher Training Faculty University in Belgrade

PURPOSEFULNESS AS A TYPE OF INTRAPERSONAL GIFTEDNESS
- PURPOSE AS GIFTED SELF-REGULATION -

Presented in this paper are the preliminary results of an experiment, the aim of
which was purposefulness as a type of intrapersonal intelligence. In this framework,
the answers to the following questions were sought: to what existent are aspirations
of the gifted oriented towards changes in society, culture, the surroundings, i.e. to
what extent is purpose present as a self-regulation tactic of the gifted. The
assumption that the gifted have goal oriented aspirations and that they manifest
purposefulness as a type of intrapersonal giftedness was used as a starting point. The
goal of the study was to explore to what extent self-regulation in the domain of
aspirations which refer to life purpose, meaning, life satisfaction differs in
comparison to other students from the sample. It was compared how much the gifted
in comparison to other subjects differ in regards to purposefulness and whether the
gifted who are aspiration oriented differ in their forms of purposefulness or life
satisfaction. The sample consists of Teacher Training Faculty University of
Belgrade students, class in Vrsac, (N = 247) and Preschool Teacher Training
College ,,M. Palov” in Vrsac (N = 182). Students with the grade average above 9.00
were regarded as potentially gifted, as a category which has proven to be
academically successful (N = 42). A modified scale from the Likert type from S.
Moran was used to evaluate to what extent the participants feel that they have found
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meaning, that they have identified purpose which they believe comprises a

satisfactory meaning of life for them. Moral giftedness incorporates intent/purpose,

which in literature about the gifted is connected with talent and high achievement.

Moral giftedness highlights the strength of will to give positive prosocial

contribution to society (Moran, 2009a; Renzulli, 2002; Winner, 2000). Personal

talent incorporates “the extraordinary ability to select and achieve difficult life goals
which are aligned with ones interests, abilities, value system and contexts” (Moon,

2003., p. 5, according to S. Moran,opc.cit.). Torens’s “unrestrained individuals”,

who made great achievements during their lifetime, had in common a clear

intent/purpose (ibidem). Giftedness in the domain of morality is often focused on the
way in which the intellectually gifted are sensitive to others (Silverman, 1994) or
think about questions about moral (Rest & Narvaey, 1995.; Sisk, 1982.; Tirri &

Nokelainen, 2007). This approach highlights the ways in which individuals

understand situations and their implications: how a person understands the meaning

of its surroundings. Having a goal is considered a type of intrapersonal giftedness.

Gardner’s understanding of intrapersonal ability forms the theoretical basis of the

study, and the main findings refer to:

— As it had been assumed, a statistically significant difference exists in the favor of
the gifted when it comes to the characteristic of being oriented towards others,
understanding the need to fight for general changes in their surroundings,
culture, society; therefore, they have a stronger will to give positive, prosocial
contribution to society;

— The Chi-square and ANOVA tests testify about two goals: among the gifted 22%
are oriented towards others, they have tolerant tendencies to move past group
differences, they are focused on peace, justice, unity, or accept immigrants so
that there would be less suffering, however the number of participants oriented
towards themselves (to finish their studies, get a good job and form a happy
family...) was double (46%);

— The absence of purpose among the gifted was expressed in 15% of cases, and
goals which are beyond the self were expressed in 12% of cases.

Keywords: intrapersonal giftedness, moral self-regulation, purposefulness.
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PROMOVISANJE RAZVOJA KRITICKOG MISLJENJA KOD
STUDENATA KOJI POHADAJU PROGRAME OBRAZOVNIH STUDIJA
SA NAGLASKOM NA INTRAPERSONALNU DAROVITOST

Svi mi koji ucestvujemo u kreiranju i oblikovanju okruzenja za ucenje, za buduce
ucitelje, svesni smo koliko je vazan aspekt identifikacije darovitosti. Posebno je
znacajno imati na umu unapredenje i razvoj intrapersonalnih sposobnosti, s obzirom
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na to da je u danasnjem drustvu obrazovno okruzenje u tolikoj meri izazovno da od
ucitelja i buduéih ucitelja zahteva izrazito razvijenu sposobnost samorefleksije,
samosvesti, samoekspresije i samopouzdanja. Ovi faktori zajedno ucestvuju u
stvaranju procesa koji vode ka adekvatnoj percepciji, razumevanju i prihvatanju
sebe. Ovo, za uzvrat, pomaze u dostizanju ¢itavog niza li¢nih ciljeva, kao i u
ispitivanju sopstvenih stvarnih potencijala. U radu se daju nalazi istrazivacke studije
kojom smo Zeleli da ispitamo do koje mere studenti koji pohadaju programe
obrazovnih studija osecaju ili vide sebe iz perspektive intrapersonalne darovitosti.
Da li vide sebe kao li¢nosti koje su u stanju da procene sopstveni emotivni zivot, ili
drugacije receno, da li su razvili sposobnost objektivne samoanalize.

Kljuéne redi: intrapersonalna darovitost, pouc¢avanje, studenti, Skolsko okruzenje.
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PROMOTING THE DEVELOPMENT OF CRITICAL THINKING IN
STUDENTS OF EDUCATIONAL STUDY PROGRAMMES WITH
EMPHASIS ON INTRAPERSONAL GIFTEDNESS

All of us who participate in the creation and shaping of educational environment for
teachers-to-be know how important the aspect of detecting giftedness is. It is
particularly important to be aware of the promotion and development of
intrapersonal abilities, as in today’s society the environment of education is so
challenging from teachers or teachers-to-be it requires strongly developed ability of
self-reflection, self-awareness, self-expression, and self-esteem. These factors co-
create the processes that lead towards adequate perception, understanding, and
acceptance of oneself. This, in turn, assists in the meeting of set personality targets
and in exploiting one’s actual potential. In the paper we present the findings of a
research study with which we wished to investigate to what extent students in
educational study programmes feel or perceive themselves from the perspective of
intrapersonal giftedness. Do they see themselves as personalities capable of
assessing their own emotional life, or to put it in another way: have they developed
the ability of objective self-analysis?

Keywords: intrapersonal giftedness, teaching, students, school environment.
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YJIOT'A BACITMTAYA Y IOACTULHABKBY HHTPAIIEPCOHAJIHE
JAPOBUTOCTH

Pax ce ©6aBu JONPHUHOCOM BacIWTa4a Y TIOACTHIARKY HHTpPAIEPCOHAHE
JAPOBHUTOCTH JIelle, MOCEOHO ca acrekTa OpraHu30Bama MPOorpamMa MHIUBHIYaIHE
nojpiike. ['0OBOpH ce 0 TOTEHINjaTHO JAAPOBUTO] JEIH TPEIIIKOICKOT y3pacTa, y3
noce0aH OCBPT Ha COIMjalHE WIPe W pasBHjame TpojeKaTa 3a TAICHTOBAHY |
JIapoBHUTY gemy. Amoctpodupa ce 3Hauaj] ocehiaja JHMYHOr ycmexa JaeTera y3
MOBOJbHY KIIMMY M MOJPIIKY BacluTaya y BACIUTHO] TPYIU U MMO3UTHUBAH YTHIA] HA
CTOB COIMjaIHA U eMOIMOHaIHM pa3Boj. Hajpehu neo pana je moceehen aHamusu
noceOHUX Tporpama, cajap)aja, akKTHBHOCTH M HPHCTYMa y pajy ca TapOBHTOM
JICIIOM TIPEJIIKOJIICKOT y3pacta M YCKIaheHOCTH THX TMporpama ca HHXOBUM
notpedama U MOTEHIUjaIiMa.

K.Tby‘-lHe pe4n: BacnuTay, 1apoBUTa A0, MHTPpAIEPCOHAIHA JaPOBUTOCT,
MOJApIIKA.

Mira Jovanovié¢, PhD

Ljiljana Stankov, PhD
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PRESCHOOL TEACHER'S ROLE IN ENCOURAGING INTRAPERSONAL
GIFTEDNESS

The paper deals with contribution of preschool teachers in fostering intrapersonal
giftedness of children, particularly in terms of organizing individual support. It
discusses the issue of potentially gifted preschool children, with special emphasis on
children's social play and development projects for talented and gifted children. It
also emphasizes the importance of the child's sense of personal success in a
favorable social climate as well as the support to preschool teachers in an
educational group and positive impact on its social and emotional development. The
largest part is devoted to the analysis of the specific curriculum, contents, activities
and approaches in work with gifted children of preschool age and coherence of the
curriculum with their needs and resources.

Keywords: preschool teacher, gifted children, intrapersonal giftedness, support.
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PEJIUTHUO3HOCT KAO BUl UTHTPAIIEPCOHAJIHE
JAPOBUTOCTH

VY pany ce penMrMo3HOCT mocMmarpa u3 yria aapa Jby0aBu boxwuje, koja y BHIY
CMHCIIa U TIyTa KOjUM IIMYHOCT, mobelyjyhu cebe m cBOjy ceOWYHOCT, y3pacrta,
npubmmkaBajyhn ce matoj MOTyhHOCTH caMOOCTBapema, MpUONIKaBama JIHKY
Boxujem, mo 4mjoj je cauim ctBopeHa. JJuckype ce y pagy BOIM Y CMHCIY HadyMHa
MHTPaIepCOHANHOT carjielaBamba CONCTBCHUX I1aJ0Ba W Tparamba 3a CMHUCIOM
nocrojatba. OBO ce MmocMaTpa M3 yIila HCKPCHE HMHTPANCPCOHAIHE aHaIU3e
COIICTBEHHX CJa0OCTH W CHAra KOjUMa y3UMaMoO CBOj KPCT M HOCHUMO Ta YCKUM
MyTeM CaMOOJpHIlama, 0e3 OueKHWBama Harpajae 3a yuumeHo, jep he ,,Orai koju
BUJIM TAJHO, IJIATUTH HaMa jaBHO” (MT. 6,4). BehnHa Hamumx cnaboctu mocMarpa ce
Kao IUIOJI MHTPanepCOHAIHUX KOH(IMKaTa KOje CBECT M HE Iperno3Haje Kao
KOH(IMKTE, a KaJa UX MpEeNo3Ha, CHare YOBEKOBOT ja M HErOBE BOJbE CYBUILE CY
cinabe ma oBe KOHGIMKTE ycrenHo pemie. HecaBpiieHOCT YoBeKa, HECIIOCOOHOCT Jia
CC Ha BPEMC U Ha IMpaBU HAYUH JIMYHOCT OCBCCTH U CXBATU COIICTBCHC CTPACTH:
THEB, MpPXHY, 3aBHCT, JbyOOMOpY, CTpaX, OpHTY, JKajoCT... Ka0 CTPAHIYTHLY M
ry0Jjpeme Kypca Yy CMUCIY JKHBOTA, JAPOBUTOCT cKpelie ¢ myTa caMoocTBapema. Y
TEKCTY ce IUCYKYTyje O HauMHHMA KOjUMa C€ MHTpAlepCOHATHA TapOBHTOCT HOCH
ca COIICTBEHUM I1aJ0BHMa (II0OKajambe, CMUPEHE, YBaKaBambe IPYyrora, carieiaBame
COIICTBEHE HECaBPIICHOCTH...) HIyHM IyTeM CaMOOCTBapema aapoBa Koje HMa,
UCIIPaB/batbeM COIICTBEHOT JKMBOTA, JapuBameM cebe Japyruma. 3akibydHe
pedraekcuje uny y cMmepy IHUCKypca PEMTMO3HOCTH Kao CMHCIA, CBPXE JKHBOTA
JapOBHUTHX, Ka0 BHJa MOpPAJHE JAPOBUTOCTH, MYTEM HCIPaBJbakba COMCTBEHOT
JKHBOTa, HeceOMuHOIy U UCHymhemeM pasomiiy Ha MyTy y3pacTama JapHBameM
cebe apyruma.

Kiby4He peun: peInruo3Ha 1apoBUTOCT, Y3pacTambe.

Ninoslav Kacari¢, MA
The Diocese of Banat, Vrsac

RELIGIOSITY AS A FORM OF INTRAPERSONAL RELIGIOUS
ENDOWMENT

Abstract: In this paper religiosity is viewed from the perspective of God's gift of
love, which makes sense as the way in which one person, beating themselves and
their selfishness, age, approaching the given possibilities of self-realization and at
the same time approaching the image of God, in whose image we were created.
Discourse in the work leads the way in terms of sincere intrapersonal analysis and
observation of one's own ups and downs, searching for the meaning of existence.
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This is seen from the perspective of genuine intrapersonal analysis of their own
strengths and weaknesses that we take our cross and carry it through the narrow path
of self-denial, without any expectation of a reward for a committed, because ,,The
Father who sees secretly, will pay us publicly” (Matt. 6.4). Most of our weakness is
seen as the fruit of intrapersonal conflicts of conscience and they are not recognized
as a conflict, and when they are recognized the power of man's self and its will, are
too weak to successfully resolve these conflicts. The imperfections of man, inability
for timely and properly personally awaking and recognition of someone's own
passion: anger, hatred, envy, jealousy, fear, worry, sadness... like sideways and
losing course in terms of life, talent draws from the path of self-realization. The text
discuses about the ways that intrapersonal talent carries its own downs (repentance,
tranquilizers, respect for others, understanding their own imperfections...) going
through the gifts of self-realization that there, correcting his own life, of giving
oneself to others. Concluding reflections go in the direction of the discourse of
religion as a sense of life purpose gifted, as a form of moral endowment, by
correcting one's own life, selflessness and fulfillment with joy in the way of growing
and giving yourself to others.

Keywords: religious endowment, growing.
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ABORDAREA CU INTELEPCIUNE A EDUCATIEI COPIILOR
SUPRADOTATI

In acceptiunea comuna problematica supradotarii ne poarti gandul catre conceptul
de inteligentda umana exceptionald, iar cand facem referire la un supradotati se
realizeaza o analogie cu abilitatile mentale nalte si se face asociere cu apelativele:
istet, destept, stralucit, ager, sclipitor. Studiile de specialitate sunt si ele
controversate referitor la supradotare datoritd complexitatii notiunii de inteligenta
umana. Daca vorbim de dezvoltarea umana in general si a copilului in particular, ne
referim la niste etapepe care le parcurge omul In mod obligatoriu in drumul spre
maturizare. Aceste etape sau perioade cuprind ele insele faze de dezvoltare, de
progres, de evolutie, de transformare de naturd fizica, psihicd, morala, sociala.
Dezvoltarea umana este grevatd de aceastd trecere de la o varstd la alta, avand la
bazd mai mulfi factori care se autodetermind si care au o deosebitd
complexitate.Supradotarea este atribuitd unui cumul de factori ce vin din doud
directii: factorul natural, ereditar care este dublat de factorul educativ, cei doi factori
se autodetermind reciproc. Faptul cd oamenii se nasc cu anumite insusiri specifice
este evidentiat prin studiile asupra gemenilor univitelini crescuti in familii separate,
care prezintd caracteristici psiho — comportamentale surprinzator de asemanatoare
desi au fost crescuti separati si In medii sociale diferite. Factorul educativ are rol in
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mare masurad in dezvoltarea abilitatilor pana la nivelul maxim, al supradotarii, dar se
realizeaza in anumite conditii si sunt determinate de factorii educationali si sociali,
dar si de o auto-motivare personald, chiar de la varste foarte mici. Factorul
motivational impreuna cu creativitatea pot deseori suplini factorul absent insa atunci
cand toti cei trei factori: inteligenta, creativitatea si auto-motivatia functioneaza
concomitant intr-un mediu educational §i social favorizant pentru copiii, acestia pot
atinge performante absolute deosebite in dezvoltarea propriului potential.

Cuvinte cheie: supradotati, inteligentd, creativitate, talent, system intrapersonal,
factori, performanta.

Gabriela Kelemen, PhD
"Aurel Vlaicu" University of Arad, Romania

THE WISDOM OF APPROACHING THE EDUCATION OF GIFTED
CHILDREN

In common acceptation, the problem issue of giftedness takes our thoughts towards
the concept of exceptional human intelligence, and when we refer to a gifted
individual, an analogy is achieved with high mental abilities and an association is
made with the attributes: quick-witted, wise, bright, sharp-minded, and brilliant.
Giftedness is attributed to a sum of factors coming from two directions: the natural,
hereditary factor, doubled by the educational factor; the two factors being in
reciprocal determination. The fact that people are born with certain specific features
has been revealed by studies concerning monozygotic twins brought up in separate
families, showing surprisingly similar psycho-behavioral characteristics, although
they have been raised separately and in different social milieu. The educational
factor plays, in great measure, a role in the development of abilities to the
maximum, in giftedness, but these are achieved under certain conditions and are
determined by educational and social factors, but also by self-motivation, even from
very early ages. The motivational factor, together with creativity, can often
compensate for the absent factor, but when all the three factors: intelligence,
creativity and self-motivation operate concomitantly, in an educational and social
environment favorable for the children, the latter can attain absolutely outstanding
performances in developing their own potential.

Keywords: gifted, intelligence, creativity, talent, inherent system, factors, high
performance.
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Msr Blagoje Milojevi¢
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INTRAPERSONALNA INTELIGENCIJA I PODSTICANJE
KREATIVNOSTI

Intrapersonalna inteligencija, kao jedna od devet vrsta inteligencija, prema
Gardneru, zahteva ostale forme inteligencija kako bi izrazila samu sebe, kao $to su
jezik, muzika, umetnost i interpersonalna komunikacija. U ovom radu se analiziraju
odnosi intrapersonalne inteligencije i kreativnosti kroz vizuru likovne kulture i
kulture izrazavanja, jer ove dve oblasti u svojoj osnovi imaju komunikaciju. Takode
se u radu sagledavaju i nacini na koje intrapersonalna inteligencija podstice
kreativnost darovitih. Primena likovne umetnosti u razvoju intrapersonalne
inteligencije 1 kreativnosti darovitih moze da bude od klju¢nog znacaja. Ona zavisi
od kreativne sposobnosti pojedinca da putem svoje imaginacije stvara i oblikuje
novitete i dela, kroz koja izrazava svoj unutra$nji svet i emocije, dok nastava kulture
izrazavanja predstavlja sponu, odnosno ,most” izmedu intrapersonalne i
interpersonalne inteligencije.

Kljuéne reéi: intrapersonalna inteligencija, kreativnost, kultura izrazavanja, likovna
umetnost.

Ljiljana Kelemen Milojevi¢, MA

Preschool Teacher Training College "Mihailo Palov ", Vrsac
Blagoje Milojevi¢, MA

OS "Jovan Sterija Popovic", Vrsac

INTRAPERSONAL INTELLIGENCE AND THE ENCOURAGEMENT OF
CREATIVITY

Intrapersonal intelligence, as one of nine types of intelligence, as proposed by
Gardner, needs other types of intelligence, such as music, art and intrapersonal
communication, in order to express itself. In this paper we explore the relationships
between intrapersonal intelligence and creativity through visual arts culture and the
culture of verbal expression, because these two areas have communication in their
core. Furthermore, in this paper the ways in which intrapersonal intelligence
encourages creativity of the gifted will be explored. The application of visual arts in
the development of intrapersonal intelligence and creativity of the gifted can be of
key importance. It depends on the creative abilities of the individual to create and
shape new works of art through imagination. Through these works of art one
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explores ones internal world and emotions. On the other hand, the culture of verbal
expression classes present a ,bridge” between intrapersonal and interpersonal
intelligence.

Keywords: intrapersonal intelligence, creativity, culture of verbal expression, visual
art.

Ipo. n-p Jbynuo Kepepecku
[Memgaromxu ¢axynret, burona
kever@mt.net.m

PA3BOJ HA THTPAITEPCOHAJIHATA HAJJAPEHOCT - (HE)BU/I/bUB
HPEJU3NBUK HA HOBATA IICUXOJIOIIKA ITAPAIUTMA

CBeTOT BO KOj )KHBEEME € CBET Ha YHHMBEP3YMOT Ha 3HAaCHCH HACIPOTH CBETOT Ha
Y)KUBaE BO 3HACHETO, KaJIe IMYHOCTA BO OIMIITETCBOTO U YYUJIMIITETO U MOHATAKa
ce (opcupaar KOTHTHBUCTUYKHTE KOHCTPYKTH. Toa 3HauM Jeka cMe CBEAOLHM Ha
KOH(ppOHTalMja Ha JBE IMBWIM3WALMCKM NapaJjurMd W Toa 3amlajHa Kaje
KOTHHILIMjaTa € Ha BPBOT, JI0JieKa BO MCTOYHATa LIMBUKIIM3AIMCKA Napagurma JyXoT
€ Ha BPBOT HA CUTE NPUOPUTETH Ha Pa3BOj HA YOBEKOT. AHalM3aTa HA MHOTYTE
TEOPUCKH KOHLENTH KAaKO W HAYYHOMCTPaKyBayKHTE TPYIOBH BO oOjacrta Ha
HaJapeHocTa JOJro BpeMe Ouile OpPHEHTHpPaHH KOH CKCIUIMLIUTHATA CTpaHa Ha
MelajbaTa Ha HaJapeHOCTa €O IICHXOMETPHCKH HWHTEPICPCOHANCH IpeA3HaK.
INomonHa ce mokaXkajo AeKa TakBaTa eIHOCTpAaHa IOMHUHAIMja Ha OICepBaLHjaTa,
NpOLICHKATa U Pa3BOjOT HA HA/APEHOCTa € HEOPIKIMBa OU/IEjKU ce AMCKPUMHHUPA
Y 3aHeMapyBa XOJMCTHYKHOT TPHUCTAIl BO ONCEpBallMjaHa pa3BOjoT HA HaJApPEHOCTa
U TaseHTHpaHocTa. [IpeMer Ha HHTEpeC Ha OBOj TPY € pa3Boj u adupMalidjaHa Ha
HOBa IICHXOJIOIIKANapagurMa BO KOja CBETOT Mopa Ja MNOCTHrHE OajlaHC Ha
¢byHKIIMUTE TOMeEly — TJaBaTa-pa3yMOT M CpIETO-AyXxoT. Llenta Ha TpymoT e
CBpPTYBambe M MPOMOIIMja Ha HEKOTHUTHBHUOT AMCKYPC Ha Pa3Boj Ha HaJapeHOCTa
KOj € 3aJ KOTHUTUBUCTHYKATa npedepeHIuja Ha ¢(aKTOpUTE HA pa3Boj Ha
HagapeHocta. Ce odyeKyBa OBOj IPECBPT BO HAayYHOUCTPAKYBAuyKUTE IMOTJICOH Ha
aBTOPHTE IIOCTaHYBAa HOB aKaJIeMCKHU MPEIU3BHUK BO 00J1acTa Ha HaJAPEHOCTA.

Kiyunn 300poBU: HHTpaNCUXUYKA HAAPEHOCT, MAPAJUrMa, IPEIU3BHK.
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INTRAPERSONAL GIFTEDNESS DEVELOPMENT -
(UN)VISIBLE CHALLENGE A NEW PSYCHOLOGICAL PARADIGM

The world where we live is a universe fulfilled with knowledge against world where
the knowledge is enjoyment where some people in the environment and school are
focused on cognitive constructors. That means that we are witnesses of
confrontation between two civilizational paradigms, on one hand, the western
civilizational paradigm whereas cognition has the main academic aim, on the other
hand, inthe eastern civilizational paradigm the spiritual side has priority for human
development. Analysis of many theoretical and scientific research papers in the
giftedness area, they were focused onto explicit side of the giftedness coin with
psychometrical intrapersonal sign. Later it was shown that as a result from this one-
sided domination of observation, assessment and giftedness and talented
development is unsustainable because it can be discriminated and ignores the
holistic approach for monitoring of the giftedness and talented development. The
interest of this paper is development and affirmation of the new psychological
paradigm whereas the universe have to search for balance functioning head-ratio and
heart-spirit. The aim is to change our thoughts toward promotionincognitive
discourse giftedness development which for now is not popular, in fact, it is far
behind cognitive preference factors for giftedness development. We expect that this
reversal in scientific research respects authors forachieving the new academic
challenges in the field of talent.

Keywords: intra psychological giftedness, paradigm, challenge.

Mr Slavica Komatina
Visoka $kola strukovnih studija za vaspitace ,,Mihailo Palov”, Vrsac
vet.gaj@open.telekom.rs

INTRAPERSONALNA DAROVITOST I OBRAZOVNI SISTEM
REPUBLIKE SRBIJE

U radu se kriticki analizira obrazovni sistem Republike Srbije i reformske promene
koje se u njemu odvijaju poslednjih petnaestak godina, od uvodenja demokratskih
promena. Brojne novine na normativnom planu, u zakonima i prate¢im
podzakonskim aktima, predmet su polemika, neslaganja i otpora od strane naucne i
struéne javnosti, a posebno su zabrinjavajuce one koje dolaze od kljuénih aktera u
njihovom sprovodenju — prosvetnih radnika. U kojoj meri uspostavljene promene
odgovaraju aktuelnim potrebama drustva koje godinama bezuspesno pokusava da se
modernizuje? Da li su kreatori naSe druStvene realnosti zaista svesni znacaja
uspesnog obrazovnog sistema za emancipaciju i prosperitet drustva? Da li obrazovni
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sistem pruza dovoljno moguénosti, prostora i slobode za razvoj kreativne licnosti, a
Skolska sredina dovoljno stimulansa da omogué¢i svakom nadarenom uceniku da
razvije svoju intrapersonalnu darovitost? Odgovore na ova pitanja autorka pokusava
da pronade u moguénostima koje inkluzivno i intrakulturalno obrazovanje pruzaju
za razvoj svestrane li¢nosti koju ¢e Skolski sistem osposobiti da na adekvatan nacdin
izgradi svoju samosvest, prepozna svoje kvalitete i izgradi sopstvenu individulanost,
posebno imajuci u vidu potencijalno darovitu decu.

Kljuéne reéi: intrapersonalna darovitost, intrakulturalno obrazovanje, inkluzivno
obrazovanje, obrazovni sistem.

Slavica Komatina, MA
Preschool Teacher Training College "Mihailo Palov ", Vrsac

INTRAPERSONAL GIFTEDNESS AND THE REPUBLIC OF SERBIA
EDUCATIONAL SYSTEM

The paper critically analyzes educational system of the Republic of Serbia and its
reform changes taking place in recent fifteen years, since the introduction of
democratic changes. Numerous innovations at the normative level, in lows and
following executive regulations, are the subject of many controversies,
disagreements and resistance by scientists and experts and especially worrying are
those coming from the key actors — education workers. To what an extent the
established changes correspond to the actual needs of society, for years
unsuccessfully trying to modernize? Are the creators of our social reality really
aware of the importance of a successful education system for emancipation and
prosperity of society? Does the education system provide enough opportunities,
space and freedom to develop creative personality, and is school environment
sufficiently stimulating to enable every talented student to develop his intrapersonal
giftedness? The author tries to find answers to these questions in possibilities of
inclusive and intercultural education for developing comprehensive personality of
students, who will be qualified by the school system to develop their self-
consciousness adequately, to recognize their quality and build their own
individuality, particularly bearing in mind potentially gifted children.

Keywords: intrapersonal giftedness, intercultural education, inclusive education,
education system.
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POPESTRIMO SOLO — PLANIRANE AKTIVNOSTI NADARJENIH
UCENCEV V SVETU KONJ

Osnovna $ola Cirkovce je v letu 2015. sodelovala v projektu ,,Popestrimo Solo”, ki
ga je razpisal Javni sklad RS za razvoj kadrov in Stipendije za izpeljavo projekta
,SVET KONJ — UCILNICA V NARAVI ZA DELO IN ZIVLJENJE”. Projekt delno
sofinancira Evropska unija — Evropski socialni sklad. Javni razpis se je izvajal v
okviru operativnega programa: ,,Razvoj ¢loveskih virov in vsezivljenjskega ucenja”.
V projekt so bili vkljuéeni ucenci iz OS Cirkovee in partnerske OS Kidri¢evo.
Osnovni namen projekta je: (1) zagotoviti ¢im vecjo odzivnost uciteljev in drugih
strokovnih delavcev v osnovnih $olah na individualne potrebe nadarjenih uéencev;
(2) okrepiti sposobnost odzivanja $ole na spremembe v lokalnem okolju; (3)
spodbujanje novih pedagoskih strategij in oblik dela za nadarjene ucence; (4) razvoj
kljuénih kompetenc za vsezivljenjsko uéenje nadarjenih ucencev; (5) posebna
pozornost pa je namenjena samopodobi nadarjenihucencev.

Kljuéne besede: nadarjeni ucenci, svet konj, vsezivljenjsko ucenje.

Ivanka Korez
Slovenia

LET'S DIVERSIFY SCHOOL - PLANNEND ACTIVITIES FOR GIFTED
STUDENTS IN THE WORLD OF HORSES

Primary school Cirkovce cooperatedwith Slovene Human Resources Development
and Scholarship Found in the project ,,Let's Diversify School” in 2015. The project
was named ,,The world of horses — Nature’s classroom for work and life”. Project is
partially co-financed by European Union — European Social Fund. Call for tender
was carried out by operative programme: ,,Human Resource Development and
Lifelong Learning”. Students of Primary Schools Cirkovce and Kidricevo were
integrated in this project. Project’s basic purpose is to: (1) to provide high teachers’
and other expert workers’ responsiveness in primary schools on individual needsof
gifted students; (2) to strengthen ability of school responsiveness on certain changes
in local environment; (3) to encourage fresh pedagogical strategies and forms of
work, for gifted students; (4) to develop key competences for lifelong learninggifted
students; (5) special treatment is given to self-esteem of gifted students.

Keywords: gifted students, the world of horses, lifelong learning.
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PERCEPCIJE DJECE I MLADIH U FUNKCIJI INTRAPERSONALNOG
RAZVOJA

Pitanja podsticanja darovitosti i skladnog razvoja li¢nosti zahtijevaju sofisticiran
pristup. Okvir kvalitetenog obrazovanja, od 2005. u Evropi, stavlja obrazovanje u
kontekst odlucujucih faktora cjelokupnog drustvenog razvoja. Savremeno drustvo
zahtijeva visoko razvijenie kognitivne sposobnosti i konativnie crte li¢nosti,
snaznu motivaciju, izrazenu ego stabilnost i kreativnost. Podsticanju
intrapersonalnog razvoja darovitih, s ciljem da se adekvatno odgovori potrebama
savremenog drustva. Istrazivanja u Evropi naglasavaju razvoj kritickog misljenja i
odredenih intrapersonalnih sposobnosti, no neophodno je uvazavanje istorijskih,
ekonomskih i kulturnih specifi¢nosti drustva. Istrazivanja percepcije darovitih
(Krneta, Lj. 2006, 2010, 2015) pokazuju da su percepcije darovitih razliite, a pol i
druga socio-iskustvena obiljezja li€nosti mogu biti znacajni izvori razlika u
percepciji drugih.

Kljuéne redi: intrapersonalni razvoj, percepcija.

Ljiljana Krneta, PhD
Faculty of political sciences, University of Banja Luka

PERCEPTION OF GIFTED CHILDREN AND YOUTH AS A FUNCTION IN
INTRAPERSONAL DEVELOPMENT

Questions encourage talent and harmonious development of personality require a
sophisticated approach. Frame quality education, since 2005 in Europe, puts
education in the context of the determining factors of the overall social
development. Modern society requires high developed cognitive abilities and
personality traits malleable, strong motivation, expressed ego stability, creativity.
Intrapersonal encouraging the development of gifted, in order to adequately respond
to the needs of modern society. Research in Europe emphasize the development of
critical thinking and certain intra personal skills, but it is necessary to respect
historical, economic and cultural specific of the company. Research perception
gifted (Krneta, Lj. 2006, 2010, 2015) show that the perception of gifted different,
and gender and other socio-experiential personality characteristics can be significant
sources of differences in the perception of others.

Keywords: internal development, perceptions.
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INTRAPERSONALNA INTELIGENCIJA: VISOKI DOMETI

U svom pluralistickom videnju inteligencije, razradenom i predstavljenom u okviru
teorije o viSevrsnoj inteligneiji, Hauard Gardner prvobitno izdvaja sedam vrsta
relativno nezavisnih inteligencija: lingvisticku, muzicku, logicko-matematicku,
spacijalnu, telesno-kinesteticku, interpersonalnu i intrapersonalnu. Intrapersonalna
inteligencija odnosi se na procese koji omogucavaju razlikovanje vlastitih osecaja, a
bazi¢no se odnosi na razlikovanje prijatnog od neprijatnog, te na delovanju na
osnovu tog razlikovanja. Na najviSim nivoima ova vrsta inteligencije odnosi se na
razlikovanje vlastitih oseCaja, namera, motivacije i dovodi do dubokih
samospoznaja. Kada govori o formama izuzetnosti, Gardner se posebno bavi onom
koja se odnosi na izrazito razvijenu sposobnost introspekcije, te posebno proucava
zivotni put istaknutih li¢nosti Cija dela krase visoki dometi introspekcije i
samorefleksije.

Kljuéne reéi: darovitost, Gardner, intrapersonalna inteligencija, introspekcija,
teorija multiple inteligencije.

Zora Krnjaic, PhD
Institute of Psychology
Faculty of Philosophy, University of Belgrade

INTRAPERSONAL INTELLIGENCE: EXTRAORDINARY FORMS

In his plurastic view of human intelligence, presented in the theory of multiple
intelligences, Gardner distinguishes seven distinct, relatively autonomous
intelligences: linguistic, musical, logical-mathematical, spatial, bodily-kinesthetic,
interpersonal and intrapersonal. Intrapersonal intelligence refers to processes which
allow distinction among personal sensations, basically between pleasant and
unpleasant and consequently acting on this distinction. At the most developed levels
intrapersonal intelligence refers to personal inner life differentations (sensations,
feelings, intentions and motivations) leading to profound self knowledge. Speaking
of extraordinary forms, Gardner is particullary concerned with the one refering to
introspection and studies the lives of exceptional individuals whose works are
outstanding examples of introspection and self-reflection.

Keywords: giftedness, Gardner, intrapersonal intelligence, introspection, the theory
of multiple intelligences.
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MHcTUTyT 32 Melaromka HCTpakuBamba
Beorpan

YBA/KKABAIBE AYTOHOMMJE YYEHUKA: CTPATETHJA Y
PA3BUJABY BBbUXOBE KPEATUBHOCTHU

Pe3ume: YBaxaBame YYCHHYKE ayTOHOMHje MOJACTUIAJHO Jeiyje Ha IIKOJCKO
nocturHyhe,KOHIENTyalHO ~ y4eme, pasBHjalbe KPEaTUBHOCTH U jadyame
caMomnoy3Jama ydeHuKa. Ilopex Tora, YCTaHOBJBCHO je Ja c€ YYCHHIH
OoJeenpriiarohaBajy IMIKOJICKOM CHCTEMY W TIOKa3yjy BelM cTenmeH WHTPHUH3UYHE
MotuBammje. Mehy OpojauMm ¢dakropuma koju onpelyjy cTemeH ayTOHOMHje
YUEHHKA Y LIKOJICKOM >KMBOTY M Pajy, CTWJI TOHAallalka HACTABHHMKA IMPECTaBIba
jelaH o] HajBAXHHUjUX. Y OBOM pajly U3JIOKEHH Cy PE3yJTaTH jeJHOT Jeia IIUper
EMIIMPUjCKOT HUCTPaXKMBamba y KOME Cy HCIUTHBAaHM 3Ha4ya] U MOryhHOCT u
pasBUjama MOTHBAaIMje y4eHHMKa 3a ydeme. Llusb paja mpencraBiba pa3MaTpare
OCHOBHHMX KapaKTepUCTUKa ayTOHOMHjE€ YYEHHMKa Y MIKOJICKOM KOHTEKCTY U
MOTYyRHOCTH E-EHOT MOJCTHUIAka y HACTaBU. Y HCTPaXHBaWBYy Cy ydecTBoBama 152
HACTaBHHMKA IpeAMETHEe HacTaBe. 3a MoTpebe HCTpakMBama KOHCTPYHCAaH je
MHCTPYMEHT 32 HACTaBHHKE KOjU C€ CACTOjU W3 aHKETHOT JIMCTA U CKaJle MPOLCHE.
Pesynrati ucTpakuBama IMOKa3zyjy Ja oOpacoy IIOHAIIama HACTaBHHKA Y
HOJCTULIAbY AyTOHOMHjE YUCHUKA YKIJbYUYjy: HOIpKABamke YICHHKA 1a OCMHUCIE
u3pase CBOje JMYHE CTpaTerdje yduema, pasiMyuTe HAauMHE MHILUBCHA, HACjau
MHTEPECOBaba,Kao M MOACTHLAKbE WHUIMjaTHBEH MOJPUIKY YYCHHLIUMA J1a UCTPajy
y3azanuma kojuma ce Oase. JloOujenn Hamaszu ymnyhyjy Ha TO 1a je mpUMapHH
3aJjaTaK HACTaBHHKaJa WJICHTU(QHKYje ayTCHTHYHE IIMJbEBE U HHTEPECOBamba
YUEHHKA, J1a Kperpa ONTUMaJIHE YCJIOBE 3a IPUMEHY METO/a U IOCTyIaKa KojuMa ce
MOACTHYY JAapOBUTOCT M KpPEaTMBHOCT y HacTaBu. JlpyrmM pednmma, CyIITHHA
yHanpehuBamaayToHOMHje HHje Yy YMamHUBamy yTHIdja HACTABHUKA W JPYTUX
onpaciux, Beh y ycknahuBamy ayTeHTHYHHX [UJBEBA U MHTEPECOBarha YUCHHKA Ca
[MJbEBUMA HACTaBe.

KbyuyHe peum: ayToHOMHja y4YCHHKA, AApPOBUTOCT, KPEATHBHOCT, HACTaBHHUIIH,
CTHJIOBH MOHAIIAbA.

@
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RESPECT FOR STUDENTS' AUTONOMY:
A STRAGETY IN DEVELOPMENT OF THEIR CREATIVITY

Abstract: Respect for student autonomy has an encouraging effect on school
achievement, conceptual learning, development of creativity and empowerment of
student self-confidence. Furthermore, it has been found that students also adjust to
school system better, showing a higher level of intrinsic motivation. Among
numerous factors determining the level of autonomy of students in school life and
work, the style of teacher’s behaviour is one of the most important. The paper
presents findings of a broader empirical research examining the importance and
possibility of development of student motivation for learning. The aim of paper is to
consider basic characteristics of autonomy of students in a school context, as well as
possibilities of its development in teaching. The research included 152 subject
teachers. An instrument was construed for the purpose of the research consisting of a
questionnaire and an evaluation scale. The research results show that the behavioural
patterns of teachers in encouraging of autonomy of students include: support for a
student to design and express their own learning strategies, variety of ways of
thinking, idea and interests, encouragement of initiative and support to students to
endure and finish the tasks they are dealing with. The findings refer to a conclusion
that the primary task of the teacher, when indentifying authentic aims and interests
of a student, is to create optimal conditions for application of methods and actions
encouraging giftedness and creativity in teaching. In other words, the essence of
improvement of autonomy is not in diminishing the influence of a teacher and other
adults, but in harmonizing authentic aims and interests of students with aims of
teaching.

Key words: student autonomy, giftedness, creativity, teachers, styles of behaviour.
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DA LI CE INTRAPERSONALNA INTELIGENCIJA SPASITI ILI UNISTITI
COVEKA?

Intrapersonalna inteligencija je pretpostavka kreativne produkcije i originalnih
doprinosa koji razlikuju ¢oveka od masine na sadasnjem stupnju razvoja. Covekove
funkcije se uveéavaju tehnoloskim dodacima koji su sve mocniji i uticajniji.
Kompjuter, mobilni telefon i internet viSe nisu samo pomagaci ve¢ ravnopravno sa
ljudima ucestvuju u digitalnoj kulturi. Proizvodnja robota koji razvijaju responzivno
ponasanje prema zahtevima iz okruzenja umanjuje razlike izmedu coveka i masine,
svodeci ih na nepredvidivost covekovog ponasanja i njegove slabosti, dok je masina
programirana da bira najefikasnije reSenje. Da li ¢e introspekcija, kapacitet za
samorefleksiju i emocije ostati svojstvo ¢oveka ili je pitanje vremena kada ¢e 1 ove
karakteristike postati svojstvo masina? Kako ¢e te¢i individualni razvoj coveka i gde
je mesto obrazovanja i $kole u tom procesu?

Kljuéne redi: digitalna kultura, intrapersonalna inteligencija, kreativna produkcija,
originalni doprinosi.

Slavica Maksic, PhD
Institute for Educational Research, Belgrade

INTRAPERSONAL INTELLIGENCE - SAVING OR DESTROYING
HUMANS

Intrapersonal intelligence is a precondition for the creative production and original
contribution that marks a distinction between humans and the machine at the current
level of development. Human functions are amplified by technological devices that
are becoming increasingly powerful and influential. Computers, mobile phones and
the internet do not serve as technological aids anymore, but as equal participants in
the digital culture. Construction of robots which are responsive to requests from
their surroundings reduces the difference between humans and the machine to
unpredictability of human behavior and its weaknesses, while the machine offers the
most efficient solution. Are introspective and self-reflective capacities and emotions
going to remain solely human qualities or is it the matter of time when these
qualities would become characteristics of machine? How will human individual
development unfold and what would be the role of education and the school in that
process?

Key words: Digital culture, intrapersonal intelligence, Creative production, Creative
contributions.
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AKCIONA ISTRAZIVANJA U FUNKCIJI PODSTICANJA KREATIVNOSTI
DAROVITIH

U radu je sprovedena evaluacija efekata podsticanja kreativnosti darovitih ucenika
kao najbitnijeg podrucja rada pedagoga i nastavnika u $koli, realizovanog u vidu
akcionog istrazivanja sa ucenicima drugog i tre¢eg razreda osnovne Skole. Opsti cilj
istrazivanja usmeren je na podsticanje kreativnosti ucenika primenom akcionog
istrazivanja i stvaranje klime u razredu u kojoj u€enici mogu nesmetano da izraze
sopstvene kreativne potencijale. U radu je kreativnost posmatrana kao
intrapersonalna sposobnost, odnosno kao kapacitet licnosti kroz fleksibilnost u¢enika
kao sposobnost da se prihvata pluralitet ideja, toleriSe neizvenost, pokaze inicijativa i
ispolji spremnost za preuzimanje rizka. Rad na istrazivanju odvijao se u tri faze. U
prvoj fazi akcionog istrazivanja osmisljavane su programske aktivnosti i sadrzaji,
kao 1 organizacija obuke nastavnika koji su pristali da uéestvuju u projektu. U drugoj
fazi akcionog istrazivanja paralelno su se odvijale realizacije aktivnosti i evaluacija
samog procesa, a u poslednjoj fazi izvrSena je sumativna evaluacija efekata
programa. Rezultati su pokazali da se akcionim istrazivanjem menja i unapreduje
vaspitno-obrazovna praksa uz istovremeno aktivno ucestvovanje nastavnika,
istrazivaca, kritickog prijatelja i uCenika u svim fazama istrazivanja. Putem
sprovedenih aktivnosti pokazano da je da ucenici kroz odredene programe i pristupe,
kao i saradnju sa nastavnikom podsti¢u kreativnost, uce i razvijaju metakogniciju i
medusobnu saradnju. Osoben akcenat u istraZivanju usmeren je na razvijanje
kreativnosti posebnim pristupima u radu sa ucenicima, posebnim programima,
razgovorima, individualnim radom, radom u grupi, radom u parovima, koriséenjem
mapa uma 1 asocijacija u nastavi, socijalnim dijalozima, kao nacinima da se
podstakne samorefleksivno, samovodeno uéenje.

Kljuéne reéi: akciona istrazivanja, darovitost, kreativnost, nastavnici refleksivni
prakticari.

Jelena Maksimovi¢, PhD
Jelena Osmanovi¢, MA
Nis University, Philosophical Faculty

ACTION RESEARCH AT STIMULATING THE CREATIVITY OF GIFTED
This paper was conducted to evaluate effects of stimulating the creativity of gifted

students as the most important areas of work educators and teachers in school,
implemented in the form of action research with students of second and third grade.
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The overall objective of the research is aimed at encouraging students' creativity by
using action research and creating a climate in the classroom where students can
freely express their own creative potential. In the paper creativity is viewed as an
intrapersonal ability, i. e. the capacity of the individual through the learners’
flexibility as the ability to accept the plurality of ideas, tolerate uncertainty, show
initiative and express readiness to take risks. Work on the study was conducted in
three phases. In the first phase of research was conceived as an action program
activities and facilities, as well as the organization of training for teachers who
agreed to participate in the project. In the second phase action research took place
parallel implementation and evaluation of the process, and the final phase was
conducted summative evaluation of the effects of the program. The results showed
that the action research changing and improving educational practice is at the same
time active participation of teachers, researchers, critical friends and students at all
stages of research. Through activities conducted showed that the students through
specific programs and approaches, as well as cooperation with the teacher
encourages creativity, learn and develop mutual cooperation. A particular focus of
the research is focused on developing creativity specific approaches to working with
students, special programs, discussions, individual work, group work, work in pairs,
using a mind map and associations in education, social dialogues.

Keywords: action research, giftedness, creativity, reflective practitioners Teachers.
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Elisabeth Miirwald-Scheifinger

Visoka pedagoska skola, Baden, Austrija
elisabeth.windl(at)ph-noe.ac.at

OTKRIVANJE MATEMATICKOG POTENCIJALA:
ISTRAZIVACKI PROJEKAT ZA VASPITACE I ZAINTERESOVANE
UCITELJE

Ove godine Visoka Skola Etvos Jozef iz Baje, zajedno sa Visokom pedagoskom
skolom iz Badena, Austrija, zapocela je istrazivacki projekat ¢iji je cilj da se otkriju
razli¢ite potencijalne vestine dece. Projekat ¢e se odvijati u nemackim vrti¢ima u
Madarskoj. Veoma CcCesto problem sa jezikom moze biti razlog zaSto deéje
sposobnosti u drugim oblastima, kao §to su potencijalne matematicke vestine, ili
intrapersonalne  vestine, ostaju neprimeéene. Posmatrae se potencijalne
matematicke i intrapersonalne vestine dece predskolskog uzrasta na osnovu posebno
osmisljenih vezbi. Vaspitaci ¢e biti obuceni u ovom smislu tako da postanu sposobni
da samostalno identifikuju i posmatraju ove potencijalne sposobnosti. U okviru
istrazivackog projekta analiziraée se rezultati, a nakon toga ¢e se osmisliti i razviti
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odgovarajuéi materijali, kao §to su materijali kojima se ove sposobnosti podsticu i
njihov razvoj podrzava i nacini da se otvore rali¢ite mogucnosti njihovog podsticaja
irazvoja.

Kljuéne refi: deca predskolskog uzrasta, intrapersonalne vestine, matematic¢ki
potencijal, vaspitaéi.

Adelheid Manz, PhD

Eotvos Jozsef College (EJF) Baja, Hungary

Elisabeth Miirwald-Scheifinger

Pidagogische College Niederdsterreich (PH NO) Baden, Austria

DISCOVERING MATHEMATICAL POTENTIAL:
A RESEARCH PROJECT FOR KINDERGARTEN TEACHERS AND
INTERESTED PRIMARY SCHOOL TEACHERS

This year E6tvos Jozsef College (EJF) Baja together with the Padagogische College
Niederdsterreich (PH NO) Baden started a research project with the aim of
discovering various potential skills in small children. This project will take place in
German Kindergartens in Hungary. Often a lack of control over the language is the
reason why a child’s capacity in other fields, such as potential mathematical skills,
as well as intrapersonal skills remain undetected. Through special indicatory
exercises, the potential mathematical and intrapersonal skills of kindergarten
children will be observed. Kindergarten teachers will be sensitized to this issue in
order that they themselves will be able to identify and observe these potential
abilities. In this research project the results of the survey will be analysed and
following this, appropriate materials, such as support materials and new support
possibilities, will be developed.

Keywords: kindergarten children and teachers, intrapersonal skills, mathematical
potential, research.

Dr Ivana Markov Ciki¢
Visoka Skola strukovnih studija za vaspitace ,,Mihailo Palov”, Vrsac
imarkov@millennium.rs

MEDIJI I RAZVOJ INTRAPERSONALNIH SPOSOBNOSTI DAROVITIH

Ulogu medija mozemo posmatrati kao visestruko znacajnu u odnosu sa darovitima.
Ona unapreduje komunikaciju u svim njenim oblicima pa tako i intrapersonalnim,
gde medijski sadrzaji podsti¢u mentalne procese koji se odvijaju unutar individue.
Nadproseéna sposobnost deteta da poseduje svest o vlastitim oseéanjima, da ih
razume i shvata u ¢emu je ono najbolje, prava je dragocenost u ranim uzrastima
dece. Sto pre darovit spozna sebe i uspe da predvidi svoje reakcije i emocije i
uskladi ih sa pravilima funkcionisanja sveta u kome zivi, to ¢e biti zadovoljniji i
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uspesniji. Televizijski i drugi ekrani novih tehnologija danas su medu ,,prvim
prozorima u svet” kroz koje darovita deca mogu da ,,provire” izvan i ,,zavire” u
sebe, da se uporede, identifikuju, preispitaju, mastaju... Mediji im mogu pomoéi u
odnosima, aktivnostima o gotovo svim aspektima Zivota. Za iskori§¢avanje
potencijala medija u pozitivne svrhe razvoja intrapersnalne darovitosti, neophodno
je da darovit ulozi odredenu koli¢inu mentalnog napora, jer puko izlaganje
medijskom sadrZaju neée dovesti do tumacenja audio-vizuelnog jezika medija.
Takode je neophodna ukljucenost roditelja i edukatora i njihov odredeni stepen
medijske pismenosti kako bi darovit poruku iz medija protumacio na pravilan nacin i
sa ciljem ostvarenja pozitivnih efekata na dalji razvoj intrapersonalne darovitosti i
intrapersonalne komunikacije.

Kljuéne reci: daroviti, deca, intrapersonalna darovitost, intrapersonalna
komunikacija, mediji, medijska pismenost.

Ivana Markov Cikié, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac

MEDIA AND DEVELOPMET OF INTERPERSONAL ABILITIES OF
GIFTED

The role of media in interaction with the gifted can be considered important in many
ways. It improves communication in all its forms including the intrapersonalone,
where media content encourages mental processes of an individual. The superior
capacity of children to be aware oftheir own feelings, to understand them and
understand what the best part of them is, represents a special asset. The sooner the
gifted children become aware of themselves and manage to predict their own
reactions and emotions and align them with the rules of functioning of the world in
which they live, the happier and more successful they will be. Television screens
and other new technologies are among the ,first windows to the world” through
which talented children can ,,peek” outside and ,,peek” insidethemselves, compare
themselves, identifythemselves, examinethemselves, fantasize... Media can help
them in this, offering a vast global database on a widest spectrum of: situations,
relationships, and activities of almost all aspects of life. To exploit the potential of
the media for positive purposes, development of interpersonal giftedness, the gifted
need to invest a certain amount of mental effort because mere exposure to media
content will not lead to an interpretation of audio-visual medialanguage. The
involvement of parents and educators and their particular level of media literacyis
also necessary, to ensure that the gifted could interpret media messages in the right
way and in order to generate positive effects on the further development of
intrapersonal giftedness and intrapersonal communication.

Keywords: gifted, children, gifted intrapersonal, interpersonal communication,
media, media literacy.
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INTRAPERSONALNI ODNOSI KAO MOGUCNOST PROVERE
KOGNITIVNIH PROCESA DAROVITIH PUTEM RACUNARA

Intrapersonalni odnos reflektuje se najpre na oblast u kome radi i stvara jedan
daroviti pojedinac, na njegove karakteristike, Sto pretpostavlja nekoliko tipova
analiza. U inicijalnom delu treba uraditi biografsko-istorijsku analizu oblasti
proucavanja pre nego S$to je analiziran pojedinac: nivo razvoja kojeg je dostigla
odredena oblast, postojanje pojedinih problema ili kontradikcije koje tradicionalne
paradigme ne mogu resiti. Drugi tip analize realizuje se iz kognitivne perspektive
koja prati evoluciju (generisanje i transformisanje) modela razmisljanja darovitih
tokom vremena, sa naglaskom na najznacajnije trenutke tokom njihovih kreacija.
Kao imperativ ovog problema namecu se razliite metode i tehnike za proveru
kognitivnih procesa darovitih ucenika mladih razreda osnovne Skole koris¢enjem
jednostavnih racunarskih programa.

Kljuéne reéi: daroviti, intrapersonalnost, kognicija, modeliranje, testiranje.

Marinel Negru, PhD
Zorica Cvetanovi¢, PhD
Faculty for Teacher Training, Belgrade

INTERPERSONAL RELATIONSHIPS AS A POSSIBILITY TO CHECK
THE COGNITIVE PROCESSES OF GIFTED BY COMPUTER

Intrapersonal relationship is reflected primarily on the area in which works and
creates a talented individual, its features, which assumes several types of analysis. In
the initial work to do biographical-historical analysis of the field of study before one
is analyzed: the level of development that has reached a certain area, the existence of
certain problems or contradictions that traditional paradigm can not solve. The
second type of analysis is realized from cognitive perspective that traces the
evolution (generation and transformation) model thinking gifted over time, with an
emphasis on the most significant moments during their creation. As an imperative of
this problem imposed by different methods and techniques for checking the
cognitive processes of gifted students in lower grades of elementary school using
simple computer programs.

Keywords: intrapersonality, cognition, gifted modeling, testing.
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PODSTICANJE INTRAPERSONALNE DAROVITOSTI U PROCESU
UCENJA

U radu se diskutuju znacajni aspekti fleksibilnog, kreativnog, nedogmatskog
misljenja darovitih iz ugla doprinosa razvoju sposobnosti za prihvatanje pluraliteta
ideja. Takode se posmatra afektivni aspekt sposobnosti tolerisanja neizvesnosti i
zajedno sa ovim sagledava konativni smisao ovoga za inicijativnost, inovativnost i
spremnost preuzimanja rizika. Sve ovo kontekstuira se u zahteve koje savremenost
podrazumeva u kompetencijama koje mladi treba tokom obrazovanja da steknu kako
bi se pripremili za svet rada i zivot uopste u pluralistickom drustvu. Teorijsku
osnovu rada ¢ini emnacipatorni pedagoski pristup usmeravanju razvoja darovitih, a
u obrazovnom koceptu zagovara se njegova korespodentnost sa pedagoSkim stilom
koji se karakteriSe fleksibilno$¢u obrazovnih modela, sa ve¢im moguénostima
izbora, sa kreiranjem personalizovanih programa i multiperspektivnom nastavom,
¢iji je zadatak da podstiCe samoodredenje i suodredenje, S§to podrazumeva
samoodgovorno i suodgovorno delanje darovitih u procesu ucenja.

Kljuéne reéi: emancipatorni pedagoski pristup, intrapersonalna darovitost,
multiperspektivna nastava.

Radmila Nikoli¢, PhD
Teacher Training Faculty, Uzice

ENCOURAGING INTRAPERSONAL GIFTEDNESS IN THE LEARNING
PROCESS

In the paper significant aspects of flexible, creative, undogmatic, thinking of the
gifted are discussed from the angle of contributions to the development of abilities
for accepting plurality of ideas. We also view the affective aspect of the ability to
tolerate uncertainty and together with this the connotative meaning for initiative,
innovativeness and readiness to take risks is viewed. All of this is contextualized in
the demands which contemporary society expects in the competencies which young
people should acquire during education, so that they could be ready for work and
life in the pluralistic society. The theoretical basis of the paper is the emancipatory
pedagogical approach directed towards the development of the gifted. In the
educational concept its correspondence with the pedagogical style which is
characterized by flexibility of educational models, more possibilities for choice,
creating personalized programs and multi-perspective classes is highlighted. The
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goal is to encourage self-defining and empathy, which demands self-responsibility
and co-responsibility and action of the gifted in the learning process.

Keywords: emancipated pedagogical approach, intrapersonal giftedness, multi-
perspective classes.
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RAZVOJ INTRAPERSONALNE INTELIGENCIJE NA CASOVIMA
STRANOG JEZIKA I MUZICKOG VASPITANJA

Gardner u svojoj teoriji viSestrukih inteligencija pretstavlja postojanje osam
osnovnih inteligencija medu kojima je i intrapersonalna inteligencija. Njena
jednostavna definicija ukazuje da osoba uz pomoc¢ intrapersonalne inteligencije
prepoznaje razli¢ita osecanja u sebi i bolje razume sebe (Veenema et al. 1997). Ova
inteligencija zajedno sa interpersonalnom inteligencijom ¢ini jednu od osnovnih
komponenti zivotnih vestina (eng. life skills) ¢ija se inkluzija u obrazovni sistem
tretira kao jedna od znacajnih stavki u daljem napretku obrazovnog sistema. Za
darovite pojedince je od kljucne vaznosti razvoj intraperosnalne inteligencije i
zivotnih vestina zato §to one predstavljaju znacajan faktor u usmeravanju potencijala
darovitih. Kroz intrapersonalnu inteligenciju osobe pronalaze svoje mesto u svetu i
svoju svrhu (Moran, 2009). Rad ¢e predstaviti metode podsticanja razvoja
intrapersonalne inteligencije na ¢asovima stranog jezika i muzickog vaspitanja.
Zbog karaktera ovih predmeta/oblasti, za taj zadatak postoji Sirok potencijal.

Kljucne redi: darovitost, intrapersonalna inteligencija, muzicko vaspitanje, strani
jezik, Zivotne vestine.

Radmila Palinkasevic, MA
Jasmina Stolic, MA
Preschool Teacher Training College "Mihailo Palov" Vrsac

DEVELOPMENT OF INTRAPERSONAL INTELLIGENCE IN FOREIGN
LANGUAGE AND MUSIC CLASSES

Gardner in his theory of multiple intelligences proposes the existence of eight basic
intelligences among which is intrapersonal intelligence. Its simple definition
indicates that intrapersonal intelligence causes one to recognize their different
feelings and to better understand their self (Veenema et al. 1997). This intelligence
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together with interpersonal intelligence forms one of the basic components of life
skills. Inclusion of life skills into the classroom is treated as a significant steps in the
improvement of the educational system. For the gifted, intrapersonal intelligence
and life skills development are of key importance because they are crucial for
directing the potential of the gifted. Through intrapersonal intelligence individuals
find their place in the world and their purpose in life (Moran, 2009). The paper will
present methods of encouraging intrapersonal intelligence development in foreign
language and music classes. Because of the character of these subjects/areas, there
exists great potential for such a task.

Keywords: giftedness, intrapersonal intelligence, music education, foreign
language, life skills.
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KAKSNO STOPNJO INTRAPERSONALNE INTELIGENCE PREMOREJO
NASI NADARJENI UCENCI?

V prispevku se bomo osredotoCili na oblike in stopnje, ki se izkazujejo pri
intrapersonalno nadarjenih posameznikih. S pomocjo teorije, bomo opisali mejo
med to vrsto inteligence in nekaterimi drugimi oblikami osebnostnih karakteristik, ki
jih nepoznavalci lahko zamenjujejo z intrapersonalno inteligenco. Izvedli bomo
anketo med nadarjenimi ucenci $ole, na kateri poucujemo. Vprasalnik bo pokazal
kak$no stopnjo intrapersonalne inteligence izkazujejo ti ucenci. Enak vpraSalnik
bomo ponudili tudi uéencem iz kontrolne skupine (naklju¢no izbranim). Nato bomo
rezultate primerjali in ugotavljali ali je ta vrsta nadarjenosti povezana bodisi s
splosno intelektualno nadarjenostjo bodisi z ustvarjalnostjo. Rezultate bomo skusali
povezati in jih vpeljati v pouk, saj so tisti uenci, ki premorejo vi§jo stopnjo
intrapersonalne inteligence tudi mnogo bolj obéutljivi za krivice, ki se velikokrat
dogajajo znotraj razreda, preobremenjeni in neustrezno izurjeni ucitelji, pa takih
otrok ne znajo prepoznati. Vse to lahko vodi do tezavnega in motecega ucenca.

Kljucne besede: intrapersonalna inteligenca, osebnostne karakterisitke, poucevanje
intrapersonalno nadarjenih u€encev, stopnje intrapersonalne inteligence.
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WHAT KIND OF DEGREE OF INTERPERSONAL INTELLIGENCE
POSSESS OUR GIFTED STUDENTS?

In this article we will focus on forms and grades, which are developed in
intrapersonal talented individuals. With the help of the theory, the boundary between
this type of intelligence and certain other forms of personal characteristics will be
described. Lay people often confuse those characteristic with intrapersonal
intelligence. The survey among talented students on our school will be conducted.
The questionnaire about intrapersonal intelligence will recognize the level of
intelligence by these students. The same questionnaire will be offered by the
students in the control group (randomly chosen). Then the results will be compared
and assessed whether this type of talent is associated either with general intellectual
intelligence or creativity. Further, we’ll connect and use the results in classrooms,
because those students who possess a higher level of intrapersonal intelligence are
also much more sensitive to the injustices that often occur within the classroom.
Overloaded teachers are not properly trained to identify such intelligence in
children. All this can lead to difficult and disruptive pupils.

Keywords: intrapersonal intelligence, personal characteristics, teaching of
intrapersonal gifted students, level of interpersonal intelligence.
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INTRAPERSONALNA DAROVITOST U INTERPERSONALNIM I
SOCIJALNIM SITUACIJAMA

Rad se bavi mogué¢im medusobnim odnosima izmedu osobe koja poseduje
intrapersonalnu darovitost i njegove/njene zajednice/publike i njihovih ¢lanova,
uglavnom svesnim uticajne zajednice/publike 1 njenih clanova na razvoj
intraperosnalne darovitosti i1 obrnuto, odnosno pitanjem kako neko ko je
intrapersonalno darovit utice na nacin razmiSljanja, emocije i ponaSanje
zajendice/publike i njehih ¢lanova koji ¢ine njegov/njen milje. Ovi problemi su
proucavani uglavnom sa stanovista kognitivne psihologije, ali Zelim da ukazem i na
formiranje funkcije podsvesnih elemenata i neverbalnih interakcija u socijalnim
situacijama.

Kljuéne refi: intrapersonalna darovitost, podsvesno, publika, socijalni odnosi,
zajednica.
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INTRAPERSONAL GIFTEDNESS IN INTERPERSONAL AND SOCIAL
SITUATIONS

The paper deals with the possible mutual relationships between a person with
intrapersonal giftedness and her/his community/audience and the members of it,
mainly the conscious impact of the community/audience and its members on the
development of intrapersonal giftedness and vice versa, i. e. the question of how can
one with intrapersonal giftedness affect the way of thinking, the emotions and the
behaviour of the community/audience and its members that framing her/his milieu.
These problems were studied mostly on the basis of cognitive psychology, but I
want to point to the forming function of the unconscious elements of verbal and
nonverbal interactions in social relationships as well.

Keywords: intrapersonal giftedness, unconscious, audience, social relationships,
community.
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PODKATEGORIJE DECIJEG FOLKLORA KAO ZABORAVLJENA
MOGUCNOST RAZVOJA INTRAPERSONALNE DAROVITOSTI KOD
DECE

Iako je deciji folklor, u etnomuzikoloSkom smislu, na zalost ostao na margini
naucnih istrazivanja, on zapravo predstavlja zaboravljenu moguénost razvoja
intrapersonalne darovitosti kod dece. Osnovne podkategorije decijeg folklora, kao
Sto su brojalice i pesme uz odredene decije igre (u vidu kola, igre rukama, igre u
vidu mosta/kapije, igre u dve naspramne linije), pruzaju velike moguénosti razvitka
inicijativnosti i inovativnosti kod dece, uti¢u na razvitak kreativnog i fleksibilnog
misljenja, kao i tolerisanja neizvesnosti i spremnosti preuzimanja rizika u okviru
ovih dec¢ijih kreacija, kroz svakodnevnu upotrebu na decijim igrali$tima.

Kljucne reci: deciji folklor, inicijativnost, inovativnost, kreativnost, tolerisanje
neizvesnosti.
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SUB-CATEGORIES OF CHILDREN’S FOLKLORE AS A FORGOTEN
POSIBILITY OF DEVELOPING INTRAPERSONAL GIFTEDNESS OF
CHILDREN

Even thou the children’s folklore, in ethnomusicology sense, has unfortunately
remained a less frequented domain in the studies of the specialists, he represents
forgoten posibility of developing intrapersonal giftedness of children. The basic sub-
categories of children’s folklore, such as countings and songs related to specific
games (circle dances, claping games, bridge/gate games, two lines of children
games), they influence on creative and flexible thinking, as well as the ability of
tolerating uncertainty and readiness for risk taking in the frame of children’s
creations, through everyday use on the children’s playground.

Keywords: children’s folklore, initiative, innovativeness, creativity, tolerating
uncertainty.

Dr Aleksandar Petrovic
Filozofski fakultet u Kosovskoj Mitrovici
karuzasin@gmail.com

OUJIOCOPUIJA OBPA3OBAKBA C OB3UPOM HA ITIOJMOBE
NHTPAIIEPCOHAJIHOCTHU U UHTEPIIEPCOHAJIHOCTHU

YuyrapauuHocHa ¥ MehyauuHOcHa penanyja mo Gpuaocodckoj KpeaTHBHOCTH je U
HajBHIIIM IOMET €BPOIICKOT yxa. [lojaBHOCT ce mocTaBsba Ka0 MHTErPaIHU IPpodieM
KOjH KOHCTHUTYyHWIE (EHOMEHOJIOLIKY YCHOJOTHUKY Ha Taj HauWH, Aa HCTyName
NPHUHIMIA HY)KHOCTH (PaKTHYKOT IPY’Ka HEapuOPUCTHYKE KAPaKTEPHUCTUKE KOje ce
pasperaBajy ()CHOMEHOJIOIIKOM KOHCTPYKIHMjOM. 3aMepka 3a IPOAYKTUBHOCT Y
(heHOMEHOJIOIMKOj KOHCTPYKIUjH je 3aMepka oOorahmBamy myxa MmHcaoHe
NPOAYKTUBHOCTH KpO3 CYyCpeT ca JPYyruM M JpYyraddjuM, y pasoryhuBamy
KCCHOJIONIKOT TJIa CpacTakba MHCAOHOT W YyJHOr BHEHa IOCTOjama aTOCTH,
pamraiamuBOr 'y pasyhuBamuMa OJpPEIOCHUX 3HaueHma. 10 je YMHOCT IOjaBHHX
CTPYKTYpa THHOJIOIIKMX JIaTOCTH, KOjé CBOjJy BaJIMAHOCT IIOKa3yjy TeK Yy
NPOCTHHOJIOMIKMM ~ OnHOCMMa. Ha wuIeju  CBETCKO-MCTOpHjCKE AMMEH3Hje
OMBCTBOBamWAa, YWjU je MPBOCYIUTACTBEHU WU3pa3 IOjaM JIMYHOCTH, Y OOPa3OBHHUM
OHOCHMa CauuibaBa OHa] EHTEJIEXWYHH Hamlpegak y pasyMmeBamy, KOju je
¢unocoduju Ba3na Ono mpe ounMa.

Kiby4He peun: KceHOJIOTHja, Tanzeja U CHTENIEXHja, YHYTapJIMIHOCHOCT.
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PHILOSOPHY OF EDUCATION IN RELATIONSHIPP TO THE
CONCEPTS OF INTRAPERSONALITY AND INTERPERSONALITY

Intrapersonal and interpersonal relation by the philosophical creativity is a higher
reach measure of authentic spirit. Apparence positioned as a integral problem who
constitued a phaenomenological ousiologic on that way, that step on a principle of a
necessity of factic, and have a non-apriori characteristics, what may be resolved by
the phenomenologic construction. Objection for the productivity in phenomenologic
costruction is the objection to the reaching the spirit of a notional productivity throw
the contact with a other and different, in disalienation of a xenological ground of
concrete insight in a being givness. It si the intellect of the phenomenal structures of
tinological data, who them validity shows just in a prostinological relationshipps. On
the idea of world-historic dimension of being, by the concept of the personality, the
educational relationshipps makes a enteletheian progress in the understandings, who
to the philosophy always was in front of the eyes.

Keywords: xenology, paideia and entelecheia, intraperosonal.
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MOGUCNOSTI RAZVOJA INTRAPERSONALNE DAROVITOSTI U
UCENJU I POUCAVANJU STRANOG JEZIKA

Na osnovu Gardnerove (2011) teorije viSestruke inteligencije, postoji devet razlicitih
vrsta inteligencije (lingvisticka ili jezicka, odnosno verbalna, muzicka, logicko-
matematicka, prostorna ili spacijalna, telesno-kinestetiCka, interpersonalna,
intrapersonalna, naturalisticka, odnosno prirodnjacka i egzistencijalisti¢ka, odnosno
duhovna inteligencija) od kojih svaka ima uticaja na odredeni tip ucenja ili
poucavanja. Pri tome, postoji snazna medusobna zavisnost izmedu razli¢itih vrsta
inteligencije, te bi u nastavi trebalo nastojati razvijati svaku od njih kroz integraciju
teorije visestruke inteligencije u programe ucenja stranih jezika. Smatra se i da su
interpersonalna i intrapersonalna inteligencija kompatibilne, tako da se prva odnosi
na interakciju sa vr$njacima, a druga na interakciju sa samim sobom. Rad se bavi
moguénostima razvoja intrapersonalne darovitosti u nastavi stranog jezika u okviru
introspektivnog domena. S jedne strane, intrapersonalna inteligencija predstavlja
znanje o sebi (samosvest) i sposobnost da se osoba prilagodava i deluje adaptivno na
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osnovu tog znanja. Ova inteligencija ukljucuje realnu sliku o sebi, svojim jacim i
slabijim stranama, svest o unutrasnjim raspolozenjima, namerama, SVvIsi,
motivacijama, temperamentu i Zeljama. S druge strane, okrenutost sebi,
introspekcija, razumevanje sebe kod intrapersonalno darovitih osoba omogucéava im
da razviju metakognitivne vestine, odnosno sposobnost da prate i vode svoje ucenje.
Sa stanovi§ta ucenja i poucavanja stranog jezika, moguée je otvoriti brojne
moguénosti za razvoj intrapersonalno darovitih ucenika. One se pre svega odnose na
aktivnosti koje podrazumevaju samostalan rad kroz samovodene projekte po
sopstvenom izboru, u skladu sa sopstvenim tempom i mogucénoséu za promisljanje
procesa ucenja i pracenja sopstvenog napredovanja i zadovoljstva svojim
postignué¢ima. Oslanjaju¢i se na hipotezu o opazanju, u radu se razraduju primeri
ovakvih aktivnosti koje je moguce realizovati u nastavi stranih jezika, a koje
omogucavaju intrapersonalno darovitom uceniku da izrazi svoje preferencije i
pomazu mu da razume sopstvene stilove ucenja.

Kljuéne recdi: intrapersonalno daroviti, strani jezik.
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Preschool Teacher Training College "Mihailo Palov", Vrsac
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POSSIBILITIES OF INTRAPERSONAL GIFTEDNESS DEVELOPMENT IN
FOREIGN LANGUAGE LEARNING AND TEACHING

According to Gardner’s (2011) theory of multiple intelligence, there are nine
different types of intelligence (linguistic or language, i.e. verbal, musical, logical-
mathematical, spatial, bodily-kinesthetic, interpersonal, intrapersonal, naturalistic
and existentialistic, i.e. spiritual intelligence) with each of them influencing certain
learning or teaching style. Furthermore, there is a powerful interdependence between
different types of intelligence; as a consequence, they should be developed through
integration of multiple intelligence theory into foreign language teaching programs.
IT is considered that interpersonal and intrapersonal intelligence are compatible, so
that the former refers to interaction with peers and the latter to interaction with
oneself. The paper deals with the possibilities of development of intrapersonal
development in foreign language teaching within introspective domain. On the one
hand, intrapersonal intelligence refers to knowledge on oneself (self-awareness) and
the ability of an individual to adjust and acts adaptively according to this knowledge.
This type of intelligence includes realistic self-image, awareness on one’s
advantages and disadvantages, moods and feelings, on one’s intentions, purpose,
motivations, temperament and wishes. On the other hand, introspection,
understanding of oneself empowers the intrapersonally gifted to develop meta-
cognitive skills, i.e. ability to monitor and guide their own learning. From the
viewpoint of foreign language learning and teaching, it is possible to open up
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numerous possibilities for development of intrapersonally gifted learners. Before all
they refer to activities assuming independent work in self-guided projects of one’s
own choice in one’s own time and pace with the possibility to reflect on the process
of learning and to monitor one’s own progress and content with one’s achievements.
Relying on the noticing hypothesis, the paper elaborates examples of this activities
possible to realize in foreign language teaching, enabling intrapersonally gifted
student to express his/her preferences and helping them understand one’s own
learning styles.

Keywords: intrapersonal gifted, foreign language.
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INTRAPERSONALNI KONFLIKT U VIRTUELNOM SVETU

Diplomiranim studentima Tehnoloskog instituta u DZordziji nedavno je saopSteno
da im, ve¢ pet meseci na mejlove i postove na forumima, pomo¢ u reSavanju
problema u realizaciji projekata pruza robot kompanije IBM. Studenti su verovali da
sa njima komunicira Dzil Votson, univerzitetski asistent, osoba koja opustenim,
kolokvijalnim tonom, u roku od nekoliko minuta nudi precizne odgovore. Tek nakon
ovog saznanja studenti su izrazili svoje povremene sumnje u to da je Dzil, zapravo
kompjuter. Kako se intrapersonalni dijalog ¢esto temelji na promisljanju prethodnih
dogadaja, priseCanju procitanih knjiga ili razgovora koje smo ¢uli, postavlja se
pitanje koliko je danasnja omladina okruzena virtuelnom bukom interneta u stanju da
ovakav dijalog realizuje. Interpersonalna komunikacija koja prethodi internom
dijalogu, a koja se na internetu ostvaruje sa nepoznatim osobama, moguce je cak i sa
robotima, predstavlja prepreku za kvalitetnu intrapersonalnu komunikaciju. Daroviti
kao izrazito emocionalno, senzorno i moralno senzibilni pojedinci u virtuelnom
svetu mogu biti poraZeni u pokusaju da podrsku u intrapersonalnom dijalogu potraze
u, danas prirodnom okruzenju, na internetu. U tom smislu, u radu se razmatraju
didakticke strategije koje su u fukciji podsticanja razvoja kritickog misljenja i
autonomije, kao mogucnost za prevazilazenje intrapersonalnih i interpersonalnih
konflikata darovitih, u virtuelnom svetu.

Kljuéne reci: daroviti, intrapersonalno, internet, virtuelno.
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INTRAPERSONAL CONFLICT IN VIRTUAL WORLD

Graduate students of Georgia Institute of Technology have recently been informed
that for five months their e-mails and posts on forums as support to problem solving
in projects realization had been replied by a robot from IMB company. Students
believed that they had communicated with Jill Watson, University assistant, a person
who offered accurate and fast answers in a causal, colloquial tone. Only having
learnt that it is a robot, the students expressed their occasional doubts that Jill was
actually a computer. Having in mind that intrapersonal dialogue is often based on
reflection on previous events, recollection of read books or previous conversations, a
question is raised to what an extent is today’s youth surrounded by virtual noise of
the Internet able to get involved in such a dialogue with oneself. Intrapersonal
communication prior to internal dialogue which takes place on the Internet with
unknown individuals, possibly even with robots, thus represents an obstacle to
proper intrapersonal communication. As exceptionally emotionally, sensory and
morally sensible individuals, the gifted could be defeated in virtual world in their
attempts to find a support to intrapersonal dialogue in their current natural
environment, i.e. on the Internet. In this sense, the paper considers didactic strategies
which are in the function of encouragement of development of critical thinking and
autonomy, as a possibility for overcoming intrapersonal and interpersonal conflicts
of the gifted in virtual world.

Keywords: the gifted, intrapersonal, the Internet, virtual.
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Bucoxka mkona cTpyKOBHHX CTyIHja 3a BacmuTaue ,,Muxammo [lanos”, Bpmraig

JUJAKTUYKE CTPATETHJE Y @YKIININ TIOJCTUIABA
HNHTPAIIEPCOHAJIHE JAPOBUTOCTH

[NoTpeba 3a cCaMOCBECHUM ¥ KPEATHBHUM JbYAUMA j€ Y CTATHOM II0pPacTy, TOTOBO Y
CBHM JIOMEHHMa JbYICKOT [e/IOBama. Y CaBPEMEHOM JAPYIITBY HHTpANepCOHAIHA
JIAPOBUTOCT CE CMaTpa CYyLITHHCKOM JKUBOTHOM BELITHHOM, KOja Tpeba aa ce Heryje
U MPOMOBHIIIE Y CHCTeMy oOpa3oBamba. Illkona ce mpemno3Haje kao MecTo 3a Moryhu
pa3Boj MHTpaNepCOHAIHE JaAPOBUTOCTH, I1a CAMHUM THM, U KpeaTHBHUX MOTEHIM]jaja
nojequHana. Mehytum, moctojehn cuctemu 0Opa3oBarba HHCY KOHIUIHMPAHH 2
OJITOBOPE Ha M3a30BE Ca KOjUMa Ce€ TPEHYTHO CyOoYaBaMo, OJHOCHO He TIOCTOjH
030MJbaH pajl HA TOJACTUIAKY W pPasBHjamkby HHTPAIlCPCOHANHE TapOBHTOCTH Y
HacTaBH. JOIIl YBEK €r3MCTHPAjy METOJIE U TIOCTYIIIN KOjH TTACHBU3NPA]y YUCHUKA U
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WHXUOWpPA]y KpeaTWBHU MOTEHMMjal. Tparame 3a HajepUKAaCHHjUM HAYAHOM 3a
NOJACTUIAKe W pa3BHjalbe HHTPAICPCOHANHE IapoOBUTOCTH INOKymahemo na
MOAPKUMO Uy oBOM pany. [IpencraBuhemo auaakTuuke crpaTeruje Koje Ou Morie
Jla IOMOTHY y MOJICTUIalby pa3Boja MHTPaNepCOHaIHE AaPOBUTOCTH M KPEaTUBHOCT
KOJl YUCHHKA.

Kbyyne peum: [MIaKTHYKE CTpaTeryje, HWHTPANEPCOHATHA  JIaPOBHUTOCT,
obpazoBame.

Snezana Prtljaga, MA
DanicaVeselinov, MA
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DIDACTIC STRATEGIES IN THE FUNCTION OF INTRAPERSONAL
GIFTEDNESS

The need for self-aware and creative individuals is constantly growing, in almost all
domains of human endeavor. In contemporary society, intrapersonal giftedness is
considered to be an essential life skill, which needs to be nurtured and developed in
the educational system. School is recognized as a place possible development of
intrapersonal giftedness, and therefore, the creative potentials of the individual.
However, the existing educational systems are not designed to meet the current
challenges. There is no serious work done on the encouragement and development
of intrapersonal giftedness in the classroom. There still exist methods and activities
which make the learner passive and inhibit creative potential. The search for the
most effective way to encourage intrapersonal giftedness will be supported in this
paper. We will present didactic strategies which could help in the encouragement of
intrapersonal giftedness and creativity in learners.

Keywords: didactic strategies, intrapersonal giftedness, education.
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TEOJIOIIKH NIOJACTUIAJU BACIIUTABY HHTEPITIEPCOHAJIHE
JAPOBUTOCTH

YoBek je cnobomHa W OATOBOPHA JIMYHOCT KOja CTBapa M Tako Hampeayje y
3ajeHUNN ca ApyruMa M JpyraddjuMa. AKO BacIHTaBaMoO JEIly y KOHTEKCTY Te
CTBapajadyke clI000Ae, OJArOBOPHOCTH M TPHXBAaTama pa3IMUUTOCTH, OHMA
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WHMBHyallHE Pa3JIMKe HUCY U He Ou Tpebaiio na Oyay pasiior 3a Mojene U cykooe.
[{ub OBe TEOJOIIKO-MEJAroliKe aHajiu3e je Ja YKake Ha MOryhHOCTH Koje
BAaCIUTAKE y HABEJCHOM KOHTEKCTY OTBapa 3a JIapOBHTY Jelly. TeosomKu cTaB ja
ce YBEK ,,BHIIC TPAXH O] OHMX KOjUMa je BHIIE AaTo” oBle Ou Tpebano na Oyne
MpPEMo3HaT Kao BAaCIMUTHU MOJCTHIAj KOju MOKpehe CcTBapaniadyky OJrOBOPHOCT
CBAaKOI' JIeTeTa, a TO0CeOHO NapoBUTHX. Y TOM CMHCIY, CMaTpaMmoO HEONXOJHHUM
CTBapame TAKBOI IEJArolIKOr OKpYXKema y KoMme he Jena mperno3HaTH >XHBOTHE
BPEIHOCTH y KOHTEKCTY 3ajeIHMYKE OCTBAPMBOCTH, ald Ca pasIMuUTUM
JonpuHocoM. Tako cBako [eTe MOXe Ja mpeBasulle CBOj CEOMYHU HHTEpeC H
pasBuja cBoje moTeHuMjane, Tpyachnu ce Aa Kao OJrOBOPHH CTBapanal] KOMyHHUIHPA
u capalyje ca paznmuuutum oJ cebe. Y mpolecy BacluTama U 00pa3oBamba TO MOXKE
Jla 3Ha4YM TPUXBATAKBE AAPOBUTOCTH KA0 CIOCOOHOCTH KOja MOCTaje 3ajeHHYKO
o0po.

KibyuHe peun: BaciuTame, JApOBUTOCT, OATOBOPHOCT, cI000/a, CTBAPaIaIITBO.
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THEOLOGICAL IMPULSES FOR EDUCATIONINTERPERSONAL
GIFTEDNESS

The individual is free and responsible person who creates and advances in
community with others and different. If we educate children in this context of
creative freedom, responsibility and acceptance of diversity, then individual
differences are not and should not be cause for divisions and conflicts.The aim of
this theological andpedagogical analysis is to highlight the opportunities that
education in this context opens for gifted children.Theological attitude that we
always ,,ask for more from those who are given more” should be recognized as an
educational impulse that initiate the creative responsibility of every child, especially
gifted. In this sense, we consider that it is necessary to create such a pedagogical
environment in which children will recognize the vital values of life in the context of
a common existence and co-operation, but with a different contribution. Thus every
child can overcome its selfish interests and develop its potentials, trying as
responsible creator to communicate and cooperate with others who are different
from himself. In the process of education that may mean accepting gifts as the
ability that becomes the common good.

Keywords: education, giftedness, responsibility, freedom, creativity.
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CBOBO/IA KAK JIMYHBIN MMPOEKT: ®UJTOCOPCKHUE OCHOBAHUSA
PA3BUTHUS OJJAPEHHOCTH B YCJIOBHUSIX POCTA COILIMAJIBHOM
HEOINPEJEJEHHOCTHA U ABTOHOMMU3AIINU INMYHOCTHU

OOmecTBeHHass cpema B HAllM  JHA  OONAmaeT  BBICOKOH  CTENCHBIO
HEOIPECIICHHOCTH BCIIECICTBIE MACIITAOHBIX COLMHANBHBIX TpaHCIEH3ycoB. [lonck
¢umoco(ckuX OCHOBAHWH IENATOTHUECKUX METOAUK TPU3BAaH CHU3UTH PHCKH, B
TOM YHCie ¥ (PHHAHCOBBHIC, CBS3aHHBIC C BBHICOKOH CTENCHBIO HEOMPEACICHHOCTH
pEe3ysNbTaTOB MeJaroruueckoro mnpouecca. [Ipeamnomaraercs, 4YTO yTOYHEHHE
«aKCHOMATHUKU KYJIBTYpPBD» CIOCOOHO YMEHBIIUTHh HEONPEACICHHOCT TNO0 TOMOYb
ajanTUpoBaTthcs K Hei. IlocremHee 0coOeHHO BaxHO B cdepe oOpa3oBaHus
OJIapCHHBIX, TJ€¢ HEOOXOMUMBI MPOAYMAaHHBIC MEpPhl O0OpPA30BATENBHOTO U
BOCIIMTATEJILHOI'O BO3JEHCTBUSI pu BBICOKOM CTEIICHU HCXOJTHOU
HeomnpeaeaeHHOCTH. [lapajokc peanu3anud OJAPEHHOCTH — CBOOOMA, TOMCK
,HEOTIPEIEIEHHOTO B HeompeaeneHHocTH” . TpeboBaHWE CaMOPACKPBITHS Kak
»JMYHOTO TIPOEKTa” COIPSIKEHO C yMEHHEM ,BOHcaThcsa B cTaHmapTel. Ero
TBOpYECKas peajm3alus B PAa3NIUYHBIX cepax OesITeTHbHOCTH OTBET Ha BBI3OBHI
BPEMEHM: HAaBBIK IE€PCOHAIBHOIO COLMAIBLHOTO MEHEIKMEHTa U BOCIHUTAaHUE
KPUTUYECKOT'O MBIIIICHHUS.

KiwueBble cj10Ba: KPUTHYECKOE MBIIUICHHE, MEPCOHATIBHBIA COLMATBHBIN
MEHE/DKMEHT, CB0O0OJMA Kak JHMYHBIA MPOEKT, CBOOOJA KaK HEOMPEACICHHOCTS,
COIMANIbHBIC CTaHIAPThI, TBOPYECKAs CaMOpean3aIusi, PUIOCOPCKHE OCHOBAHUS
MEeIarorMYecKoro mpoiecca.

M. Silantieva
/MGIMO/
Moscow

FREEDOM AS APERSONAL PROJECT: THE PHILOSOPHICAL
FOUNDATIONSFORTHE DEVELOPMENT OF GIFTEDNESS UNDER
THE CONDITIONS OF SOCIAL INDEFINITENESS GROWTH AND
PERSONALITY AUTONOMATION

Nowadays the social environment is featured with high indefiniteness owing to
large-scale social transcendence. The search of philosophical foundations forstate-
of-the-art teaching techniques is intended to reduce the risks, including the financial
one concerning the high level of indefinitenessinoutcomes of teaching processes.
The elaboration of ,axiomatics of culture” is supposed to be able to diminish
indefiniteness or to help adapt to it.The latter is in particular vital in teaching the
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gifted, where considered measures of educational and nurturant impacts under the
high initial indefiniteness are needed. The paradox of the realization of giftedness
lies in freedom, the search of ,,the indefinite in the indefiniteness”. Demand for self-
realization as personal designing is related to the ability to fit in some standards. Its
creative realization in various activities meets challenges connected with the
necessity of personal social management. Education of critical thinking is one of the
methods of relevant treatment of the paradox.

Keywords: critical thinking, personal social management, freedom as a personal
project, freedom as indefiniteness, social standards, creative self-realization,
philosophical foundations for teaching techniques.
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KORELACIJA IZMEDU INTRAPERSONALNE DAROVITOSTI I
MORALNOSTI

Intrapersonalna darovitost, kao sposobnost li¢nosti da spozna, razume i objasni
sopstvene kapacitete, moze da se posmatra sa polaznih osnova viSenauc¢nih
disciplina. Prevalentno bi mogla da bude predmet analize psihologije i psihijatrije,
ali se ne moze iskljuciti filozofski, antropoloski, socioloski i pedagoski pristup.
Intrapersonalni potencijali licnosti, svakako, predstavljaju vazana spektodredivanja
individuacije, ali se pojavljuje kompleksno i komplikovano pitanje oko validizacije
ove sposobnosti. Pojam intrapersonalno ne moze da predstavlja sinonim za
introspektivnost, uobicajeni termin u psihologiji i psihijatriji. Introspektivnost u
svom elementarnom odredenju predstavlja samoopaZanje i samoposmatranje koji
sluze autoanalizi. Takav koncept je sadrzan i u terminu koji oznacava
intrapersonalnu sposobnost, ali su odrednice ovog pojma mnogo §ire. Odnose se na
sposobnosti osobe da razume, prati, kontroliSe i koordiniSe sopstvene reakcije.
Takav diskurs zahteva preciznije odredivanje pojmova sposobnost i darovitost. Ako
je osoba razvila sposobnost samospoznaje, koji elementi treba da odlikuju njenu
licnost kako bi se ta sposobnost definisala kao darovitost? Da li intrapersonalna
darovitost treba da bude u korelaciji sa interpersonalnom? Odgovori na ova pitanja
nisu dati u Evropskom kvalifikacionom okviru i neophodno je da se traze u okvirima
humanisticke pedagogije i egzistencijalisticke filozofije. Psiholoske postavke o
intrapersonalnoj darovitosti kao specificnim kognitivnim, konativnim i afektivnim
karakteristikama, koje zdruZene predstavljaju spremnost li¢nosti za promene,
predstavljaju kvalitetne polazne osnove da se ovaj pojam sveobuhvatnije sagleda.
Jedan od aspekata sveobuhvatnijeg prilaza odnosi se na afektivne i konativne
komponente koje su integrativni elementi intrapersonalne darovitosti. Sposobnost
tolerisanja neizvesnosti 1 spremnost preuzimanja rizika odreduju, prema
psiholozima, afektivmu 1 konativnu komponentu intrapersonalne darovitosti.
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Diskurzivni pristup ovakvim stavovima usmerava razmatranja ka moralnosti jer je
razvoj ove slozene psihicke funkcije neraskidivo vezan sa procesom individuacije
liénosti. Na sloZenom putu razvoja individuacije heteronomni moral, koji se razvija
introjekcijom slika roditeljskih vrednosti, treba pod uticajem internih i eksternih
podstrekaca, da se strukturira kao autonomni. Autonomni moral omoguéava da se
licnost odredi prema sopstvenim sistemima vrednosti i prema drugim li¢nostima i
njihovim drustvenim wulogama. Slican koncept je sadrzan i u definiciji
intrapersonalne sposobnosti koja je apostrofirana kao kljuéna odrednica u
strategijama savremenog obrazovanja. Ako se u definisanju sustine intrapersonalne
sposobnosti isklju¢i rasprava o moralnosti ostavlja se mogucnost da se pojavi
logicka sumnja u ispravnost savremenih obrazovnih koncepata koji su predlozeni u
Evropskom kvalifikacijskom okviru. Ako se potencira da se kurikulumi usmere ka
obrazovanju koje ¢e podsticati i razvijati intelektualnu autonomiju i fleksibilno,
nedogmatsko i divergentno misljenje, ne moze da se isklju¢i moralnost kao vazan
aspekt takvog koncepta. Moralnost u samospoznaji treba da sluzi kao korektivni
faktor, koji bi modelirao konativne i afektivne elemente li¢nosti, kako darovitost ili
talenat ne bi podsticali razvoj narcisoidnih crta li¢nosti. Intrapersonalna darovitost u
korelaciji sa moralno$¢u i interpersonalnim sposobnostima moze da oznaéi
autonomnu, slobodnu i samosvesnu li¢nost. Ovaj rad sadrzi teoretska razmatranja o
intrapersonalnoj darovitosti sa ciljem da da doprinos sveobuhvatnijem sagledavanju
ovog vaznog aspekta licnosti.

Kljuéne refi: autonomna li¢nost, individuacija, intrapersonalna darovitost, moral,
samospoznaja.
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THE CORRELATION BETWEEN INTRAPERSONAL GIFTEDNESS AND
MORALITY

The intrapersonal giftedness as the ability to recognize, understand and explain their
own capacities can be viewed from the baselines of many scientific disciplines. It
could be the subject of study of psychology and psychiatry but it can’t be excluded
philosophical, anthropological, and pedagogical approach. Intrapersonal resources
are an important aspect of determining individuation, but it appears complicated
issue around evaluation this ability. The term intrapersonal can’t be a synonym for
introspection, the usual psychiatric and psychological dates. Introspection in its
basic definition presents self-perception and self-observation that serve auto-
analysis. This concept is contained in the term that indicates intrapersonal ability but
the guidelines of this term much broader. Refer to a person’s ability to understand
monitor and control own reactions. Such discourse requires precise determination of
the terms capability and giftedness. If the person has developed the ability to self-
knowledge, which should be characterized by elements of its personality to be
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defined as the gifted? Do intrapersonal giftedness needs to be correlated with
interpersonal giftedness? Answers to these questions are not given in the European
Qualifications Framework and its needs to look for them in the humanistic pedagogy
and existential philosophy. Psychological items on intrapersonal giftedness as a
specific cognitive, conative and affective characteristics, which combined represents
willingness to personality changes, are quality baselines that this concept of
comprehensive consideration. One of the aspects of a comprehensive approach
relates to conative and affective components, which are the integration giftedness.
Based on reviews psychologists ability of tolerating uncertainty and risk-taking are
determined affective and conative component of intrapersonal giftedness. Discursive
approach to such attitudes directed towards considerations of morality because the
development of this complex mental functions are inextricably linked with the
process of personality individuation. The development of individuation is a complex
process that goes through twophases. In first phase develops heteronomous
moralitythat represents the introjection of parental attitudes.In second autonomous
morality allows personality to be determined according to their own value systems
and other personalities and their social roles. A similar concept is contained in the
definition intrapersonal skills which is referred as a major determinant in the
strategies of contemporary education. In the defining essence of intrapersonal skills
off debate on morality leaves the possibility that the occurrence of suspicion in the
contemporary educational concepts that have been proposed in the European
Qualification Framework. If it is proposed that the education -curricula
directedtowards point might encourage and develop intellectual autonomy and
flexibility, not dogmatic thinking and divergent thinking can’t exclude morality as
an indispensable content of such concept. Morality in self-knowledge should serve
as a corrective factor that modeled conative and affective elements of personality if
talent or giftedness wouldn’t encouragethe development of narcissistic personality
traits. In correlation with morality and interpersonal skills intrapersonal giftedness
may designate an autonomous free and self-conscious personality. This paper
contains theoretical considerations of intrapersonal giftedness with the aim to
contribute to a more comprehensive consideration of this important aspect of
personality.

Keywords: autonomous personality, individuation, intrapersonal giftedness,
morality, self-conscious.
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NEKI ASPEKTI TALENTOVANIH KAO RAZNOLIKIH ZAPOSLENIH

Raznolikost je koncept koji govori o tome kako smo ljudi razli¢iti medu sobom in
koje su one karakteristike koje Cine svakog od nas jedinstvenim. Izkazuje se na
razli¢ite nacine pri Cemu se organizacija treba obezbediti da ni u kom slu¢aju ne sme
da uti¢e na odnose izmedu zaposlenih i njihovu radnu uspesnost. Moramo biti svesni
da Sto se viSe zaposleni razlikuju medu sobom, vise mogu da budu kreativni i
produktivni. Kroz upravljanje raznolikosti moZe se u potpunosti realizovati znanje,
iskustva 1 vestine svih zaposlenih, ne samo onih talentovanih, i prilikom toga
postizati njihovu potpunu produktivnost i razvijati potencijale koje oni imaju.
Talentovani ljudi koje mozemo da razumemo kao raznolike zaposlene, su za svaku
organizaciju od izuzetnog znacaja, jer ni jedna organizacija ne moze da bude
uspesna bez talentovanih pojedinaca koji su u stanju da stvore i razviju ideje i
omogucuju konkurentnu prednost samoj organizaciji u kojoj su zaposleni.

Kljuéne redi: organizacija, raznolikost zaposlenih, talentovani zaposleni,
upravljanje raznolikosti.
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CERTAIN ASPECTS OF THE GIFTED AS DIVERSE EMPLOYEES

Diversity is a notion that speaks of how much people differ from one another and
what the qualities that make each of us unique are. It shows itself in many ways; an
organisation must make sure that this diversity in no way influences the
relationships among employees and their job performance. We must be aware of the
fact that the more the employees differ from one another, the more creative and
productive they can be. Through diversity management we can fully realise the
knowledge, abilities, experiences and skills of all employees, not only of the gifted
ones, and, simultaneously, enable them to reach their full efficacy and develop their
potential. The gifted, who can be seen as diverse employees, are of exceptional
importance to any organisation, since no organisation can be successful without the
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gifted, who are able to create and develop ideas and provide a competitive advantage
for the organisation in which they are employed.

Keywords: organisation, employee diversity, gifted employees, diversity
management.
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TRI ZELJE DAROVITIH I NEDAROVITIH ADOLESCENATA
(Intrapersonalna darovitost — samosvjesnot o svojim Zeljama i moguénostima)

Rezultati ovog istrazivanja se odnose na tri Zelje 75 darovitih i 71-nog nedarovitog
adolescenta. Prikupljeni podaci govore da su najvise do izrazaja dosle personalne ili
licne Zelje obje grupe ispitanika. Isto tako ovo istrazivanje pokazuje da zelje koje se
donose na posjedovanje materijalnih vrijednosti se ¢es¢e pojavljuju kod djeaka u
obje grupe (darovitih i nedarovitih) nego kod djevoj¢ica. Takode, rezultati pokazuju
da intelektualno darovita grupa znaCajno c¢eSée pokazuje altruisticke zelje i
altruisticko ponaSanje, od svojih nedarovitih vrSnjaka. Rezultati ovog istrazivanja
mogu da posluze nastavnicima kao opsta slika socijalne i psiholoske orjenatacije
ucenika $to je pozeljno da se zna i ima u vidu prilikom izrade programa rada
skolske sluzbe savjetovanja i vaspitnog djelovanja u cilju pomo¢i kako darovitim
ucenicima tako i onim koji imaju razli¢ite vidove smetnji u uenju i ponasanju. Ovo
istraZivanje je, takode, imalo za cilj da se prikupe podaci o vrsti i karakteru Zelja u
nasoj populaciji adolescenata kako bi se ti podaci mogli porediti sa sliénim
istrazivanjima u drugim zemljama i drugim kulturama.

Klju¢ne rije€i: altruisticko ponaSanje, darovitost, licne Zelje, kreativnost,
nedarovitost, ponasanje, ucenje.

Petar Stojakovic, PhD
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THREE WISHES OF GIFTED AND NONGIFTED ADOLESCENTS
(Itrapersonal giftedness — awareness about ones wishes and possiblities)

Three wishes of 75 gifted and 71 nongifted adolescents. The findings indicated that
personal wishes were of the most concern for both gifted and nongifted adolescents,
and that male adolescents in both groups tended to value material possessions more
often then did female adolescents. A significant between-groups difference revealed
that gifted adolescents expressed more altruistic and fewer goal wishes then their
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nongifted peers. These kinds of data are one more means of describing, for teachere
and counselors, a general picture of students psychological and social orientations.

Keywords: altruism, giftedness, wishes, needs, awereness, nongigtedness,
possibilities, learning.
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INTERESOVANJA — KATALIZATOR INTRAPERSONALNE I
MOTORICKE DAROVITOSTI UCENIKA

Pojedinci sa razvijenom intrapersonalnom darovitos¢u (inteligencijom) dobro
poznaju sebe, imaju svest o tome ko su, §ta mogu i u ¢emu su najbolji. Svesni su
svojih interesovanja i istraju u ostvarenju istih. Buduéi da interesovanja spadaju u
grupu motivacionih, dinami¢nih osobina li¢nosti, mogu se posmatrati u svetlu
znacajnih unutrasnjih pokretaca na stvaralacku aktivnost u razli¢itim oblastima, pa
tako, darovita deca najvise napreduju u onim oblastima za koje su najviSe
zainteresovana. U mladem skolskom periodu interesovanja prema sportu i fizi¢koj
aktivnosti predstavljaju znacajan preduslov sticanja vestina i navika. Cilj ovog rada
bio je da ispita da li motori¢ki darovita deca imaju izraZenija interesovanja prema
sportu i fizickoj aktivnosti u odnosu na motori¢ki prose¢nu decu, da li znaju da
prepoznaju svoja interesovanja i da li u izabranim sportskim aktivnostima postizu
znacajniji uspeh. Uzorak je iznosio 60 motoricki darovitih (32 decaka i 28
devojcica) i 60 motoricki prosecnih ucenika (30 decaka i 30 devojcica) 4. razreda
osnovne Skole identifikovanih primenom motorickog testiranja. Posebno
konstruisanim upitnikom za potrebe ovog istrazivanja sagledana su interesovanja
ispitivanih ucenika prema sportu i fizickoj aktivnosti, kao i veé¢ ostvarena
postignuéa. Rezultati ovog istrazivanja pokazuju da su motoricki daroviti decaci i
devojcice statisticki znacajnije angazovani u sportu u odnosu na motoricki prosecne
decake i devojcice. Od ukupnog broja motoricki darovitih decaka 85,3% je
angazovano u sportskom klubu, dok je procenat motori¢ki prose¢nih decaka
angazovanih u sportskom klubu znatno manji — 47,6%. Od ukupnog broja motoricki
darovitih devojc¢ica, 79,4% trenira u sportskom klubu, dok je procenat motoricki
prose¢nih ucenica angazovanih u sportskom klubu znatno manji i iznosi 38,2%. Na
osnovu ovog nalaza moze se pretpostaviti da su interesovanja prema sportu i fizickoj
aktivnosti izrazenija kod motoricki darovitih u€enika, a da je polje aktivnosti u
kojem su angazovani, pre svega, sport. Rezultati ovog istrazivanja idu u prilog tezi
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da interesovanja dece idu ,,ukorak” sa sposobnostima i da ucenici mladeg $kolskog
uzrasta mogu imati formiranu svest o cilju kojem teze u zivotu i o tome u kojim
oblastima su wuspe$ni. Navedene karakteristike, izmedu ostalog, oslikavaju
intrapersonalnu darovitost koja se, prema teoriji viSestruke inteligencije, ne mora
ispoljavati i podsticati izolovano, ve¢ u interakciji sa ostalim sposobnostima
(ekspresijama darovitosti). Potrebno je prepoznati i podrzati upotrebom razli¢itih
metoda i sredstava u procesu ucenja interesovanja i potrebe svakog uéenika, kako bi
mu bilo omoguéeno da se iskaze i napreduje u razvoju sposobnosti koje su
najizrazenije kod njega.

Kljuéne redi: interesovanja, motoricki daroviti ucenici, sport.
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INTERESTS — CATALYSTS OF INTRAPERSONAL AND MOTOR
GIFTEDNESS OF GIFTED LEARNERS

Individuals with a developed intrapersonal giftedness (intelligence) know
themselves well, have an awareness of who they are, what they can do and in what
they are the best. They are aware of their interests and persevere in their realization.
Since interests fall into the group of motivational, dynamic personality
characteristics, they can be viewed as significant internal initiators of creative
activity in different areas, hence, gifted children improve the most in the areas in
which they are the most interested. In the young elementary school period, interests
towards sports represent an important precondition for forming skills and habits. The
goal of this research was to explore whether motorically gifted children have higher
interest towards sports and physical activity in comparison to motorically average
children, if they know how to recognize their interests and whether they obtain
significant success in the chosen sports activity. The sample contained 60
motorically gifted (32 boys and 28 girls) and 60 motorically average learners (30
boys and 30 girls) in the fourth grade of elementary school, who were identified
through motor skills testing. A questionnaire was constructed for the needs of this
research to view the interests of the questioned learners towards sports and physical
activity, as well as their achievements. The results of this research show that
motorically gifted boys and girls are in a statistically significant number more
engaged in sport than the motorically average boys and girls. From the total number
of motorically gifted boys 85.3% are members of a sports club, while the number of
motorically average boys in sports clubs is considerably lower — 47.6%. From the
total number of motorically gifted girls, 79.4% train sports in a sports club, while the
number is lower for motorically average girls — 38,2% are members of a sports club.
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On the basis of this information it can be assumed that interests towards sports and
physical activity are expressed more strongly by motorically gifted learners, and that
their field of activity is mainly sports. The results of this study support the thesis that
children’s interests go ,hand in hand” with their abilities and that younger
elementary school children can form an awareness of their goal in life and in which
areas they are successful. The mentioned characteristics, among other things, portray
intrapersonal giftedness which according to the multiple intelligence theory does not
have to be expressed and encouraged individually, but in interaction with other
abilities (expressions of giftedness). It needs to be recognized and encouraged
through various methods and means in the learning process interests and the needs
of each learner, so that a child is given opportunity to express and advance in the
development of abilities which are the most important for it.

Keywords: interests, motorically gifted learners, sport.
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DIDAKTICKA PODRSKA INTRAPERSONALNE DAROVITOSTI

Cini se da zivimo zlatno doba eksplozije slobode darovitosti i svih didakti¢kih
sredstava za njeno pospeSivanje. Daroviti umetnici, naucnici, stvaraju didakticka
sredstva kojima se aktivira pocetna iskra uspavane darovitosti prisutne u coveku.
Neka didakti¢ka sredstva za pospeSivanje darovitosti zahtevaju odredenu kulturu,
ovladavanje tehnikama, metodama — opismenjavanje, obuku za kompjutere i sli¢no,
dok umetnicka sredstva svih profila mogu podstaci stvaralacku inicijaciju spontanim
iskustvom. Danas se ubrzava iskustvo postmoderne prakse i sve dostupnija i lakSa
upotreba elektronskih didakti¢kih sredstava, ¢ijom upotrebom sti¢emo carobno
iskustvo liénih darovitosti, nazalost, za ogromnu veéinu u zacaranom krugu
simulakruma koji ne jaca zivotnu poziciju. Umetnic¢ka dela kao iskonska neposredna
didakticka sredstva podsticanja darovitosti kao cilj i1 iskustvo postaju sve
marginalnija. U svetu koji informaciju prepoznaje, a ne dozivljava njen suptilni
utkani kod umetnickog kvaliteta, nikako da ude u nase vidno polje. Istovremeno i
nezaustavljivo stvaralacka strast prevratniCke darovitosti cveta u delima dece
predskolskog uzrasta. I mada to ostaje puki dokumenat njihovog, na primer,
likovnog razvoja, spontana, a redovna pojava visokih likovnih dometa govori o
¢injenici da se darovitost ne moze tek tako obezoruzati i da ¢emo mozda u tim
radovima, iako definitivno Zivotno zamoreni, na¢i pocetnu li¢nu strast za povratak u
stvarni zivot i iz fantomskog prostora, video igara, kontakta u mrezi i sli¢no.

Kljuéne reéi: decije stvaralaStvo, intrapersonalne darovitosti, prevratnicka strast,
umetnost kao didakti¢ko sredstvo.
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DIDACTIC SUPPORT OF INTRAPERSONAL GIFTEDNESS

It seems that we are living in a golden age of the expansion of the freedom of
giftedness and all didactic tools for its development. Gifted artists, scientists, create
didactic tools with which the sleeping giftedness present in every person is
awakened. Some didactic tools for encouraging giftedness need a certain culture,
mastering of techniques, methods for becoming literate, learning to use a computer
and so forth, while artistic means, of all types, can encourage creative initiative
through spontaneous experience. Today the experience of postmodernism and the
easily reachable and usable electronic didactic tools, with the usage of which we
gain the magical experience of personal giftedness, unfortunately for the vast
majority in the vicious circle of the simulacrum the poetry of life is not
strengthened. Works of art as primordial didactic tools for encouraging giftedness,
as a goal and experience are becoming marginalized. The world which recognizes
information does not experience its own subtle intertwined artistic quality, which we
are persistently failing to notice. At the same time the creative passion unrelentlessly
flourishes in the works of preschool children. And although it will remain just a
document which gives us information about, for example, artistic development, the
spontaneous, phenomenon of high visual arts achievements testifies to the fact that
giftedness cannot easily be disarmed, and that we will perhaps in those works of art,
although tired from the hassles of life, find the initial personal passion for the return
to the real life away from the phantom space of video games, virtual connections etc.
Keywords: child creative work, intrapersonal giftedness, overturning passion, art as
a didactic tool.
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PRIMENA IZRAZAJNIH SREDSTAVA DRAMSKE UMETNOSTI U
FUNKCIJI RAZVOJA KRITICKOG MISLJENJA UCENIKA

U radu ¢ée — na primeru predstave ,,Otrovi Kapuletovog vrta” teatra Farmakopea,
nastalog u okrilju Farmaceutsko-fizioterapeutske $kole u Beogradu — biti pokazana
primena dramskih tehnika u funkciji razvoja kritickog misljenja ucenika. Geneza
predstave, osmisljene prema motivima Sekspirove drame ,Romeo i Julija” i
Parmatijevog dela ,,Otrovni Sekspir — Sekspirovi otrovi”, biée praéena kroz sve
faze: od dramskih radionica, selekcije, povezivanja i razvoja dramskih slika, do
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realizacije edukativne predstave. Nastao prema modelu projekta DICE, ovaj
originalni dramski poduhvat, koji podrazumeva neprekidan razvoj, kao i kreativnost
svih ulesnika, izdvaja se po specificnom gradenju korelativnih veza izmedu
predmeta Srpski jezik i knjizevnost, Farmakognozija i Hemija, ¢ime se istovremeno
omogucava razvoj naucne, komunikativne, interpersonalne 1 interkulturne
komepetencije.

Kljuéne reci: darovitost, edukativno pozoriste, kriticko misljenje.

Dragana Veljkovic Stankovic, PhD

Faculty of Philology in Belgrade

Jelena Stojiljkovic, teacher

Pharmacy and Physiotherapy College in Belgrade

THE USE OF EXPRESSIVE MEANS IN DRAMA ART IN FUNCTION OF
STUDENTS’ CRITICAL OPINION DEVELOPMENT

In this paper, through the example of performance ,,The Poisons of Capulets'
Garden” of the Farmakopea Theater existing within Highschool of Pharmacy and
Physical Therapy in Belgrade, it will be showed the use of expressive drama
performing techniques in function of students' critical opinion development. The
genesis of performance, created by the motives from Shakespeare's ,,Romeo and
Juliet” and Djarmati’s work ,,Poisonous Shakespeare — Shakespeare’s poisons” will
be showed through all the stages: from drama workshops, selection, matching and
developing of scenic pictures to educative performance realization. Having came out
of the project model DICA, this original drama project involving continuous
development and creativity of all the participants, and emphasized to its specific
building corelative links between the school subjects Serbian Language and
Literature, Pharmacognosy and Chemistry.

Keywords: ability, educative theater, critical opinion.
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ANXIETATEA DE PERFORMANTA LA STUDENTII SUPRADOTATI

Mediul universitar se caracterizeaza printr-un invatimant centrat pe formarea si
cultivarea competentelor intrapersonale si mai putin pe competentele de adaptare
ulterioara la mediul profesional. Studiul se referda la experienta din practica
profesionald privata de consiliere si psihoterapie cu studentii supradotati, care au
solicitat psihoterapie individuald sau consiliere psihologica in preajma sesiunii de
examene sau cand participau la concursurile studentesti. Esantionul a fost format din
8 studenti cu un IQ mai mare de 120, ce au solicitat suport psihoterapeutic in
situatiile mentionate, la cabinetul privat, in perioada 2013-2016. Obiectivul general
al studiului este prezentarea unui plan de interventie psihologica in cazul studentilor
supradotati caracterizati prin anxietatea de performanti, care sd favorizeze
competentele intrapersonale si sd diminueze anxietatea. Deoarece universitatile au
centre de consiliere si orientare vocationald se recomanda frecventarea acestora si
pregatirea psihoemotionala a studentilor pentru examinari i concursuri.

Cuvinte cheie: consiliere, psihoterapie, perormanta, student.
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PERFORMANCE ANXIETY OF GIFTED STUDENTS

The university environment is characterized by an education centered on the
formation and nurturing of the intrapersonal abillities and less on competences that
are required for the professional environment. The study refers to the experience
from the professional private practice of counseling and psychotherapy with gifted
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students, which requested individual psychotherapy or counseling on the eve of the
examination sessions or when participating in student competitions. The sample was
composed of 8 students with an IQ higher than 120, that requested
psychotherapeutic support for the situations mentioned above, in private practice, in
the period between 2013-2016. The overall objective is to present a psychological
intervention plan for gifted students, to encourage their intrapersonal abillities, and
suppressed the anxiety. Since universities have counseling and vocational guidance
centers for students, their attendance is recommended and the psycho-emotional
preparation of students for examinations and competitions.

Keywords: counselling, psychotherapy, performance, student.
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METAKOGNITIVNE SPOSOBNOSTI I STRATEGIJE UCENJA KAO
INDIKATORI IZVRSNE STRUKTURE INTELEKTUALNIH
SPOSOBNOSTI DAROVITIH UCENIKA

U radu se daju nalazi istrazivanja koje se odnosi na indikatore kvaliteta nastave kao
Sto su strukture metakognitivnih sposobnosti i strategije ucenja darovitih ucenika, s
jedne strane, i strategije poucavanja u osnovnoskolskoj nastavi i doprinos jednog i
drugog kritickom misljenju darovtih, kao znacajnom indikatoru njihove
intelektualne autonomije (N-124 ucenika osnovnih $kola u Beogradu). Cilj
istrazivanja je da se dobije jasnija slika o metakogniciji i strategijama ucenja, kao
indikatorima izvrSne strukture intelektualnih sposobnosti darovitih. Teorijsku
osnovu ¢ine Gardnerova intrapersonalna inteligenija i Sterbergova teorija trijarhi¢ne
inteligencije, odnosno njena kompoenncijalna subteorija, kao 1 shvatanje o
pretvaranju intelektualnih sposobnosti darovitih u izvrSne sposobnosti. Nalazi
ukazuju na cCinjenicu da postoji signifikantna veza izmedu metakognitivnih
sposbnosti i strategija ucenja darovtih i primene odredenih strategija ucenja i
poucavanja (problemska nastava i diskurs metoda imaju znacajno mesto u ovim
odnosima).

Kljuéne reéi: metakognicija, strategije ucenja, izvrSna inteligencija darovitih.
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Dr Goran Vilotijevi¢
Preschool Teacher Training College “Mihailo Palov”, VrSac

MEGACOGNITIVE ABILITIES AND LEARNING STRATEGIES AS
INDICATORS OF EXECUTIVE STRUCTURE OF INTELLECTUAL
ABILITIES OF THE GIFTED STUDENTS

Abstract: The paper offers the findings of a research dealing with the indicators of
teaching quality including metacognitive ability structures and learning strategies of
gifted students, on the one hand, and teaching strategies in primary school teaching,
on the other, as well as contribution of both to critical thinking of the gifted, as an
important indicator of their intellectual autonomy (N=124 primary school students in
Belgrade). Research aim was to gain an insight into metacognition and learning
strategies, as indicators of executive structure of intellectual abilities of the gifted.
Theoretical framework is Gardner’s intrapersonal intelligence and Sternberg’s
theory of triarchic theory of intelligence, i.e. its componential sub-theory, as well as
the standpoint on transferring intellectual abilities of the gifted in executive abilities.
The findings point to the fact that there is a significant correlation between
metacognitive abilities and learning strategies of the gifted and the application of
certain learning and teaching strategies (problem teaching and the method of
discourse have a significant role to play in these relations).

Key words: metacognition, learning strategies, executive intelligence of the gifted.

Biljana Vujasin

Visoka $kola strukovnih studija za vaspitaée ,,Mihailo Palov”, Vrsac
vsvaspedagozi@hemo.net

Mirjana Milanovié¢

Ministarstvo prosvete, nauke i tehnolo§kog razvoja RS, Beograd
mirjana.milanovic@mpn.gov.rs

INTRAPERSONALNA DAROVITOST KAO FAKTOR CELOZIVOTNOG
UCENJA

U radu se sagledava znacaj intrapersonalne darovitosti u kontekstu ucenja tokom
celog zivota. Principi koji potkrepljuju celozivotno ucenje i uticu na njegovu
uspeSnu primenu isticu usredsredenost na onoga koji uci, znacaj jednakih
mogucénosti 1 kvalitet i zna¢aj mogucnosti uc¢enja. Upravo §irok spektar neformalnog
i informalnog ucenja omogucava itrapersonalno darovitima da kreiraju nezavisne
obrazovne aktivnosti prema vlastitim ciljevima, potrebama i sposobnostima,
oslanjajuéi se na visoke kapacitete za samorefleksiju i introspekciju. Tezi, koja se
Cesto implicitno iznosi u prilog celozivotnom ucenju kao perspektivnoj ideji u
obrazovnoj politici i obrazovnim pristupima — da se celozivotno ucenje moze
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darovitosti (posebno aspekt unutrasnjeg prepoznavanja vlastitih sposobnosti i
njihove prakti¢ne upotrebe).

Kljucne reci: celozivotno, intrapersonalna darovitost, informalno i neformalno
ucéenje.

Biljana Vujasin

Preschool Teacher Training College "Mihailo Palov", Vrsac

Mirjana Milanovic

Ministry of Education, Science and Technological Development of the Republic of
Serbia, Belgrade

INTRAPERSONAL GIFTEDNESS AS A FACTOR OF LIFELONG
LEARNING

In this paper we explore the importance of intrapersonal intelligence in the context
of lifelong learning. The principles which fortify lifelong learning and influence its
successful application stress the importance of focus on the task at hand, the
importance of equal opportunity and quality and the importance of the possibility to
study. The wide array of non-formal and informal learning enables intrapersonally
gifted individuals to create independent educational activities in accordance with
their goals, needs and abilities, relying on a high capacity for self-reflection and
introspection. We add the contribution of intrapersonal giftedness (especially the
aspect of internal understanding of ones abilities and their practical usage) to the
thesis that lifelong learning can be enhanced and/or in some way organized. This
thesis is often implicitly presented to support the idea of lifelong learning as an idea
with perspective in the educational politics and educational approaches.

Keywords: lifelong learning, intrapersonal giftedness, informal and non-formal
learning.

npo¢. Becna KorieBa

Bo OCYVY Jocun bpo3 Turo
burona
zlatko.zhoglev@gmail.com

YJIIOT'ATA HA COIIOJIOTOT BO CTPYYHHUOT TUM BO PABOTATA
CO HAJAPEHUTE U TAJIEHTUPAHUTE

Pesume: TI'mmuasmjata Jocum bpo3 Twuro-buroma mpercraByBa emHa of
HajycIIeIIHUTe MHCTUTYUH BO PemyOimka Makenonuja. Exnen ox aprymenrure 3a
TOAa CEKaKo IIPeTcCcTaByBa IIOCTOjaHAaTa TPW)Ka M HHTEpec Ha BpabOTEHHTE 3a
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pa3BOjOT Ha HAJAPCHUTE W TaJCHTUpaHUTe YydyeHHMIU.Bo Tpymor ke Owune
NPETCTAaBEeHA YJIOraTa Ha COLIMOJIOTOT KaKO WICH BO CTPYYHHOT THM HA YUHIIUIITETO
KOj ja oOJNMKyBa IEJIOKYIIHATAa OpraHM3allfja ¥ peaiu3aliija Ha aKTUBHOCTHUTE KOU
ce MOBP3aHM CO IPENO3HABAabETO, UICHTU(HKaLjaTa, paboTaa U CIEACHETO Ha
Pa3BOjOT HA HAJAPEHUTE U TaleHTHpaHUTe ydeHu. OCHOBHA LieJl HA TPYJOT € Ja
Ce aKIEeHTHpa 3HAYEHETO Ha CTPYYHHOT NPO(GHI COLHUONOr BO INpe3eMame U
peanuzaiyja Ha OJpEJCHH aKTUBHOCTU IOBP3aHU CO Pa3BOjOT HA HaJapeHUTE H
taneHtupanute. Toa ke 0BO3MOXH Jia ce AepUHUpaaT 3aKOHCKUTE, MEIarOIKUTE
JIPYrd TO3ULMHK Ha OBOj HNPOGMI KOj € HCKIYYHTETHO 3HAYacH Kako Iel Of
CTYYHHOT THM BO yumiuiuteTo. Ce 04eKyBa Ol TPYA CO CBOHMTE pe(IeKCHH Ja uMa
3HaYeHE OJ] MOIINPOKU JUMEH3UH 32 3HAUCH-ETO U YIOraTa Ha COLMOJIOTOT KaKo el
O]l CTPYYHHOT THUM KOj 3a€THO C O HACTaBHHUOT Kazxap Tpeba ma Oume Bo GpyHKIMja HA
HOJIPIIKAN Pa3Boj Ha HATAPECHOHUTE U TAJCHTUPAHUTE YICHUIIH.

Kayunu 300poBH: HajapeHH U TAICHTUPAHU, CTPYJICH TUM, YJIOTa, 3HAYCHE

Vesna Zogleva
Secondary school Josip Broz Tito
Bitola, Macedonia

WORK OF A SOCIOLOGIST IN THE PROFESSIONAL TEAM FOR
WORK WITH THE GIFTED AND TALENTED

Abstract: General secondary school “Josip Broz Tito” is one of the most successful
institutions in the Republic of Macedonia. One of the arguments in the favour of this
statement certainly is permanent care and interests of all the staff for the
development of the gifted and talented. The paper deals with the role of a sociologist
as a member of a professional team in the school, shaping organization and
realization of activities related to identification and work with the gifted and
talented, as well as monitoring this work. The main aim of the paper is to point to
the role and importance of a sociologist as a professional who is a part of the team in
realization of activities related to development of giftedness in the school. It opens
up possibilities to define legal, pedagogical and other positions of the profile which
is crucial for the comprehensive development of the gifted and talented. It is
expected it to have a broad significance and reflection to school practice, having in
mind that the role of a sociologist, together with other team members, is an
important segment in the function of support of development of the gifted and
talented.

Key words: the gifted, the talented, professional team, role, importance.
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ASPEKTI PRIMENE TEORIJE VISESTRUKIH INTELIGENCIJA U
NASTAVI RUMUNSKOG JEZIKA I KNJIZEVNOSTI

Teorija visestrukih inteligencija, psihologa Hauarda Gardnera, privukla je paznju
pedagoga, jer kako njen autor pominje ,,nismo svi isti, nemamo jednake umove,
obrazovanje vecine ljudi je efikasnije ako se uzimaju u obzir razlike u radu, i
mentalne sposobnosti, nego ako su iste ignorisane”. Vaznost ovog rada je u tome §to
do sada u metodickoj literaturi na rumunskom jeziku kod nas nije obradeno pitanje:
Kako izvesti ¢asove rumunskog jezika i knjizevnosti iz perspektive Gardnerove
teorije viSestrukih inteligencija? U radu predlazemo nekoliko moguénosti primene
pomenute teorije u nastavi rumunske knjizevnosti na razli¢itim obrazovnim
nivoima: osnovnom, srednjem i u visokoSkolskoj nastavi strukovnih studija za
vaspitace.

Kljuéne reéi: prakticni aspekti, rumunska knjizevnost, teorija viSestrukih
inteligencija.

Brindusa Zujka, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac
Techer Training Faculty in Belgrade

ASPECT OF USAGE OF THE MULTIPLE INTELLIGENCES THEORY IN
ROMANIAN LANGUAGE AND LITERATURE CLASSES

Multiple intelligence theory, proposed by Howard Gardner, attracted the attention of
pedagogues, because as her author notes, ,,we are not all the same, we do not have
the same minds, education of most people is more efficient if differences in work
and mental ability are taken into consideration, than if they are ignored”. The
importance of this paper lies in the fact that until now, in the methodological
literature on the Romanian language here, the following question has not been
covered: How to conduct Romanian language and literature classes from the
perspective of Gardner’s multiple intelligences theory? In the paper we propose a
number of possible applications of the aforementioned theory in Romanian language
and literature classes on the following levels: elementary, high school and preschool
teacher training college.

Keywords: practical aspects, Romanian literature, multiple intelligences theory.
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